School Readiness in Alameda
County

Results of the 2008 Pilot
Assessment

Casr

Applied Survey Research
P.O. Box 1927
Watsonville, CA 95077
(831) 728-1356

991 West Hedding St., Suite 102
San José, CA 95126
(408) 247-8319

www.appliedsurveyresearch.org

June 19, 2009




Table of Contents

TaDIE Of FIGUIES ....ceeeeieiiiieniirieeeieeieeeneereeeenecereennseceeesssseessensssessesnsssessessssessesnssssssssnsssssesans 5
ACKNOWIEAZEMENLS ....c..eieeeeiiiieieccertteeeeereteneerrenseeeerennseesesansseesssnssseseesnssessesnnsssssesnsssssesnns 8
EXE@CULIVE SUMMAIY ...ivuiiiiiniiiiiiiiiniiiinieieniiienieisniiiessrsasierssssissssrssssessssssssssessnssssanssssnnses 10
2 ol 4= oYU o T PRSP 10
Overview of the AssessmMeENt MEthOU...........uvvviiiiiiiieee e e e e e e e e araaaeee e 10
T oo 11 Y <{3 USRS 11
SUMIMIATY cttttiieet ettt ettt e e e e e e ettt ree s e e e eeetea b e s eeeeaeaeas b e s eeeeeeeaesaaaaeseeesanesssanssseseesssnsssnnnnsensnsaneenns 117
3o Yo [T o ' o TN 18
School Readiness: WAt IS [t .....uiiiiiiiiii ettt st e e st e s sate e e s sbee e s ssnbae e e seneaeesnans 18
History of the Bay Area School Readiness ASSESSMENTS........c..uueeieeeeeiiiiiiieeieeeecccirreee e e e e esrrrreeee e e 20
Assessing School Readiness in Alameda COUNTY ......iiii i cciiiiiiee et e e e e e eeaneees 21
LY L=1d 3 Lo To [ [ -4V N 23
SECLION OVEIVIEW ettt ettt e e e e st e e e s e e bbbttt e e e s e s aanreeeeeeessenmnrneeeesssanas 23
Data Collection Instruments and AdminiStration .........cccevvieeriieeiiieinie e 23
T g o (=Y o e Y=T oY €= 4 o] o PSSR 25
Conducting Student ObSErVAtioNS ........ciiiciiiiiiiie e s e e s sre e e e s bee e e ssnbaeeeeans 27
(00T 0] o] F=Yu oY a T\ 1] 4 Lol PSRRIt 27
DL e g =T ok | o= L o] o H P PP PP PP PP PP PP PP PP PP PP PPPPPTN 28
A Note about Who Is (and Is Not) Represented in this Sample.......c.ccccoveeveeicieeiiiccieecee e, 30
SECLION SUMMATIY i nnnnnes 31
Who Are Alameda County’s 2008 Kindergarten Students?.........ccccceveeeiiiiiniinnnnnnnnssisnnnnns 32
SECLION OVEIVIEW ittt ettt e e e et e e e s s e bbbttt e e s s e s aanreeeeeeessenmnnneeeesssanas 32
Y AU Lo [T ) £ TP OP PR 32
Families and HOUSENOIAS .....cccueiiiiiiiiieiiie ettt sttt sbe e s ba e s aae e sabeesabee s 39
SECLION SUMIMAIY it s e e s s s s s aaaaeas 47
Preschool and Other Early Care EXPeri@NCES .......cceeeeureerrrennereeennneereeenneesreennscesesnsseesesnnnes 48
SECLION OVEIVIEW ittt ettt et e e sttt e e e e e sttt e e e e e e e absbeeeeeesesaanneaaeeeesesansraaaeesesnnnn 48
TypPeS Of EQrly Care EXPEIiENCES. .cuiiii i iiieeie ettt e et e e e e e e e rae e e e e e e s ttbteeeeaesesnstraeeeeeeeennnnes 48
Amount of Time Spent and Languages SPOKEN .......coouiii i 49
WHhO AtEENAS PreSCROOI? ... .t sttt e e s st e e e ssabbeeesabaeeean 50
SECLION SUMIMAIY i e e aananes 52
Transitions to KiNdergarten ..........cciiiiieiiiiiiniiiiiencnneneesennenessessennsssessensssessssnssssssens 53
Y =Totd o] o IO A =T VT SO PPP PR 53

Applied Survey Research _



Parent TranSitioN ACTIVITIES .ccvuveeiiiiiii i e et e e bee e e s et e esrabeeraaaneeerarans 53

Parent Comfort with Child Starting SChoo! .........cccuiiiiiiec e 54
Smoothness of Children’s TranSitioN .......ccueeiiee it e sbe e e saae e sabeeens 54
SECLION SUMIMAIY i e e e e e e e e s e s e s e s e s e s s 56
School Readiness in Alameda County — 2008 .........cccccceerrmmnneerreennecreennseeseeensseeseennseessssnnnes 57
SECLION OVEIVIEW ..ttt ettt e e ettt e e e e et e e e e e e e e e b sbeeeeeeseaannneeeeeeeeeaannsneneaeeenannn 57
Readiness According to the NEGP............ueiiiiiiiiiiiieee et e e e e e ssrte e e e e e e e s sneeaee e e e e senannns 57
Moving from the NEGP to the Basic Building BIOCKS .........ccccoueiiiiiiiiiciee e 58
Proficiency on the Basic BUilding BIOCKS .......c.uuiiiiiiiiiecieee ettt et 60
Proficiency Levels for the 24 Readiness SKillS ..........ueeeeiiieiciiiie e 61
Providing a Context for Understanding Children’s Readiness Levels .........cccceeecieeeencieecccieee e, 64
Identifying Patterns of School Readiness SKills...........ccccuueieiiiiiiiiiiiee e 68
Parents’ Perceptions of their Children’s Readingss .........cceeeiiieiiiieii it 72
SECHION SUMIMAIY it s s e s s s s s aaaaeas 73
Student and Family Factors Associated with School Readiness .........ccceeevviiiiiiiiiiiiiiinnnnnn. 75
SECLION OVEIVIEW ittt ettt ettt et e e ettt e e e e e s bbbt e e e e e e s absbeeeeeesesaanbeaaeeeesesannsreaaeesesnnns 75
Factors Associated with Overall REAdiNESS.......ccovvuiiiiiiiiiiiiiiee et 75
Factors Associated with Each Basic Building Blocks Dimension of Readiness...........cccccceeeevveeennee. 77
SECHION SUMIMAIY i e e e s aananes 78

Special Section: A Closer Look at Participation in FSAC Programs and School Readiness.. 79

Y =Totd o] g IO A =T VAT S PUPPPPPPR 79
2 ol 4= oYU o T PRSP 79
Do Children Who Attend the Summer Pre-K Program Show Enhanced Readiness Skills?.............. 82
SECLION SUMIMAIY i e e e e s e s e s e s e s e s e s e s s 84
A Portrait of Teachers and ClassSroOmS.......ccceuueeiiiiiiiiiinnnnniiiiiiniiineemsss. 85
SECLION OVEIVIEW ...ttt ettt ettt e e e e e ettt e e e e e e e b s b eeeeeeseaamnneeeeeeeeeaannsreeeeeeenannn 85
Kindergarten Classroom and Teacher Characteristics ........cccvveieiiieeiiciee e 85
Teacher Beliefs about SChOOl REAAINESS.......ueiiiiiiiiiiiieriee e 88
SECTION SUMIMAIY ittt s s s s s s s aabaees 95
About the ReSEArCher ........cccceviiiiiiiiiiiiiiiiiiiiiiiiiinrrrrrrrrrrssr s sesssnees 96
=] =T =1 1ot =L 97
Appendix 1 — Kindergarten Observation FOrM........ccceeeeeeerieeeneereeeenerreensseeerennseeseennnnenes 98
Appendix 2 — Kindergarten Observation FOrm Il.........cceuuviiiiiiiiiinnnnnncciiiinninnneennn, 101
Appendix 3 — Parent Information FOrm.......ccccciiiiiiiiiimiiiniiccniinienssennenescsnesnessessensnnes 103
Appendix 4 — Kindergarten Teacher SUIVEeY.........cccceieeeecerteeeenenieeennceereensseeerennseessensnnes 119
Appendix 5 — Consent Letters.......cciiiiiiiiiiniiiiiieniiciieniieiieneieniesnsssneenssssssssnsssessensenes 123

Applied Survey Research _



Appendix 6 — Defining Preschool in this Report

Appendix 7 — NEGP Scores for Each Readiness Portrait.............cccceeuueereenencerieennncernennnnens

Appendix 8 — Summary of Responses for All As

SesSSMeENt FOrmMS ....cccvveceieieirerecececerenenns

Applied Survey Research



Table of Figures

Figure A:
Figure B:
Figure C:
Figure D:
Figure E:
Figure F:
Figure G:

Figure 1.
Figure 2.
Figure 3.
Figure 4.
Figure 5.
Figure 6.
Figure 7.
Figure 8.
Figure 9.

Figure 10.

Figure 11.
Figure 12.
Figure 13.
Figure 14.
Figure 15.
Figure 16.
Figure 17.
Figure 18.
Figure 19.
Figure 20.

Sources of Information to Assess the Readiness of Incoming Kindergarten Students....11

POrtrait Of STUAENES ....eiiieiierie et 13
Basic Building BIocks of REAINESS .....c.cuveieeiiiieeciiiee ettt e e 13
Average Readiness Scores, Overall and for Each Basic Building Block............................ 14
The Prevalence of Each Readiness POrtrait.......ccoceeeeueeeniiinieeiiieirieesieesiec et 15

Relative Strength of Factors Significantly Associated with Overall School Readiness....16

Students’ Readiness as a Function of Pre-K Experience (Means Adjusted for Family

Risk, Special Needs Status, and DIiSTrCT) .....cooveereerienieiieneenee e 17
Basic Building Blocks of REAINESS ......cuuveieeiuiiieieiiee ettt e 21
Overview of Data Collection INStrUMENTS .......ccceeiierierieniereee e 23
Completion Metrics — Alameda County School Readiness Assessment.........cccceeeevnnnee 28
Example of Noting Statistical Significance Across Multiple Groups ......ccccceceeeevvvveeeeeeennn. 30
Students’ Sex and Age Upon Kindergarten ENtry ........ceeeceeeeeccieeeccieee e e 32
Percent of Kindergarten Students Representing Each Ethnicity ........ccccceeeeveviiiiienennne. 33
Students’ English LEArner Status ......cccccccciiiieie ettt e e e e rraae e e 33
Students’ Primary LANGUAEES ......uveeeieeiieciiiiieeee e e ectitteee e e eeectraee e e e s e eentnsaeeeeesesnnssaaeeaaeas 34
Teachers’ Assessment of Children’s Use of Primary Language .......cccccceveeeeecvviieeeeeeennns 34

Teachers’ Assessment of English Skills of Children Whose Primary Language Is Not

= 0= T o U 35
Teacher Reports of Children’s Well-BeiNg..........ccueeeeciiiieeciiee ettt 35
Percentage of children with low birth weight ..........ccccoiiiiiiiiiii e, 36
Sources of Children’s Health INSUranCe .........cooveeiienienieniceee e 36
Children’s Access to and Use of Health Care.......cccceveereeriiniiniinsieeeeeeeeseee 37
Presence of SPecial NEEAS .......coovcuiii i 37
How Parents Learned of Special NEed .......ccceeiveiiiiiiiiiii ettt 38
Types of Special Needs, as Reported by Parents and Teachers .......cccccceeeeeciviveeeeeeennnn, 38
Age at Identification of Special NEEd ........cooecuviviiiiiiiiiceee e 39
Receipt of Services for Special NEEdS......ccceovciiiiiiii e e 39
Highest Level of Education Completed by Child’s Mother.........ccccovvveeeiiiicciiiieeeeeees 40

Applied Survey Research



Figure 21.
Figure 22.
Figure 23.
Figure 24.
Figure 25.
Figure 26.
Figure 27.
Figure 28.
Figure 29.
Figure 30.
Figure 31.
Figure 32.
Figure 33.
Figure 34.
Figure 35.
Figure 36.
Figure 37.
Figure 38.
Figure 39.
Figure 40.
Figure 41.

Figure 42.
Figure 43.
Figure 44.
Figure 45.
Figure 46.
Figure 47.
Figure 48.
Figure 49.
Figure 50.

Yearly HOuSEho!d INCOME .....oiiieiiiicee ettt et e e aaaee s 40

Number of Addresses Since Child’s Birth ..........cocoeoieiieiienieeeeeeeee e 41
Indicators of Possible Family RiSK........cccuiiiiiiiiiiiiiie et 41
Language Used Most Often at HOME .....coooiiiiiiciiie ettt 42
Parents’ Self-Reported Level of English-Speaking Proficiency .......ccooeeveeeiieiciieeeeeeennnnns 42
Frequency of Family ACHIVITIES ..eeeiii e e e e e 43
Overall Screen Time Spent by Children per Day.......ccoceeeveeeeecciiiieeee e, 44
Local Family RESOUICES USEA....ccciiiiiiiiiiiiee ettt eeeettte e e e e e ttre e e e e e e e esbraae e e e e e eeanns 45
Receipt of Parenting Programs, Services and SUPPOILS .......ceeeeeeeeciiiieeeeeeecciiieeee e e e 46
Parents’ Perceptions of Parenting Confidence, Social Support, and Coping.................. 47
Students’ Early Care EXPEIIENCES .......eeeiccuieeeeeiieeeecieeeeectteeeeetee e e eeiteeeeebaeeeesaraeeesnseeaens 48
Attendance at a SumMmMer Pre-K Program ......c..uueeeeie i e eecceveeee e e e e e 49
Students’ Weekly Hours in Different Early Care Settings ......ccccouveveviveeiviieeeeiiveeeeneenn, 49
Languages Spoken in Children’s Child Care Settings .......cccccvveeevvieiececiee e 50
Preschool Attendance by INCOME LEVEL..........eeivuiieiiiciiee et 51
Preschool Attendance by the Three Primary Racial/Ethnic Groups..........cccceevveeveeveenen. 51
How Do Preschoolers and Non-Preschoolers Differ?.........cccceevveiniieniicinieeniiec e 52
Percentage of Parents Engaging in Transition ACtiVIties .......cccccceeeviveeeeeeeiiciiieeeee e, 53
Parents’ Comfort with Child Starting SChool .........cooooiiiiiiiiie e 54
Students’ Transitions into Kindergarten........cccccee i 55

Strength of Correlations between Various Child Characteristics and Smooth

Kindergarten TranSitioNs .......ececc ittt e e e e e e sabrre e e e e e e e nenaeees 56
Students’ Proficiency across the Five NEGP Readiness Dimensions ...........ccccccveeeennee. 58
Basic Building Blocks of REAAINESS .......uveiieiuiiiieeiiee ettt e e 59
Crosswalking Readiness Items from NEGP to Basic Building Blocks............ccccccuveeennneen. 60
Students’ Proficiency across Four Basic Building Blocks of Readiness..........cccceeeeuneen. 61
Students’ Proficiency Levels Across 24 School Readiness SKills ..........cccecvveeeicieeeennnnn. 62
Students’ Top Five Readiness Strengths.........cccveeeeciiiiiiiie e 63
Students’ Top Five Readiness ChalleNges........ccuviiviciiiiiiiiii e 64
Teachers’ Desired Levels of Proficiency on the Basic Building Blocks of Readiness ...... 65

Putting It All Together — Students’ Skill Levels in the Context of Teachers’ Desired

[l oY i To1T=] o Lol (=TT 65

Applied Survey Research



Figure 51.
Figure 52.
Figure 53.
Figure 54.
Figure 55.
Figure 56.
Figure 57.
Figure 58.
Figure 59.
Figure 60.

Figure 62.
Figure 63.

Figure 64.
Figure 65.
Figure 66.
Figure 67.
Figure 68.
Figure 69.
Figure 70.

Figure 71.
Figure 72.
Figure 73.
Figure 74.
Figure 75.
Figure 76.
Figure 77.
Figure 78.
Figure 79.
Figure 80.

Percent of Children Significantly Below Teachers’ Proficiency Expectations................. 66
Mean Readiness Scores for Students Who Went on to Be Successful at Third Grade...67

Percentage of Children Meeting or Exceeding the “Longitudinal Study Standard”....... 67

FOUr REAdINESS POItraifS....cccviiiiiieiieeeiieeriieeste ettt ettt et sabe e s esaaeesane s 69
Prevalence of Four Portraits of Students’ Readingess .........ccocceeevieiriiiiniiieinieeniee e 70
Basic Building Blocks Scores, by Readiness Portrait..........ccccceeeeeciiiiieeeec e 70
Child and Family Characteristics, By Readiness POrtrait............coooceeeeeeecciveeeeeeeesccvnnnnn, 72
Parents’ Perceptions of Their Child’ Readiness for Kindergarten ........ccccceeccvvvveeeennnnns 73

Relative Strength of Factors Significantly Associated with Overall School Readiness ...77
Beta Weights of Factors Significantly Associated with the Basic Building Blocks of

SChOOI REAAINESS ...ttt st e sr e s e snne e 78
How Do F5AC Program Recipients Differ from Non-Recipients? ........ccccceecevveeeecrieeenee. 81

Students’ Readiness as a Function of Pre-K Experience (Means Adjusted for Family Risk,

Special Needs Status, and DIStriCt) ......ccecvuieeeiiiiee et aree e 83
Readiness Portraits as a Function of Pre-K EXPerience .......ccccceeecvveeeecieeeecivee e 84
Type of Kindergarten ClassSrO0mMS......cccuuiieiiiiieiiieeeeciee e e e s sree e e sree e s sraee e e sabaeeeenees 85
Use of Languages Other than English for Classroom Instruction .........ccccceeeecnvveeeeeeennnns 85
Race/Ethnicity of Participating Kindergarten Teachers........cccccovueeevveeeceeeceeeeiree e 86
Bilingual Status of Participating Kindergarten Teachers .......cccccoeeciiiieeeeeiiccciieeee e, 86
Languages Spoken by Bilingual TEAChers ..........uvviiieieiccieeee e 86

Number of Teachers with Different Levels of Experience Teaching Elementary

SCROON ..ttt et e e e sbe e s be e e saaeesreeeane 87
Number of Teachers with Different Levels of Experience Teaching Kindergarten ........ 87
Teachers’ Descriptions of Their Levels of Education Completed ........ccccceeevveeeeevienenneee. 88
Other Teacher Background and Training.......ccccceeeeeciiiiieee et 88
Teachers’ Desired Levels of Proficiency Across 24 Readiness SKkills .........cccccveeeeiieeenns 89

Teacher Priorities for Skill Importance, Ease-of-Changing, and Amount of Time Spent 91

Skills Selected as a Top-Five Important SKill............covvieiiiiiiiiiiieee e 92
Skills Selected as a Top Five Easiest Skill to IMpact ......cccccvevviciieiiiiieeiciee e 93
Skills Selected as a Top Five on Which Teachers Spend the Most Time...........cccceeneeen. 94
Preschool AttENAANCE. ....o.ui ittt e b e s bt e saree e 129
NEGP Scores by Readiness POrtrait ........cccceeeeecciiiiiie ettt irrne e e 130

Applied Survey Research



Acknowledgements

Applied Survey Research would like to thank the following individuals for their support and
assistance in the planning and implementation of the Fall 2008 school readiness assessment in

Alameda County:

e Barb DeBarger (San Lorenzo Unified School District)
e Julie Henderson (San Lorenzo Unified School District)
e Lynne Rodezno (Oakland Unified School District)

e Jane Nicholson (Oakland Unified School District)

e Phoumy Sayavong (Oakland Unified School District)

e Thelma Fones (Livermore Valley Joint Unified School District)

o Jeff Keller (Livermore Valley Joint Unified School District)

First 5 Alameda County staff

In addition, we would like to thank the following teachers who generously agreed to participate in

the assessment:

District Schools

Hesperian Elementary

Grant Elementary

San Lorenzo Unified School
District

Dayton Elementary

Bay Elementary

Teachers

Yvonne Schaff
Bonnie Stover
Claudia Lopez Correa
Marti Jory
Susan Regalo
Julie Henderson
Kathy Hutchinson
Nicole Karnik
Denise Landry
Cara Levin
Janice Hansson
Geri Whitmore
Theresa Lewis
Alison Kindle

Noelle Sanhueza

Applied Survey Research



District Schools Teachers

Margaret Penaranda

Corvallis Elementary Kirsten Hynds
Melinda Day
Del Rey Elementary Lin Walker

Yolanda Arredondo

Elisa Garcia
Colonial Acres Elementary Jan Linnekin

Sally Morgan

Nancy Katen

*Beverly Roche
Hillside Elementary Lisa Rheinheimer

Kathy LaCome

Kathleen Rolefson

Charlotte Davis
Lorenzo Manor Elementary

Cyndi Liang

Fleur de liz Orjalo

Lori Olsen

Amy Kaas
Livermore Valley Joint Marilyn Ave El ‘ Debbie And
Unified School District artffyn Ave Elementary ebbie Anderson

Paula Ward

Karen Woodward

Oakland Unified School

District Allendale Elementary Nancy Lee

Applied Survey Research



Executive Summary

Background

In 2008, over 16,000 children began kindergarten in Alameda County, entering school settings that
ranged from the urban neighborhoods of Oakland to the suburban settings of outlying Livermore.
Although the students in Alameda County represent a disparate mix of demographic and
socioeconomic backgrounds, a large portion of them come from households that are struggling;
according to American Community Survey estimates, 15 percent of children under 18 in Alameda
County are living in poverty. First 5 Alameda County (F5AC) delivers services and support to many
of these families in need, providing community support to enhance the health and well-being of
children through their first five years. In 2008, FSAC commissioned Applied Survey Research (ASR) to
conduct a pilot research project to assess how ready for school new kindergarten students were in
three targeted school districts with low Academic Performance Index (API) scores. These districts
have been the focus of many F5AC services, as schools with Low API scores tend to be located in
neighborhoods with higher than average levels of poverty, neighborhood violence, and poor health
outcomes, as well as less access to formal ECE experiences. The Fall 2008 readiness assessment
investigated three primary questions:

1. How —and to what extent — are the sampled kindergarten students ready for school?

2. What family factors and child characteristics are associated with heightened school
readiness?

3. What is the relationship between participation in FSAC programs and children’s school
readiness?

Overview of the Assessment Method

Nine years ago, ASR created a method of school readiness assessment that has since been used in
several Bay Area counties, as well as other parts of California and in other states. F5AC contracted
with ASR to implement a pilot assessment in Alameda County in 2008, inviting schools and
classrooms in three districts — San Lorenzo Unified School District, Livermore Valley Joint Unified
School District, and Oakland Unified School District — to participate. Participating kindergarten
teachers were trained to serve as expert observers, rating the proficiency of each child in their
classroom across 24 readiness skills. Over eighty percent of parents agreed to have their children
assessed (consent rate = 81%), yielding observations of 577 children. These observations delivered
very detailed information about the sampled children’s readiness as they entered kindergarten—
both the areas in which children were well-skilled, as well as the areas in which they needed extra
supports.

Detailed observations of the children were enriched by information gathered on each child’s family;
parents of those children in the assessment were asked to complete a survey that provided a
window into the family and community factors that are associated with children who arrive ready
(and not) for kindergarten. The response rate for the Parent Information Form was very high — 93
percent of families returned a completed form. In addition, all participating teachers reported their
viewpoints on and priorities for readiness via a Teacher Survey. ASR drew upon these sources of
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

information — child assessments as measured by the Kindergarten Observation Form (I and 11), family
information as measured by the Parent Information Form, and teacher viewpoints gathered via the
Teacher Survey — to construct a comprehensive picture of children’s readiness for school, as well as
the factors associated with higher readiness levels. An additional source of data came from F5AC’s
ECChange database, which contains records of those who have received F5AC services. Children in
the assessment were matched to this database in order to examine the association between their
readiness levels and their participation in FSAC programs and services.

Figure A. Sources of Information to Assess the Readiness of Incoming Kindergarten Students

Kindergarten
Observation
Form Survey

(KOF) (1s)

Teacher

Parent
Information
Form Assessment
i o DareMatches

SCh_OOI ECChange Data
Readiness

Findings

Students and families in the assessment

Information collected in the Alameda County school readiness assessment underscores the
challenges that are present both in these low API schools and among many of the families of the
students, including the following:

e Sixty-three percent of the students were English Learners.

e Forty-nine percent of students spoke Spanish as their primary language, 36 percent spoke
English, and six percent spoke Chinese. Small percentages spoke Filipino/Tagalog,
Vietnamese, Farsi/ Dari, or another language as their primary language.

e  Fifty-two percent of children had a mother whose highest level of education was high school
or less.

e Many families were struggling financially; 51 percent indicated that their household income
was less than $35,000, 39% were on Medi-Cal, and 10% were receiving insurance through
Healthy Families.

e Almost one in ten students (9%) had been born to a teen mother; almost one in four (23%)
were from single parent households, and another 23 percent of parents had lost a job in the
past year.
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Figure B. Portrait of Students

Child/ Family Characteristic Percent of students

Ethnicity
Hispanic/Latino 56%
Asian 13%
Caucasian 15%
African American 8%
Pacific Islander 2%
Alaskan Native or American Indian <1%
Multi-racial 6%
Other / don’t know 2%

Percent English Learners 63%

Primary language

Spanish 49%
English 36%
Chinese/ Mandarin/ Cantonese 6%
Filipino/ Tagalog 3%
Vietnamese 2%
Farsi or Dari 1%
Korean 0%
Other language 4%
Mother has no education post high school 52%

Markers of low income

Household income is less than $35,000 51%
Receive Medi-Cal 39%
Receive Healthy Families 10%
Child was born to a teen mother 9%
Single parent household 23%
Parent lost job in the last year 23%

Source: Kindergarten Observation Form (2008).

Note: Percentages may not sum to 100% due to rounding. Sample sizes range from 422-568.

How - and to what extent — are children ready for kindergarten?

To be well-prepared for kindergarten, children need to know much more than their ABCs. This
assessment, as well as several previous readiness assessments in the region, has demonstrated that
there are multiple dimensions to kindergarten readiness. Statistical exploration of children’s

performance across 24 readiness skills revealed that skills reliably sort into four Basic Building Blocks
of readiness:

1. Self-Care & Motor Skills;
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2. Social Expression;
3. Self-Regulation; and
4. Kindergarten Academics

Figure C shows the 24 individual skills on which children were assessed, as well as how the skills sort
into the four Basic Building Blocks.

Figure C. Basic Building Blocks of Readiness

K
Academics

Recognizes letters
Recognizes shapes
Recognizes colors
Counts 10 objects
Engages with books
Writes own first name
Can recognize rhyming words

Self-Regulation

Social Expressio

Comforts self Expresses empathy

Pays attention Relates well to adults
Controls impulses Has expressive abilities
Follows directions Curious & eager to learn

Negotiates solutions Expresses needs & wants

Plays cooperatively
Participates in circle time
Handles frustration well

Engages in symbolic play

Self-Care & Motor Skills
Use of small manipulatives
Has general coordination
Performs basic self-help / self-care tasks

The chart that follows shows children’s readiness levels across the Basic Building Blocks. Overall,
children scored between the “In progress” and “Proficient” levels. Children tended to score highest
on Self-Care & Motor Skills (average score = 3.51) and to have the greatest room to grow in
Kindergarten Academics (average score = 3.01).
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Figure D. Average Readiness Scores, Overall and for Each Basic Building Block

Proficient 4

In progress 3

Just beginning2

Not yet 1

Overall Readiness Self-Care & Motor Self-Regulation  Social Expression Kindergarten
Skills Academics

Source: Kindergarten Observation Form | (2008)

Note: Scores are based on 537-540 students. Means can range from | to 4. Scale points are as follows: |=not yet, 2=just beginning, 3=in
progress, 4=proficient.

Children assessed in Alameda County exhibited different patterns of readiness strengths and
challenges. For a more detailed look at different patterns of readiness, children were sorted into
one of four Readiness Portraits — All Stars, Social Stars, Focused-on-the-Facts, and Needs Prep
students — based on their pattern of proficiency across the readiness skills.

= Just about half (49%) half of children entered kindergarten classrooms as All Stars — near-
proficient across the board in all four Basic Building Blocks of readiness. These children were
well-prepared to succeed in school.

= Who demonstrated the greatest readiness needs? Children in the Needs Prep group had not yet
learned — or were just beginning to learn — almost all of the 24 readiness skills. Approximately
one in ten children (11%) sorted into the Needs Prep group, which is a level comparable to that
found in neighboring counties.

* The remaining children exhibited mixed patterns of readiness. Social Stars (17% of children)
were well-equipped on the social-emotional dimensions of readiness, but they had needs in the
realm of Kindergarten Academics — learning their letters, numbers, shapes, and colors. In
contrast, the Focused-on-the-Facts children (22% of children) had mastered their early
academics; however, they demonstrated greater challenges in the social-emotional areas of
readiness (skills within the Self-Regulation and Social Expression dimensions).

! Children were sorted into one of the four Readiness Portraits via a data-driven technique called cluster analysis.
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Figure E. The Prevalence of Each Readiness Portrait

All Stars
49%

Focused on the Facts
22%

Social Stars
Needs Prep 17%

11%

Source: Kindergarten Observation Form | (2008).

Note: This chart is based on 540 students.

What family factors and child characteristics are associated with heightened school
readiness?

A set of analyses was conducted to examine what factors were associated with greater school
readiness. These analyses allowed us to take into account all important measured variables
simultaneously, so that the relationship between readiness and particular family, student, and
school-level factors could be examined after “ironing out” the influence of other, related factors.

Results indicated that five factors explained nearly one third of the assessed Alameda County
students’ readiness scores. The strongest predictor of readiness was whether children scored highly
on an index of well-being. This three-item index gave children a score based on whether teachers
indicated that they seemed well-rested, well-fed, and generally healthy. Most children scored highly
on this index, but there were a small number of children who did not appear to their teachers to
have optimal levels of well-being; these children also tended to struggle with their readiness skills.
This index should be interpreted with some caution, as it was a subjective assessment provided by
children’s teachers.

As found in many other readiness assessments, results also showed that older children tended to be
more ready for school than were younger children, and girls were typically more ready than boys.
Children with special needs were not as ready for school as were children who did not have special
needs. And, finally, children who had attended preschool had higher readiness levels than did
children who had not been exposed to preschool.

Applied Survey Research [ 15



Figure F. Relative Strength of Factors Significantly Associated with Overall School Readiness

0 0.1 0.2 0.3 0.4
Greater child well-being 0.31
Child is older | 0.19
Child is a girl | 0.18

0.09

Child has preschool experience 0.10

Child has no special needs

Source: Kindergarten Observation Form | and Parent Information Form (2008)

Note: Values for each factor listed above represent standardized beta coefficients that were significant (p < .05). For a full listing of all variables
entered into the model, see text. The overall regression model was highly significant, F = 9.58, p <.001, explaining 30% of the variance in
kindergarten readiness (R* = .34; Adj. R? = .30).

What is the relationship between participation in FSAC programs and children’s school
readiness?

Analyses looking at the individual Basic Building Blocks of readiness found that enrollment in FS5AC’s
Summer Pre-K was a significant predictor of enhanced Self-Care & Motor Skills as well as stronger
Self-Regulation skills. In another set of analyses, ASR compared the average readiness levels of
participants in FSAC’s Summer Pre-K program to their peers’ readiness, after adjusting for several
differences across the groups of children. Children were divided into three groups: (1) those without
preschool experience of any kind; (2) those who were verified through the FSAC database as having
attended the Summer Pre-K program; and (3) those who had attended full (verified) preschool.

Significant readiness differences were found among the three groups. Across the spectrum of school
readiness skills, Summer Pre-K students had higher readiness scores than students with no pre-K
experience. This difference was statistically significant for Self-Care & Motor Skills and Self-
Regulation; for Social Expression, the Summer Pre-K students scored higher than their no-pre-K
counterparts, but the difference was not significant. There was a slight boost in the Kindergarten
Academics scores of Summer Pre-K students, but the difference was fairly small, as might be
expected given that the program focuses on social and emotional skill development more than
academics. Moreover, on Self-Care & Motor Skills, Self-Regulation, and Social Expression, Summer
Pre-K students were performing nearly at the levels of children who had attended full preschool. On
Kindergarten Academics (which were not a core component of the Summer Pre-K) they were still
significantly below students with preschool experience.
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Figure G. Students’ Readiness as a Function of Pre-K Experience (Means Adjusted for Family
Risk, Special Needs Status, and District)

ONo Pre-K Summer Pre-K  H Preschool
Proficient 4 i
I 3.603.61
3.40
3.32 3.34
3.18 | 3.203.22 317329 3.27
3.07 3.03
In progress 3 i 2:802-85
I
I
Just beginning 2 |
I
I
Not yet 1 :
Overall Readiness Self-Care & Motor Self-Regulation Social Expression Kindergarten
Skills Academics
p <.001 p <.01 p <.05 p<.10 p <.001
No Pre-K, SPK < No Pre-K < No Pre-K < No Pre-K < Presch No Pre-K, SPK <
Presch SPK, Presch SPK, Presch No Pre-K = SPK Preschool
SPK = Presch
Source: Kindergarten Observation Form | (2008)
Note: Means can range from | to 4. Scale points are as follows: |=not yet, 2=just beginning, 3=in progress, 4=proficient. Scores are based on

172-174 “No Pre-K” students, 85 “Summer Pre-K” students, and 213-214 “Preschool” students. Differences in mean scores are indicated
above, according to oneway analyses of covariance, controlling for district, special needs status, and average family risk score on a |0-item risk
index; post-hoc tests revealed marginal or significant group differences as indicated above.

Summary

Data from the Fall 2008 readiness assessment in Alameda County revealed a group of children and
families that came from diverse racial and ethnic backgrounds, with almost two thirds speaking a
language other than English as their primary language. Many of these families were also struggling
financially.

Despite these challenges, however, children were entering kindergarten generally well-prepared for
school. Average levels of readiness were well above the “In progress” level, and almost half of
students were nearly proficient across the full spectrum of readiness skills. Some children — about
one in ten — did enter kindergarten with strong readiness needs across the board.

Examinations of the impacts on children’s readiness showed some areas where family and
community supports may be able to make a difference in enhancing school readiness levels. Greater
child well-being, being older, and having preschool experience are associated with higher levels of
readiness upon kindergarten entry. In addition, data revealed that short-term programs like F5AC’s
Summer Pre-K program is a promising intervention for enhancing children’s readiness for those who
have not had the benefit of a longer-term preschool experience.
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Introduction

School Readiness: What Is It?

In recent years, the issue of children’s readiness for school has received increasing attention from
policymakers, professionals, researchers, the media, and caregivers. Broadly conceived, school
readiness is easy to define; it suggests the existence of a variety of skills that facilitate a child’s
ability to succeed in school. However, coming to a consensus on the skills that are essential for
school success has been more challenging, and a number of research efforts have focused on
identifying the specific skills that are critical components of school readiness.

In 1995, the National Education Goals Panel (NEGP)

defined school readiness as involving three critical NATIONAL EDUCATION GOALS PANEL

. . . Definition of School Readiness:
components: (1) readiness of children for the social and
academic institution of school; (2) readiness of families e  Readiness of children for the social and
and communities to prepare children for school; and (3) academic institution of school
readiness of schools to meet the diverse needs of 0 Physical Well-Being & Motor
incoming students and their families. With respect to Development

the first component — children’s readiness for school —
the NEGP conceptualized five dimensions of
development and skills that are critical to a child’s

0 Social & Emotional Development

0 Approaches Toward Learning

readiness for school: Physical Well-Being & Motor 0 Communication & Language Usage
Development, Social & Emotional Development, 0 Cognition & General Knowledge
Approaches Toward Learning, Communication and e  Readiness of families and communities
Language Usage, and Cognition & General Knowledge. to prepare children for school

In different communities throughout the country, these
NEGP dimensions of readiness have become the
foundation for the development of school readiness
measurement tools attempting to quantify children’s
school readiness.

e Readiness of schools to meet the
diverse needs of incoming students and

their families

Why Does School Readiness Matter?

Why should we study children’s readiness for school? A growing body of research supports the
notion that children learn more complex concepts by building upon early skills; in the domain of
school readiness, this suggests that children’s social and cognitive readiness for school acts as a
“springboard” for later success in school. The five NEGP dimensions of readiness have all been
found to contribute to a child's success in school (Kagan, et. al., 1995). In particular, children who
have competence across these five dimensions are more likely to succeed academically in first grade
than are those who are competent in only one or two dimensions (Hair, et. al., 2003). A number of
other studies have found linkages between early school readiness and later success in school. For
example:

e Mastery of basic numerical concepts prepares children to learn more complex math
problems and problem-solving approaches (e.g., Baroody, 2003).
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e Children who have difficulty paying attention, following directions, getting along with
others, and controlling negative emotions of anger and distress tend to do less well in school
(e.g., Raver & Knitzer, 2002; Raver, 2003).

e The ability to control and sustain attention and participate in classroom activities is
associated with achievement test scores in the early elementary grades (e.g., Alexander,
Entwisle, & Dauber, 1993).

e Researchers from the RAND Corporation found that groups that performed less well on
standardized tests in second and third grades also trailed on both cognitive and
socioemotional readiness measures early in their kindergarten year (Cannon & Karoly,
2007).

e Both academic and nonacademic school readiness skills at entry to kindergarten were found
to be significantly related to eventual reading and mathematics achievement in fifth grade
(Le, Kirby, Barney, Setodji, & Gershwin, 2006)

Perhaps one of the most comprehensive examinations of the impact of school readiness comes from
a recently-published meta-analysis of six longitudinal, non-experimental data sets exploring the
connections between readiness and later achievement. These researchers found that the strongest
predictors of later achievement were school-entry math, reading, and attention skills (in that order).
To the authors’ surprise, however, measures of socio-emotional behaviors were generally
insignificant predictors of later academic performance. (Duncan, Claessens, Huston, Pagani, Engel,
Sexton, Dowsett, Magnuson, Klebanov, Feinstein, Brooks-Gunn, Duckworth & Japel, 2007)

These studies confirm that school readiness matters; however, their results are not entirely
consistent in telling us exactly which readiness skills matter most. Local efforts exploring this
guestion have examined non-experimental, longitudinal school readiness data and later third grade
achievement test data of children that had participated in the kindergarten readiness assessments
in San Mateo County in 2001-2003 (ASR, 2008). This local study of the connections between
readiness and later academic performance clearly showed that readiness does matter. In particular,
the following findings emerged:

e Children who entered school most ready-to-go were those who were most successful on
academic tests at third grade. In fact, gaps that were seen in kindergarten readiness were
still present in third grade. Specifically, gaps based on different profiles of readiness,
preschool experience, English Learner status, and different ethnicities remained robust in
third grade.

e The Kindergarten Academics types of skills (discussed more in the next subsection) was most
closely associated with later academic success — children who entered school high on
Kindergarten Academics tended to have the highest third grade test scores, but children
who were high in both Kindergarten Academics and Social Expression were those who did
best.

e Having attended a preschool during the year before kindergarten was strongly associated
with those readiness skills that mattered most — improved Kindergarten Academics and
Social Expression skills and improved focused-attention.
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Results such as these emphasize the importance of school readiness, with early education important
to delivering every child to kindergarten ready to learn.

History of the Bay Area School Readiness Assessments

Development of a Local School Readiness Measure

In 2000, stakeholders in San Mateo County helped to develop and implement the first large-scale
kindergarten school readiness assessment in the Bay Area. Applied Survey Research (ASR) was
contracted to develop the research materials and protocol and conduct the assessment. ASR
launched a comprehensive process to arrive at a set of tools that had local relevance as well as a
foundation in the wider body of early education and K-12 literature.

With input from a variety of subject matter experts — including community stakeholders, child
development and education experts, preschool teachers, and kindergarten teachers — ASR
developed and pilot-tested a 19-item Kindergarten Observation Form to measure children’s school
readiness skills. After this pilot test, modifications were made to refine the tool, education experts
again weighed in, and a more advanced skill representing phonemic awareness was added (i.e.,
recognition of rhyming words), resulting in a 20-item tool in which skills were organized according to
the five NEGP-designated categories of school readiness.

Since that initial assessment, school readiness assessments have been conducted in San Mateo
County (2002, 2003, 2005, 2008), Santa Clara County (2004, 2005, 2006, 2008), Lake County, Illinois
(2005, 2006), San Francisco County, (2007), Santa Cruz County (2008), and in Los Angeles Unified
Preschool (2008). During this time, the tools and methods have been continually refined and
enhanced. For example, in 2004, a Parent Information Form was added to measure family factors
that may play a role in enhancing readiness, and four additional skills have been added to the
Kindergarten Observation Form to measure social-emotional dimensions of readiness that had not
been previously captured.

Shifting from NEGP to the Basic Building Blocks of Readiness

For several years, the set of skills measured by the KOF was organized and reported according to the
five categories established by the National Education Goals Panel (NEGP), including: Physical Well-
Being & Motor Development, Social & Emotional Development, Approaches Toward Learning,
Communication and Language Usage, and Cognition & General Knowledge.

In 2005, ASR took another look at the readiness data to determine whether the pattern of results
observed in the data supported the NEGP categories as most appropriate “sorting” of the readiness
skills. Using an approach called factor analysis, ASR examined the readiness data that had been
collected that year to see if the observed patterns of children’s skill proficiency sorted according to
NEGP categories, or if perhaps the pattern suggested a different set of readiness categories.

Results of the factor analysis showed that the readiness skills actually tended to group into four
primary dimensions of readiness that differed from the NEGP categories. Those four dimensions
were labeled the Basic Building Blocks of readiness, and each contained between three and seven
items. They are described as follows:
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e Self-Care & Motor Skills include those skills needed for taking care of one’s basic needs or
skills showing fine/ gross motor coordination;

e Self-Regulation skills include basic emotion regulation and self-control skills that are needed
to be able to perform well in the classroom;

e Social Expression skills include measures related to interacting with others and engagement
with play and learning;

e Kindergarten Academics skills represent the “nuts and bolts” skills that are more academic
in nature and tend to be explicitly taught to children at home, in early care settings, and in
kindergarten.

Indeed, every readiness assessment ASR has conducted since 2005 has supported these four basic
components of readiness — even with the addition of four new readiness skills since the original
factor analysis was conducted. Feedback from teachers and other early education experts and
stakeholders has indicated that these categories have intuitive appeal as well — people quickly
understand what is meant by these four skill groups, and they see children’s skills sorting along
these lines. Thus, in line with this compelling support for the Basic Building Blocks of readiness,
recent school readiness assessments (including the current report) have focused on this sorting of
the skills. 2

Figure 1. Basic Building Blocks of Readiness

K
Academics

Self- Social
Regulation Expression

/ Self-Care & Motor Skills \

Assessing School Readiness in Alameda County

In 2008, F5AC contracted with ASR to conduct a pilot assessment of children’s school readiness in
the county. This initial effort was focused in three school districts with low APl scores. These districts
have been the focus of many F5AC services, as schools with Low API scores tend to be located in
neighborhoods with higher than average levels of poverty, poor health outcomes, and
neighborhood violence, as well as less access to formal ECE experiences. These schools also face

2 The report section “School Readiness in Alameda County — 2008” includes more information on the “crosswalking” of
Kindergarten Observation Form skill items from the NEGP categories to the Basic Building Blocks.
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additional challenges associated with high levels of ethnic and linguistic diversity among their
student populations.

The pilot assessment’s purposes were to explore the feasibility and appropriateness of conducting a
readiness assessment in Alameda County, to get an initial snapshot of readiness levels of children
entering kindergarten, and to examine associations between participation in FS5AC programs and
readiness for school. The assessment focused on three key research questions:

e How - and to what extent — are the sampled kindergarten students ready for school?

e What family factors and child characteristics are associated with heightened school
readiness?

e What is the relationship between participation in FSAC programs and children’s school
readiness?

Answers to these questions — as well as detailed information on the children, families, teachers, and
classrooms that make up the sample targeted for this pilot study — are described in detail in the
following sections of this report.
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Methodology

Section Overview

In this section, the study tools and procedures are described, including recruitment and training of
teachers, types of data collected and timelines for completion, and preparation and analysis of the
data received. In addition, the study’s consent and response rates are described, and notes

regarding the reporting of the data are explained.

Data Collection Instruments and Administration

Four key instruments were used in this assessment. Three forms were completed by teachers:
Kindergarten Observation Form |, Kindergarten Observation Form Il and Teacher Survey on
Importance of Readiness Skills. Parents provided information about their child and family
circumstances on the Parent Information Form. The figure that follows provides a summary of each

of the tool names, their content, and who completed each one.

Figure 2.

Instrument

Kindergarten Observation Form |
(KOF 1)

Kindergarten Observation Form |l
(KOF 1)

Parent Information Form (PIF)

Teacher Survey on Importance of
Readiness Skills

Overview of Data Collection Instruments

What Key Data Are Assessed?

24 school readiness skills of children in
selected classrooms

Enjoyment of school, quality of the
school transition, participation and
anxiety at school of children in selected
classrooms

Pre-K childcare, kindergarten transition
activities, activities in the home,
demographics, parental supports

Expected levels of children’s
proficiency on skills required for
successful transition to kindergarten

Kindergarten Observation Form | (KOF 1)

Who Completes It2

Participating kindergarten teachers.
Includes teachers from San Lorenzo
Unified School District, Marilyn Avenue
Elementary School (Livermore Valley
Joint Unified), and Allendale
Elementary (Oakland Unified)

Participating kindergarten teachers

Consenting parents of children in the
assessment

Participating kindergarten teachers

The Kindergarten Observation Form was originally developed in 2001 using guidelines from the
National Education Goals Panel (NEGP) framework of readiness. Readiness items reflect a range of
skills, from minimum competencies, such as Performs basic self-help / self-care tasks, to higher-level
competencies that help provide a baseline for teachers at the beginning of the year, such as Can
recognize rhyming words. Since 2001, four additional skills have been added to better capture
children’s skills at negotiation, coping, empathy, and handling frustration. Thus, Kindergarten
Observation Form | 2008 assesses children across 24 readiness skills (See Appendix 1).
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The Kindergarten Observation Form | uses teacher observation as the method of assessment. Given
the research setting, this is the most appropriate, valid, and reliable method of assessment for the
following reasons:

e Because student behavior can change from day to day, teachers are in a better position than
outside observers to assess their students, as teachers can draw on the knowledge gained
through four weeks of daily interactions.

e Teacher observation is less obtrusive and, therefore, less intimidating for students than
assessment by outside observers.

e Teachers are entrusted by the school system to be children’s “assessors” in other respects,
such as grading, and, therefore, it is presumed that they are aware of the need for
assessments to be carried out in a fair manner.

The caveat of teacher observations is that there is some risk of natural variability between teacher
observers and / or risk of biased observation. To minimize variability, the assessment tool included
measurable indicators (items), a clearly defined response scale, clear assessment instructions, and a
thorough teacher training (see “Implementation” section for details on the trainings conducted).

Teachers were asked to observe and score each child according to his or her level of proficiency in
each skill, using the following response options: Not Yet (1), Beginning (2), In Progress (3), and
Proficient (4). An option of Don't Know / Not Observed was provided as well.

Teachers were able to complete most of the items on the KOF I through simple, passive observation
of the children in their classrooms. A few items, however, did require one-on-one, teacher-child
interaction. Additionally, teachers were requested to use passive response rather than on-demand
testing techniques on several items in order to reduce anxiety for students during assessments,
thereby enhancing the reliability and validity of skill assessment. If teachers could not speak the
primary language of a student, they were asked to indicate this and were instructed not to assess
children on a subset of skill items that required verbal interaction with the student. Consequently,
there were more skills marked Don’t Know / Not Observed or left blank for English Learner students
than there were for their classmates.

The Kindergarten Observation Form I also includes fields to capture students’ basic demographic
information. Such information helps us understand who took part in the study. The collection of
demographic information is also important because data are collected for key variables that have
been shown to be associated with children’s development (e.g., experience in curriculum-based
early education settings, child age, child gender, child’s presence of special needs).

As previously noted, the Kindergarten Observation Form | was piloted in 2001, and refined for the
2002 assessment to enhance reliability. A test of interrater reliability and validity was conducted
during the Fall 2003 assessment, with results indicating that the instrument has good reliability and
validity. Several years of additional assessments in different regions in and beyond the Bay Area
have provided further evidence of the validity of the KOF I, including similar results from year to
year, consistent patterns observed between and across readiness constructs from year to year, and
the emergence of the same readiness correlates that have been demonstrated in other research
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efforts (e.g., preschool experience, levels of read-aloud activity at home, English proficiency,
socioeconomic status).

Kindergarten Observation Form Il (KOF II)

To gather a clearer picture of children’s actual adjustment to the kindergarten classroom, teachers
were also asked to complete the Kindergarten Observation Form Il (see Appendix 2) after all of their
KOF | assessments had been completed. KOF Il asked teachers to rate: (1) the smoothness of
children’s transitions into kindergarten, (2) children’s anxiety levels at school, (3) children’s
participation in class discussion and (4) children’s enjoyment of school. Each rating was made on a
four-point scale (e.g., not smooth, somewhat smooth, smooth, very smooth).

Parent Information Form (PIF)

To better understand how family factors are related to children's levels of readiness, a Parent
Information Form (see Appendix 3) was developed for completion by parents. The Parent
Information Form collected a wide variety of information, including: types of child care
arrangements they had used during the year before kindergarten entry, ways in which families and
children prepared for the transition to kindergarten, weekly number of times different activities
occur in the household (e.g., reading aloud), measures of access to and use of health care, usage of
several local supports and family resources, levels of parents’ social support and coping, and several
demographic and socioeconomic measures. Care was taken to ensure that the questions were
understandable at a sixth grade reading level. Versions of the form were offered in English, Spanish,
Tagalog, Chinese and Vietnamese. Because the form was lengthy, parents were offered a hard
backed children’s book (in their preferred language) upon completion of the form. To enhance their
privacy, parents were provided with an envelope in which they could seal their completed survey
prior to returning them to their child’s teacher.

Kindergarten Teacher Survey on Importance of Readiness Skills

After teachers had completed all of their student assessments, they completed the Kindergarten
Teacher Survey on Importance of Readiness Skills 2008 (see Appendix 4). For this survey, teachers
rated the level of proficiency that they think students need for each of the 24 KOF | skills in order to
have a successful transition into kindergarten. Kindergarten teachers were also asked to identify the
five readiness skills that they considered most important for a child to possess in order to be school-
ready, the five skills that are easiest to affect during the school year, and the five skills on which they
spend the most time. In addition, teachers provided some information about their classroom (i.e.,
whether they taught full or half-day kindergarten, whether they taught in a language other than
English) and their own backgrounds. The survey was designed to take no more than 15 minutes to
complete.

Implementation

Obtaining Participation Agreement

In Spring 2008, F5AC began approaching school administrators in San Lorenzo Unified School
District, Livermore Valley Joint Unified School District, and Oakland Unified School District to take
part in a pilot readiness assessment in Fall 2008. The three districts were targeted for the pilot
because they were all high-need school districts where F5AC programs and services also tend to be
concentrated. As this was a pilot year, attempts were made to secure as many participating schools
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as possible within the initial group selected, and efforts were not intended to secure a sample that
was generalizable to the county level.

School administrators from fourteen schools in the targeted districts were provided with
information about the assessment, including its purpose, what participation would involve on the
part of the kindergarten teachers, and the timeline for completion of the study tasks. Ultimately,
eleven schools agreed to participate in the pilot assessment. Of those, all nine elementary schools in
the San Lorenzo district signaled their agreement to participate. The one school from Livermore that
was invited to participate agreed to do so, and just one of four invited schools in Oakland Unified
agreed to take part.

Teacher Trainings

Prior to the start of the Fall 2008 school year, ASR conducted thorough trainings to orient the
participating kindergarten teachers to the data collection forms and process. Two in-person teacher
trainings were held in the latter half of August. One took place at San Lorenzo Unified’s district
offices, and another was held at Marilyn Avenue Elementary in Livermore. Once district-level
agreement was secured from Oakland Unified, a third in-person training was held in early
September with the one teacher from Allendale Elementary whose participation was secured. A
total of 40 teachers — representing 39 classrooms — were trained to carry out the assessment.

Trainings lasted approximately 60 minutes. After hearing a general overview of the project and
study purpose, kindergarten teachers were given all project materials, including: (1) written
instructions on how to complete the assessment; (2) consent letters for parents that explained the
study purpose and asked parents to indicate whether or not their child would participate in the
study (English, Spanish, Tagalog, Chinese, and Vietnamese versions were available); (3) Parent
Information Forms in English, Spanish, Tagalog, Chinese, and Vietnamese; (4) Kindergarten
Observation Forms | and II; (5) a sheet to track teachers’ progress during the assessment (e.g., a
record of parental consent, children observed and yet to be observed, PIFs returned); and (6)
pre-addressed, pre-paid FedEx envelopes for the return of study materials to ASR. All of these
materials were fully reviewed with teachers so that they were familiar with both the
teacher-completed instruments and the parent-completed instruments.

The focal point of the training was an item-by-item description of the readiness skill information to
be collected via the Kindergarten Observation Form I. This section of the training helped ensure that
different observers used the KOF | in a consistent way. During the review of the 24 readiness skills,
particular emphasis was placed on clarifying:

e The distinction between assessing the recognition of letters of the alphabet, shapes, colors,
and rhyming words (the skills assessed in this project) versus assessing the production of
letters, shape names, color names, and rhyming words (skills not assessed in this project).
Suggestions were provided as to how to capture recognition information (e.g., “Will you
please pass me the green crayon?” and “Please point to the triangle.”);

e The need for children to be assessed in their primary languages. Teachers unable to
communicate with children in their primary languages were instructed to skip a set of

flagged language-dependent items; and

e The administration of those items that required teacher-child interaction.
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All of the teachers’ questions were answered during the training sessions; teachers were
encouraged to contact the researchers at any time with comments or questions about the project.

Obtaining Parental Consent

At the beginning of the school year, teachers distributed the parent consent letters and Parent
Information Forms (see Appendix 5 for consent forms). Teachers collected all completed Parent
Information Forms (in sealed envelopes for enhanced privacy) and consent forms from the parents.
Consent from a parent was required for a student to be able to participate in the study; if a parent
did not consent, teachers did not assess the child. If parents did not return a consent form indicating
consent or refusal, teachers were asked to make a reasonable effort to get them to return the form;
if parents still did not return a consent form despite these efforts, teachers were instructed to
assume that they declined to participate, and thus teachers did not assess those parents’ children.

Conducting Student Observations

Teachers were asked to conduct their student assessments approximately three to four weeks after
the start of the school year, drawing upon their knowledge and observations of children during the
first few weeks of school. The majority of participating teachers carried out their observations three
to five weeks after their classes had started, each taking about one week to complete his/her
observations. Completed Kindergarten Observation Forms | and Il, Parent Information Forms and
Teacher Surveys on Importance of Readiness Skills were returned to ASR using pre-addressed, FedEx
envelopes.

Disbursement of Stipends

After teacher observers had assessed all of their students and had returned study materials to ASR,
they were sent a “thank you” letter, their names were forwarded to F5AC, and F5AC mailed them a
stipend in appreciation of their participation.

Completion Metrics

Schools

Figure 3 presents a summary of the completion metrics overall and for each of the three
participating districts. Overall, there were eleven participating schools. Teachers from all nine
elementary schools in the San Lorenzo Unified School District participated in the study; four of the
nine schools’ participants included all kindergarten teachers in the school, while in five schools one
or more teachers did not participate. Livermore Valley Joint Unified had one participating school
(Marilyn Avenue Elementary), as did Oakland Unified (Allendale Elementary).

Classrooms

Thirty-seven classrooms took part in the assessment. Of the 34 teachers trained from San Lorenzo
Unified, 31 teachers completed and returned assessment packets (one teacher decided later not to
participate, one teacher misplaced her completed packet of forms, and one teacher was a co-
teacher who decided to let her partner conduct the assessment) . At Marilyn Avenue Elementary in
Livermore, five (out of five) of their kindergarten classrooms participated, and, at Allendale
Elementary (in Oakland), one teacher took part in the study.
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Parent Consent and Response Rates

Overall, the parental consent rate was 81%. Consent rates were high across all three districts,
ranging from 71 percent in Oakland to 94% at Marilyn Avenue Elementary in Livermore. Parent
response rates on the PIF were also high; overall, more than nine of every ten consenting parents
returned a parent survey (response rate = 93%).

Figure 3. Completion Metrics — Alameda County School Readiness Assessment

TOTAL San Lorenzo | Livermore Valley | )00 yified

Number of schools approached 14 9 1 4
Number of participating schools 11 9 1 1
Number of participating classrooms 37 31 5 1
Number of children in these classrooms 720 600 99 21
Number of parents consenting 583 475 93 15
Parent consent rate 81% 79% 94% 71%
Number of KOFs returned 577 469 93 15
:,U:ngFOf PIFs returned that were matched 536 445 76 15
Parent PIF response rate 93% 95% 82% 100%

(# PIFs received/ # consents)

Data preparation

Cleaning

Data were entered into the Statistical Package for the Social Sciences (SPSS). Following entry, the
data were cleaned, using selected techniques to enhance data integrity. For instance:

e Frequencies were run on all variables to ensure that all responses fell into the appropriate
ranges;

e Scores on the readiness items were examined for students with whom teachers indicated
they could not communicate. If teachers inappropriately provided ratings for the language-
dependent items, those ratings were deleted; and

e Several items on the Parent Information Form asked parents to fill in a number (e.g., the
number of times they read books each week, the number of times they tell stories or sing
songs each week). For these items, outlying values were identified and, when such values
would inappropriately skew an average score, the top one percent of the distributions were
trimmed.

Missing Values

Sometimes teachers or parents did not provide answers to specific items. None of these missing
values were replaced; typically, cases with missing data were dropped from analysis. All composite
scores were calculated without including missing items.
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Matching of Assessment Data and F5AC Database Records

One of the key research questions in this assessment involved looking at the association between
readiness levels and receipt of F5AC programs and services. To conduct this analysis, ASR was
provided with information from F5AC’s databases that allowed for matching of students’ data across
datasets. Specifically, FSAC provided ASR with a dataset of service recipients that included — only for
children who were within the likely age range of the assessment — children’s initials, date of birth,
sex, and mother’s first name, along with variables indicating which of five targeted F5AC services
they had received. No names were included in the data, and adequate precautions were taken to
ensure the security of the data transfer between F5AC and ASR.

Once ASR received this data, matches were sought by looking across the two data sets for matches
on date of birth, sex, and mother’s first name. One hundred sixty three of the assessed children
were found to have received one or more F5AC services.

An Overview of Statistical Analyses Conducted

After data were cleaned, numerous statistical analyses were conducted to answer the research
questions, as follows:

e Percentages were calculated and chi-square tests were run to test whether differences in
percentages reached statistical significance.

e Average scores were calculated for all continuous measures and scaled items. For example,
an average score was generated for each of the readiness items, excluding blank responses
or responses of Don't Know / Not Observed.

e Composite scores (averages across multiple items) were calculated for each of the four Basic
Building Blocks dimensions. Reliability analyses were first conducted (using Cronbach’s
alphas) to ensure that reliability was high before composite scores were calculated.
Cronbach’s alphas for each Basic Building Blocks scales are listed below:

0 Self-Care & Motor Skills: Alpha=0.87
0 Self-Regulation: Alpha=0.95

0 Social Expression: Alpha=0.93

0 Kindergarten Academics: Alpha=0.93

e Independent t-tests were used to test whether differences in average scores were
statistically significant between two groups.

e One-way analyses of variance were conducted to test whether differences in scores were
statistically significant across more than two groups; if significant overall differences were
found, post hoc LSD tests were used to determine which groups were significantly different
from each other.

e Paired t-tests were used to test whether individuals’ scores on one readiness dimension
were significantly higher or lower than their scores on other readiness dimensions.
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e Analyses of covariance were used to test whether differences in average scores across
groups were significantly different after controlling for key background variables (e.g., family
income, maternal education).

e Regression analyses were conducted to explore the strength of relations between readiness
items and various student, family, and teacher characteristics.

e (Cluster analysis was used to explore whether children in Alameda County manifested
different readiness profiles than have been seen in previous assessments.

Statistical Notation

Throughout this report, ASR uses the following standard abbreviations:
e Nisused when noting the sample size for a chart or an analysis.

e P-values (e.g., p < .01) are used to note whether certain analyses are statistically significant.
P-values that are less than .05 are statistically significant; p-values that are between .06 and
.10 are marginally significant. All significance tests were two-tailed tests (more conservative)
rather than one-tailed tests (less conservative).

e The abbreviation “ns” is used to flag analyses that did not reach statistical significance.

e When noting statistically significant differences in mean scores or percentages among
multiple groups, we place capital letters beneath tabled means/percentages to show which
means/percentages are significantly different from one another. In the example below,
readers will note that there is a “CD” beneath the All-Star percentage for “Percent of
children 5 years or older” (87%). This notation means that the percentage of All-Star
children 5 or older differs significantly from the percentage among Social Stars (column C)
and Needs-Prep children (column D). Lower case letters —as in the “Percent who are read to
daily” row below — mean that differences are marginally significant (p < .10).

Figure 4. Example of Noting Statistical Significance Across Multiple Groups

All-Stars F?E:s-le::;:;n- Social-Stars Needs-Prep
Child and Family Characteristics

A B C D
0, [v) [v) 0,

Percent of children 5 years or older®** 87% 85% 63% 68%
CD CD AB AB
159 159 69 59

Percent who are read to daily* & % 7o 7o
cd cd ab ab

A Note about Who Is (and Is Not) Represented in this Sample

As previously noted, this was a pilot year for this assessment; in addition to collecting some initial
descriptive data on children’s readiness and the factors associated with greater (or lesser) levels of
readiness, one of the primary goals of this effort was to examine the general feasibility and
appropriateness of conducting readiness assessments in Alameda County. As such, schools and
teachers participated at will, and recruitment requirements were not established with the goal of
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achieving representativeness at the district or county level.? Thus, the information presented in this
report describes only the students and families assessed; although it may hint at the broader picture
of readiness in the county, the findings cannot be extrapolated to any district or county-level
populations.

Section Summary

In Spring 2008, school administrators in three targeted school districts — San Lorenzo Unified School
District, Livermore Valley Joint Unified School District, and Oakland Unified School District — were
approached by F5AC and invited to have selected schools take part in a pilot assessment of the
school readiness of their students entering kindergarten in Fall 2008. Teachers from the
participating schools attended a training session in August 2008 — prior to the start of the school
year — in which they were given information about the purpose of the study, full instructions and a
timeline for completion of the study tasks, and copies of the four assessment forms to be
completed.

Teachers secured consent from the parents of their students and distributed surveys that parents
completed and returned in sealed envelopes. After about three to four weeks of school (when
children were fairly comfortable in their new surroundings, but their skills had not yet grown
significantly since kindergarten entry), teachers assessed the proficiency of each of their students
across 24 readiness skills and recorded their observations. Upon completion of all the student
assessments, teachers next completed a form that measured the smoothness of each child’s entry
into kindergarten. Finally, teachers completed a survey that asked them about their beliefs about
the kinds and levels of skills children need to be well-prepared for school success. Teachers returned
all of their forms to ASR and received participation stipends from F5AC. Data were processed and
analyzed, and F5AC program and service recipient data were merged with the assessment data
collected to examine associations between receipt of F5AC services and readiness levels.
Completion metrics indicated good consent and response rates.

® There are, however, subgroups within the data that have been represented completely, such as Marilyn Avenue Elementary
students. Please see the region-level reports for more specific findings for classrooms within the three districts that
participated in the assessment. For schools where complete participation was obtained, this year’s data will serve as a
baseline for tracking progress in children’s school readiness over time.
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Who Are Alameda County’s 2008 Kindergarten
Students?

Section Overview

Before describing how ready for school children are, it is important to know who is coming into
Alameda County’s kindergarten classrooms. What are their ethnic backgrounds? How many children
start school with identified special needs? What kinds of early education experiences have they
had? In what kinds of family environments have they spent their early years? The Kindergarten
Observation Form | and the Parent Information Form gathered information on a number of
demographic and socioeconomic characteristics of children and families, as well as measures of
what their home and family environments were like. This section describes the students and families
who were involved in the readiness assessment.

Students

Basic Demographics

There were slightly more girls than boys in the pilot assessment (52% versus 48% respectively).*
Children’s average age was five years and four months, with almost one of five children (19%)
having not yet reached their fifth birthday. Only three percent of children were six years or older
when they began kindergarten.

Figure 5. Students’ Sex and Age Upon Kindergarten Entry

Sex Percent of
students
Sex
Boys 48%
Girls 52%
Age
Between 4 1/2 and less than 5 19%
At least 5 and less than 5 1/2 47%
At least 5 1/2 and less than 6 31%
6 and older 3%

Source: Kindergarten Observation Form | and Parent Information Form (2008).

Note: Sample size = 580 and 581.

Students of Hispanic/ Latino backgrounds were by far the most common race/ethnicity among the
assessed children, representing more than half (56%) of the students. Caucasian students and Asian
students were the next largest racial groups, with 15 percent and 13 percent of students,
respectively; African American students and children of multi-racial backgrounds each also made up
more than 5 percent of the sample.

* This slight imbalance (as well as other findings throughout the report) mirrors the demographics of San Lorenzo Unified
School District as a whole — where most of the children in the assessment are from.
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Figure 6. Percent of Kindergarten Students Representing Each Ethnicity

Ethnicity

Hispanic/Latino

Asian

Caucasian

African American

Pacific Islander

Alaskan Native or American Indian
Multi-racial

Other

Don’t know

Source: Kindergarten Observation Form | (2008).

Percent

56%

13%

15%

8%

2%

<1%

6%

1%

1%

Note: Sample size = 568. Percentages may not sum to 100 due to rounding.

Language Variables

Information gathered in the assessment suggests that there is great linguistic diversity among
kindergarten students; in fact, English was not the primary language of most of the students
included in the assessment. Almost two thirds of students (63%) were English Learners.

Figure 7.  Students’ English Learner Status

Children’s Language Status Percent
English Learners 63%
English Proficient 37%

Source: Kindergarten Observation Form | (2008).

Note: Sample size = 564.

About half of students spoke Spanish as their primary language (49%), and 36 percent of children
used English as their primary language. Chinese was the next most commonly spoken language, with
six percent of children speaking it as their primary language. Reflecting the diversity of Alameda
County, small percentages of children spoke Filipino/Tagalog, Vietnamese, or Farsi or Dari, and four
percent spoke a primary language other than one of the seven that tend to be most common in the

Bay Area region.
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Figure 8. Students’ Primary Languages

Primary Language Percent
Spanish 49%
English 36%
Chinese/ Mandarin/ Cantonese 6%
Filipino/ Tagalog 3%
Vietnamese 2%
Farsi or Dari 1%
Korean 0%
Other language 4%

Source: Kindergarten Observation Form | (2008).

Note: Sample size = 559. Percentages may not sum to 100 due to rounding.

Teachers who were able to speak the primary language of their students were asked to rate each
one’s progress in his or her primary language. Results are shown in the figure below. Although
most children (63%) were believed by their teachers to be “on track” with their use of language,
nine percent were rated to be “delayed,” and 12 percent were described as “advanced.”

Figure 9. Teachers’ Assessment of Children’s Use of Primary Language

Children’s Use of Primary Language Percent
Delayed 9%
On track 63%
Advanced 12%
Cannot determine 15%

Source: Kindergarten Observation Form (2008).

Note: Sample size = 566. Percentages may not sum to 100 due to rounding.

For those students who spoke a language other than English as their primary language, teachers
provided their assessment of students’ receptive English skills (their ability to understand English),
as well as their expressive language skills (their English-speaking ability). Most of these students
were still struggling to acquire both types of English skills, with almost three in four students at the
“beginning” or “early intermediate” levels on their expressive (74%) and/ or receptive (71%) English
skills.
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Figure 10. Teachers’ Assessment of English Skills of Children Whose Primary Language Is Not

English
Children’s English Skills Senfitis ) Early‘ Intermediate | Early advanced Advanced
intermediate
Receptive language skills 41% 30% 15% 9% 5%
Expressive language skills 47% 27% 13% 8% 5%

Source: Kindergarten Observation Form | (2008).

Note: Percentages are based on 353 students. Percentages may not sum to 100 due to rounding.

Physical Health, Screenings, and Access to Health Providers

In order to get a very basic sense for the physical health of entering kindergarten students, teachers
were asked to use their best judgment when providing information about whether children
appeared well-rested, well-fed, and generally healthy.

It would appear that the basic physical needs for most children are being met. According to
teachers:

e Ninety-four percent of students appeared well-rested;
e Ninety-seven percent of students appeared well-fed; and

e Ninety-seven percent of students appeared generally healthy.

Figure 11. Teacher Reports of Children’s Well-Being

Well-Being Measures Percent
Come to school well-rested 94%
Come to school well-fed 97%
Seem generally healthy 97%

Source: Kindergarten Observation Form | (2008).

Note: Percentages are based on 571, 568, and 568 students, respectively.

A question about low birth weight was included on the Parent Information Form because low birth
weight has been associated in previous research with later cognitive difficulties. Among the children
in the assessment, seven percent had been born weighing less than five pounds, eight ounces.
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Figure 12. Percentage of children with low birth weight

Birth Weight Percent
Child weighed less than 5 lbs 8 ounces 7%
Child did not weigh less than 5 lbs 8 ounces 93%
Don’t know 1%

Source: Parent Information Form (2008).

Note: Sample size = 530. Percentages may not sum to 100 due to rounding.

The Parent Information Form also contained questions relating to children’s access to and use of
various health services. Not quite half of the children (46%) were insured by their parents’ private
insurance. A large portion (39%) was covered by Medi-Cal, and one in ten was insured through
Healthy Families. Three percent of children in the sample had no health care coverage.

Figure 13. Sources of Children’s Health Insurance

Types of Insurance Percent
Private insurance 46%
Medi-Cal 39%
Healthy Families 10%
Both Medi-Cal and other private insurance checked 2%
Child has no health insurance 3%

Source: Parent Information Form (2008).

Note: Sample size = 525. Percentages may not sum to 100 due to rounding.

On the Parent Information Form, parents were also asked if their child had a regular source of
medical care and a dentist. Almost all children (97%) had a regular doctor, pediatric provider, or
clinic, and almost nine in ten had a regular dentist.

In terms of care received during the last year, 93 percent of children had been to a dentist; 41
percent had received a developmental screening in the past year.
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Figure 14. Children’s Access to and Use of Health Care

Health Care Percent
Has a regular doctor, pediatric provider, or clinic 97%
Has a regular dentist 89%
Has had a dental exam in the past year 93%

Has received a developmental screening or 41%
developmental assessment in the past year °

Source: Parent Information Form (2008).

Note: Sample sizes are as follows: 532, 533, 532, 461.

Special Needs

Information about children’s special needs comes from two sources in our assessment: either from
teachers (as reported on the Kindergarten Observation Form I), or from parent reports on the Parent
Information Form. According to parents and/or kindergarten teachers, eleven percent of children
were identified as having special needs at the time they entered school.

Figure 15. Presence of Special Needs

Special Needs Percent
Child has special needs, according to parent or teacher 1%
Child does not have a diagnosed special need 89%

Source: Kindergarten Observation Form | and Parent Information Form (2008)

Note: Sample size = 578.

Parents and teachers who indicated that a child had a special need were asked to describe that
special need and to provide more information. For this data, a cautionary note is in order; because
there were relatively few children with special needs in the sample, sample sizes for the figures that
follow are small (e.g., 34 parents provided more detailed information about how they learned about
their child’s special need). Therefore, findings may not be stable, and findings are presented for
descriptive purposes only.

Parents most often learned about their child’s special need from a pediatrician or other doctor
(74%). Twenty-nine percent of parents had identified their child’s special need themselves.
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Figure 16. How Parents Learned of Special Need

Source of Diagnosis/ Assessment of Special Needs Frequency Percent
Child’s pediatrician or other doctor 25 74%
Another professional 11 32%
Own diagnosis/ assessment 10 29%
Other 1 3%

Source: Kindergarten Observation Form | and Parent Information Form (2008)

Note: These percentages are based on responses of 34 parents who indicated that a child had a special need and also answered questions
about how they learned about it. Percentages sum to more than 100% because a parent could mark more than one source. Please note that
sample sizes are low; therefore, findings may not be stable.

Problems with speech and language were by far the most common special needs mentioned,
affecting 51 percent of the children with special needs in the sample.

Figure 17. Types of Special Needs, as Reported by Parents and Teachers

Types of Special Needs Frequency Percent
Speech and language 25 51%
Learning delays 6 12%
Asthma / bronchitis / allergies 5 10%
Vision 5 10%
Behavioral problems 4 8%
Attention deficit and/or hyperactivity disorders 4 8%
Hearing 4 8%
Autism 1 2%
Other 2 4%
Unspecified write-in (“Retained in K”) 2 4%

Source: Kindergarten Observation Form | and Parent Information Form (2008)

Note: These percentages are based on write-in responses of 49 teachers and/ or parents who indicated that a child had a special need and
provided a response. Percentages sum to more than 100% because a child could have more than one special need. Please note that sample
sizes are low; therefore, findings may not be stable.

Children’s special needs were most frequently diagnosed when children were relatively old; 39
percent of children had been diagnosed sometime after they had turned four.
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Figure 18. Age at Identification of Special Need

Age at First Identification Frequency Percent
Birth to 2 years old 7 23%
Just over 2 years to 3 years old 9 29%
Just over 3 years to 4 years old 3 10%
Just over 4 years or older 12 39%

Source: Parent Information Form (2008)

Note: These percentages are based on 3| parents whose children have special needs who completed information on the age their child was
diagnosed; percentages sum to more than 100% due to rounding. Please note that sample sizes are low; therefore, findings may not be stable.

Most — but not all — children with special needs had received help; among the group of children with
special needs, 18 percent had not received professional help.

Figure 19. Receipt of Services for Special Needs

Frequency Percent
Child received help for special need 27 82%
Child did not receive help for special 6 18%
need

Source: Parent Information Form (2008)

Note: These percentages are based on 33 parents whose children have special needs who completed information on receipt of services.
Please note that sample sizes are low; therefore, findings may not be stable.

Families and Households

As children’s school readiness can be impacted by a host of socioeconomic and family
characteristics, several questions on the Parent Information Form sought to learn more about the
children’s family contexts. Several key factors relating to children’s family circumstances are
described in this section.

Maternal Education

Local and national readiness assessments have found strong linkages between maternal education
levels and children’s school readiness. In the current sample of assessment participants, 16 percent
of mothers had not graduated from high school. Thirty-seven percent had completed high school,
but had not pursued higher education. Another 15 percent had completed a bachelor’s or advanced
degree.
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Figure 20. Highest Level of Education Completed by Child’s Mother

Education P:z::zr:f
Less than 6 grade 3%
6t grade 6%
7t or 8t grade 7%
High school graduate 37%
Some college 25%
Associates degree (AA/AS) 8%
Bachelor’s degree (BA/BS) 12%
Advanced degree 3%
Don’t know 1%

Source: Parent Information Form (2008)

Note: Sample size = 516. Percentages may not sum to 100 due to rounding.

Family Income

Parents completing the Parent Information Form were asked an optional question regarding their
annual household income. Most parents (79% of those returning a form) provided a response to this
guestion. Results revealed that incomes were very low for a fair number of these families; just over
half of them made less than $35,000 per year.

Figure 21. Yearly Household Income

Income range Percent
Less than $15,000 23%
$15,000 - $34,999 28%
$35,000 - $49,999 17%
$50,000 - $74,999 15%
$75,000 - $99,999 10%
$100,000 or more 8%

Source: Parent Information Form (2008)

Note: Sample size = 422. Percentages may not sum to 100 due to rounding.

Family Mobility

Parents were asked how many addresses they had lived at since the birth of their child. On average,
families had lived at just over two addresses (mean = 2.11), with answers that ranged from one to
ten different addresses. Responses are displayed in the figure that follows.
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Figure 22. Number of Addresses Since Child’s Birth

Two
35%

Three
16%

Four

One 6%

38%

Five or more
5%

Source: Parent Information Form (2008)
Note: Percentages are based on 504 responses. Percentages may not sum to 100 due to rounding.

Other Indicators of Possible Family Risk

Some families in the assessment reported challenging life circumstances. Almost one in ten children
(9%) was born to a teenage mother. In addition, 23 percent of parents reported being a single
parent, and 23 percent also had lost a job in the past year.

Figure 23. Indicators of Possible Family Risk

Risk Variable Percent
Teen mother when child was born 9%
Single parent 23%
Parent lost job in the last year 23%

Source: Parent Information Form (2008).

Note: Sample sizes are as follows: 513, 513, 508.

Home Languages

Parents were asked to indicate the language they used most often at home with their child. English
(38%) and Spanish (39%) were most commonly cited — as well as both languages together (9%).
(Despite having asked for just one language, many parents checked off more than one response.)
English and Tagalog were also checked together as well; three percent of parents indicated that the
combination of these was spoken most often at home.
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Figure 24. Language Used Most Often at Home

Language Percent
English 38%
Spanish 39%
Chinese/ Mandarin/ Cantonese 5%
Vietnamese 2%
Filipino/ Tagalog 1%
Farsi or Dari <1%
Korean 0%
Other language 3%
English and Spanish both checked 9%
English and Tagalog both checked 3%
English and Vietnamese both checked 1%
English and Chinese both checked <1%

Source: Parent Information Form (2008).

Note: Sample size = 51 |. Percentages may not sum to 100 due to rounding.

More than half of parents (57%) indicated they spoke English very well, whether or not it was their
primary language. More than one fourth reported that they did not speak English well or at all (27%)

Figure 25. Parents’ Self-Reported Level of English-Speaking Proficiency

English Speaking Proficiency Percent
Very well; English is my primary language 36%
Very well, but English is not my first language 21%
Somewhat well; | usually- but not always- can communicate what | want to say in 16%
English °
Not very well; | know some words in English, but often not enough to communicate 14%
what | want to say °
Not at all; | know very few or no English words 13%

Source: Parent Information Form (2008)

Note: Sample size = 509. Percentages may not sum to 100 due to rounding.
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A Picture of Family Activities

SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

To get a better picture of the activities in which families of new kindergarten students engage, the
Parent Information Form asked parents to report how often they spent time doing a variety of
activities with their child during a typical week, including:

e Reading for more than five minutes;

e Telling stories or singing songs;

e Involving children in household chores;

e Playing games or doing puzzles;

e Doing arts and crafts;

e Taking children outside to play or do sports together;

e Taking children out to places like the park, a playground, or the library; and

e Eating family meals together.

Forty-six percent of families read with their children and 42 percent told stories or sang songs with
them five or more times per week. Forty-five percent involved their children in chores five or more
times per week. Doing arts and crafts with children and taking them to a park, playground, or library
were less common; most parents did these things twice a week or less.

Figure 26. Frequency of Family Activities

|
21% |

|
33%

Reading
Telling stories/singing ] 28% | 30%
Chores | 30% [ 26%
Games/ puzzles 1 38% 31% 0 2x a week or less

0 3-4x a week

Arts or crafts

62%

W 5-6x a week

Play/ do sports

B7x a week +

Parks, playrgound, library

Eat family meals

Source: Parent Information Form (2008)

20%

40%

60% 80% 100%

Note: Percentages are based on between 533-535 families. Percentages may not sum to 100 due to rounding. Findings less than 5% are not

labeled.
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Amount of “Screen Time”

The American Academy of Pediatrics recommends that young children watch no more than two
hours of television per day. To determine how much television children were watching —and more
generally, how much overall “screen time” exposure they had — parents were asked to report the
amount of time their child spent watching televisions or videos or paying video or computer games.
They also reported how much of this time was spent on learning activities.

On average, children in this assessment spent two hours and 21 minutes per day on “screen time”
activities; approximately 1 1/2 hours of this time was spent on learning activities. Forty three
percent of the children were spending more than the recommended two hours per day, according
to parent reports.

Figure 27. Overall Screen Time Spent by Children per Day

Screen Time C:;,z:]ltl
0 — V2 hour 5%
More than 2 - 1 hour 12%
More than 1 - 12 hours 16%
More than 12 hours - 2 hours 26%
More than 2 hours - 3 hours 24%
More than 3 hours - 4 hours 10%
More than 4 hours 9%

Source: Parent Information Form (2008)

Note: Sample size = 513. Percentages may not sum to 100 due to rounding.

Use of Local Family Resources

Parents were also asked to indicate whether they had ever used any of six local family resources,
including local parks; libraries; recreational activities, camps and sports; local museums; community
clinics; art/music programs, or anything else. Local parks and libraries were the most likely to have
been used by families (71% and 68%, respectively). However, few families had used the other local
resources. About one-third had engaged in recreational activities, camps, and sports; about one in
five had been to local museums or used a community clinic (20% and 19% of respondents,
respectively). Eight percent had been involved in an arts or music program. Families had, on
average, used 2.23 family resources.
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Figure 28. Local Family Resources Used

Local Resources Percentage
Local parks 71%
Libraries 68%
Recreational activities, camps, and sports 33%
Local museums 20%
Community clinic 19%
Arts/ music program 8%
Other 4%
None of the above 12%

Source: Parent Information Form (2008)

Note: Sample size = 504. Percentages may not sum to 100 due to rounding.

Use of Parenting Programs, Services and Supports

The Parent Information Form included a list of nine programs, services, and supports for families
with children; parents were asked to indicate which they had used. On average, parents had used
only two to three of the supports (mean = 2.55). The most commonly used was regular medical
check-ups while pregnant; however, while this is recommended for all pregnant women, only about
two out of three women in this sample (68%) had received such check-ups. About half of families
(51%) had received assistance from WIC (Women, Infants, Children). Twelve percent of the families
had accessed none of the parenting supports listed.
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Figure 29. Receipt of Parenting Programs, Services and Supports

Parenting Programs, Services and Supports Percentage
Regular medical check-ups while pregnant 68%
WIC 51%
Help from extended family 39%
Help from neighbors and/or friends 28%
Information from your child’s child care provider 22%
Parent education classes 17%
Information or programs at your church/ religious organization 16%
Home visits from a nurse, community worker, or other provider 10%
Parent support groups 5%
None of the above 12%

Source: Parent Information Form (2008)

Note: Sample size = 510.

Social Support and Coping with Parenting

The Parent Information Form included a set of questions to assess parents’ perceptions of being
supported in their parenting and having social resources to parent effectively. Parents were asked if:

o They could ask for help from others when they had problems in their family;
e There was someone they could count on to watch their child when they needed a break;
e They felt confident in their ability to help their child grow and develop;

e They could easily find someone to talk to when they needed advice about how to raise their
child; and

e They were coping well with the day-to-day demands of parenting.

Figure 30 shows that parents felt very confident in their ability to help their child grow and develop,
and between 63 and 69 percent of parents felt that they were coping well and could definitely find
support from others with parenting and family issues.

The biggest need among parents was having someone who would watch their child when they
needed a break, with one in five saying this was “not very” or “not at all” true for them.
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A composite measure of parent’s levels of support and coping was created (alpha =.71), and
parents’ average level of coping and support across the four items was examined. Parent-reported
average support and coping levels were high — the average score was 3.56 on a scale of 1 to 4.

Figure 30. Parents’ Perceptions of Parenting Confidence, Social Support, and Coping

M Definitely true for me [ Somewhat true for me M Not very true for me M Not at all true for me

When | need help with problems in

my family, | am able to ask for 63% 24% 7% 5%
help from others

There is someone | can count on to

watch my child when | need a 63% 12% | 8%
break
| feel confident in my ability to Q
help my child grow and develop 88% 10%

I can easily find someone to talk to
when | need advice about how to 69% 21%
raise my child

g

| am coping well with the day-to- o N o
day demands od parenting. 69% 24% 5

0% 20% 40% 60% 80% 100%

Source: Parent Information Form (2008)

Note: Sample sizes are as follows (from top to bottom): 505, 510, 499, 504, 473. Percentages may not sum to 100 due to rounding. Findings
less than 5% are not labeled.

Section Summary

Children in the assessment were on average about five years and four months old when they began
kindergarten. More than half were from Hispanic/ Latino backgrounds, and almost two thirds were
English Learners. Just over one in ten children had identified special needs at the time of
kindergarten entry, most of which were related to speech and language issues.

Sixteen percent of the sample had mothers who had not graduated from high school, and incomes
were generally somewhat low, with about half of households earning less than $35,000 per year.
Almost one in ten students (9%) had been born to a teen mother. Twenty-three percent lived in a
single-parent household, and 23% had a parent who had lost a job in the past year.

Thirteen percent of parents reported reading with their children an average of once a day or more,
and 57 percent of parents reported that their children were spending an average of two hours or
less per day in front of a computer or television. Parents had accessed an average of 2.55 of a list of

nine parenting supports and services. Generally, parents reported good levels of coping and social
support for their parenting needs.
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Preschool and Other Early Care Experiences

Section Overview

How many children were exposed to preschool prior to kindergarten? What other types of early
care experiences did children have? Parents and teachers both provided information about each
child’s care in the year before entry into kindergarten. This section summarizes children’s
experiences in different early care environments prior to entering kindergarten.

Types of Early Care Experiences

As the figure shows, more than two-thirds of children (68%) had a stay-at-home parent who cared
for them during the year prior to kindergarten. Twenty-nine percent were cared for regularly by a
relative or neighbor, eight percent by a babysitter or nanny, and six percent had attended a family
child care home.

Data regarding preschool experience was represented using a combination of parent-reported and

teacher-reported information. By combining these two data sources, it was determined that 50
percent of students in the assessment had attended preschool.’

Figure 31. Students’ Early Care Experiences

Type of Child Care Arrangements P:L‘;Ie:;t:f
Stay-at-home parent who took care of child most of the time 68%
Relative or neighbor 29%
Babysitter or nanny 8%
Licensed care in someone’s home 6%
Preschool 50%

Source: Kindergarten Observation Form | and Parent Information Form (2008).

Note: Percentages are based on the following sample sizes: 484, 532, 530, 528, 535, and 554.

In addition, 20 percent of students attended a short-term summer pre-K program. Sixteen percent
went to a F5AC-sponsored summer pre-K, and four percent attended a different summer pre-K
program.

More information about the calculation of preschool rates is included in Appendix 6. The percentage of students attending
preschool was calculated without including 29 students for whom preschool attendance (or non-attendance) could not be
determined. Some calculations of preschool rates assume that any student whose status cannot be verified becomes part of
the “no preschool” group of students. Using this calculation method, the preschool attendance rate would be 47%.
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Figure 32. Attendance at a Summer Pre-K Program

Attended Summer Pre-K Percent
F5AC Summer Pre-K 16%
Other Summer Pre-K 4%

Source: Kindergarten Observation Form (2008) and ECChange database.

Note: Sample sizes are as follows: 583 and 407 respectively. Children were counted as attending FSAC’s Summer Pre-K if they were able to

be matched to F5AC database records.

Amount of Time Spent and Languages Spoken

How much time were children spending in these early care settings? Children who were cared for by

a relative or neighbor most often spent 20 or fewer hours with them per week, although a sizable
percentage spent more than 30 hours per week with them. More than half of those cared for by a

babysitter or nanny were with them 20 hours or less weekly. Among the small number of children in

family care homes, the largest number spent more than 30 hours a week there. Almost half of
preschoolers spent 20 hours or less there per week, although more than one-third were there for

more than 30 hours a week.

Figure 33. Students’ Weekly Hours in Different Early Care Settings

Type of Child Care Arrangements

Relative or neighbor

Babysitter or nanny

Licensed care in someone’s home
Preschool

Source: Parent Information Form (2008).

Percent spending

1-20 hours per
week

42%
55%
37%

47%

Percent spending

21-30 hours per
week

20%
18%
19%

16%

Percent spending
31+ hours per

week
38%
26%
44%

36%

Note: Percentages are based on the following sample sizes: 147, 38, 27, 140. Percentages may not add up to 100 due to rounding.

Percentages may no be stable due to small sample sizes.

Parents were asked to indicate the languages spoken in the child care settings where their children

spent time. English (69%) and Spanish (48%) were by far the most common languages spoken in

these child care settings.
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Figure 34. Languages Spoken in Children’s Child Care Settings

Languages in Child Care Arrangements P:L‘;Ie:;t:f
English 69%
Spanish 48%
Chinese/ Cantonese/ Mandarin 5%
Filipino 4%
Vietnamese 3%
Farsi or Dari <1%
Korean 0%
Other 4%

Source: Parent Information Form (2008).

Note: Sample size = 502. Percentages sum to more than 100 because respondents could check more than one language.

Who Attends Preschool?

Preschool attendance has been shown in countless studies to be strongly related to enhanced
school readiness skills. Among children in this sample, 50 percent of children had attended
preschool. Who are the children in Alameda County who are being exposed to preschool? In this
section, various child and family background factors are examined to see what groups of children
are more likely to have attended preschool.

The figure that follows breaks down preschool attendance as a function of families’ household
income. As the figure shows, there is a general trend showing that as income increases, so does
preschool attendance. One notable exception — which has been mirrored in Santa Clara County and
San Mateo County data as well — shows a slight dip in preschool rates among middle-income families
earning $35,000 - $49,000 per year. This may be an example of a phenomenon discussed by some
ECE experts who have argued that a gap in child care coverage exists for middle-income families,
such that working class families earn too much money to qualify for child care subsidies, but still
cannot afford to enroll their children in preschool on their own salaries.
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Figure 35. Preschool Attendance by Income Level

100%
80% 69% 71%
54%
41%
40%
20%
0%
$0 - $15,999 $16,000 - $35,000 - $50,000 - $75,000 - $100,000 or
$34,999 $49,999 $74,999 $99,999 more

Source: Kindergarten Observation Form | and Parent Information Form (2008).

Note: Total sample size = 415. Preschool rates differ across the income groups according to chi-square tests, p < .05.

Preschool rates were also examined within the three largest racial/ethnic groups in the sample. As the
figure shows, Hispanic/Latino children were much less likely to have attended preschool than were
Asian or Caucasian children, who had similar rates of preschool attendance.

Figure 36. Preschool Attendance by the Three Primary Racial/Ethnic Groups

100%

80%

60% 64%
(]

60%

41%

40% -

20% A

0% -

Hispanic/ Latino Asian Caucasian

Source: Kindergarten Observation Form | and Parent Information Form (2008).

Note: Percentages are based on 301 Hispanic/ Latino students, 67 Asian students, and 80 White students. Preschool attendance rates for
Asian and white students were similar, but both were significantly higher than Hispanic/Latino preschool rates, according to chi-square tests (p’s
<.0l).

Were students with preschool experience different in any other ways from students without
preschool experience? The figure that follows compares the composition of the preschooler and
non-preschooler groups. Several differences between the two groups are apparent. First, English
Learners made up a much bigger portion of the non-preschooler group than the group who had
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been to preschool. In addition, 38 percent of children without preschool experience came from a
family where the mother had more than a high school education, whereas 57 percent of children
with preschool experience had a mother whose highest education level was beyond high school.

There were other group differences in family practices and experiences as well. Parents of
preschoolers engaged in significantly more kindergarten transition activities than did parents of non-
preschoolers, and they had used more parenting programs, supports, and services. Finally, perhaps
showing the potential for preschool to teach parents as well as students, almost one in five
preschoolers were read to daily, whereas only seven percent of non-preschoolers were.

Figure 37. How Do Preschoolers and Non-Preschoolers Differ?

Child & Family Characteristics Non-preschoolers Preschoolers
Percent 5 years or older 80% 83%
Sex (% girls) 55% 51%
Percent English Learners™** 72% 52%
Have special needs (parent or teacher report) 10% 14%
Mother educated beyond high school*** 38% 57%
Percent who are read to daily*** 7% 19%
Number of weekly family activities 30.40 31.62
Number of K transition activities™** 3.66 4.70
Average parent coping and social support 3.57 3.55
Parent programs, services, supports received** 2.34 2.74

Source: Kindergarten Observation Form | and Parent Information Form (2008)

Note: Sample sizes range from 201-279 for children without preschool and 214-275 for children with preschool. Significant differences
according to chi-square tests or t-tests are indicated as follows: * p <.05; ** p < .0l; ** p < .001.

Section Summary

More than two thirds of children had had a stay-at-home parent taking care of them during the year
before kindergarten. Fifty percent of children had attended preschool, and another 20 percent had
attended a short-term summer pre-K program.

Preschool attendance rates generally increased as household income increased, and Asian and
Caucasian students were more likely to have attended preschool than Hispanic/Latino students.
Compared to those without preschool experience, preschoolers also had more educated mothers,
were read to more often, and had parents who accessed more supports and services and engaged in
more kindergarten transition activities.
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Transitions to Kindergarten

Section Overview

The Parent Information Form included a set of questions to determine the number and types of
activities parents did to assist with their child’s transition into kindergarten, as well as how
comfortable parents felt with their child starting school. Teachers, in turn, reported on several
dimensions of the smoothness of their students’ transition to school. This section reports on the
efforts of parents to ensure a smooth transition, the outcomes of those efforts (i.e., the smoothness
of children’s transitions, as seen by their teachers), and factors that were associated with children
having a smooth transition into school.

Parent Transition Activities

The vast majority of parents had visited their child’s school with them (81%) and had met their
kindergarten teacher prior to school starting (70%). Two thirds (67%) had worked on children’s
school skills. In all, parents had engaged in slightly more than four transition activities, on average
(mean =4.17).

Figure 38. Percentage of Parents Engaging in Transition Activities

Visited school w/child | 81%

Met teacher | 70%

Worked on school skills | 67%

Went to orientation | 55%

Asked child care provider if child was ready for K | 32%

Read books about transition | 29%

Books/videos w/child about K 28%

Asked child care provider questions about K 27 %

Summer pre-kindergarten 20%

Other 9%

None of the above H 1%

T T T T T T T T T 1

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Source: Parent Information Form (2008).

Note: Percentages are based on 536 parents.
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Parent Comfort with Child Starting School

Such transition activities may serve to better prepare children to have a smooth start in school, and
they also may enhance parents’ own comfort with having their child enter school. Parents reported
how comfortable they themselves felt with having their child start kindergarten. They were
generally quite comfortable with having their child start school; 91 percent were “very” or “mostly”
comfortable. Their comfort level was moderately associated with having engaged in transition
activities as well (r =.12, p <.01); the more transition activities they had engaged in, the more
comfortable they were with their child starting school.

Figure 39. Parents’ Comfort with Child Starting School

Mostly comfortable
31%

Slightly comfortable
8%
Very comfortable
Not at all comfortable 60%
2%

Source: Parent Information Form (2008)

Note: Percentages are based on 535 responses.

Smoothness of Children’s Transition

To learn more about how well children transitioned into kindergarten, teachers were asked to
complete the Kindergarten Observation Form Il once their assessment of children’s skills was
complete. Aside from the skills that children possessed upon kindergarten entry, these measures
tapped into children’s progress in adjusting to the new demands of school life. Teachers provided
information on four dimensions of children’s school transitions, including the following:

e The smoothness of each child’s transition into school;

e How nervous each child seemed at school;

e How often each child participated in class discussions; and

e How much each child seemed to enjoy school.

Results revealed that most children experienced a “smooth” or “very smooth” transition to school
(33% and 36% of students, respectively). However, about one in ten (11%) did not have a smooth
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transition. Teachers characterized 61 percent of students as not nervous at school, with the rest
showing some amount of nervousness, ranging from being “somewhat nervous” (26%) to “very
nervous” (6%). Fifty-four percent of students participated “often” or “very often” at school, but
some children were quiet in class; 16 percent “hardly ever” participated. Nearly half (46%) of
students were seen by teachers as enjoying school “very much,” and only one percent were seen as
not enjoying school at all.°

Figure 40. Students’ Transitions into Kindergarten

® Not smooth [0 Somewhat smooth N Smooth [ Very smooth

Smoothness of transition 21% 36%

0% 25% 50% 75% 100%
M Very nervous [ Nervous B Somewhat nervous @ Not nervous
Nervousness at school .37} 61%
0% 25% 50% 75% 100%
® Hardly ever O Now and then N Often [ Very often

Freq. of participation in class 30% 29%

0% 25% 50% 75% 100%

M Does not enjoy O Enjoys somewhat N Enjoys O Enjoys very much

Enjoyment of school 41% 46%

0% 25% 50% 75% 100%
Source: Kindergarten Observation Form Il (2008)

Note: Percentases are based on 565-571 students. Findines 5% or less are not labeled.

Which children experienced easier transitions to school? A host of variables were correlated with
having a smooth school start. Figure 41 shows the correlations between several key child-level
factors and the four transition measures; the statistically significant correlations are displayed in

Average levels of smoothness, nervousness, participation, and enjoyment of school were similar to but slightly less positive than those
seen in county-wide assessments in Santa Clara County and San Mateo County in 2008. This is likely due to lower preschool attendance
rates in the assessed Alameda County students (relative to the other regions), as preschool attendance was significantly correlated with
smoother transitions.
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bold. In particular, being proficient in English, having had preschool experience, and having a parent
who had engaged in many transition activities prior to their child starting school were associated
with children having smoother transition experiences.

Figure 41. Strength of Correlations between Various Child Characteristics and Smooth
Kindergarten Transitions

Child Characteristics Smoothness No nervousness Participation Enjoyment
Age .09* .08+ .09* .01
Being a girl A1 .05 .01 14%*
Not having special needs .05 .05 .07+ .05
Being proficient in English .10% .10* .33k 11*
Having preschool experience 3% 3% .24%% .08+
Family engaged in more transition activities 2% .10% 16%F* .05

Source: Kindergarten Observation Form | and Parent Information Form (2008)

Note: Sample sizes range from 536-563. Significant correlations are indicated as follows: “p <.10; * p <.05; ** p < .0l

p < .001.

Section Summary

Most parents did a number of things to assist their child in having a smooth transition to school. The
vast majority of parents visited the school with their child, met their child’s kindergarten teacher
before school started, and worked on school skills with their child. Six out of ten parents were very
comfortable with their child starting school, and engagement in more transition-related activities

was associated with both greater parent comfort with children going to school as well as better
school transitions in children.

Teachers’ reports of children’s transition to school showed that most children adjusted well to their
new school settings. Children who were learning English tended to have more difficult transition
experiences, as did children who had not had preschool experience.
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School Readiness in Alameda County — 2008

Section Overview

This section describes in detail the skills that children in the assessment possessed as they entered
kindergarten in Fall 2008, including the following:

e Children’s readiness by the five NEGP readiness skill groups;

e Readiness levels according to an alternate set of four skill groups, based on data-driven
sorting of the skills;

e Anitem-by-item summary of all 24 readiness skills, as measured by children’s teachers;

e Readiness in the context of different benchmarks, including teachers’ expectations and a
standard that predicts third grade success;

e How children sort into four “readiness portraits” that represent different patterns of
readiness strengths and needs; and

e Parents’ perceptions of their children’s general readiness levels.
Teachers used the Kindergarten Observation Form | to rate each of their students across a broad

range of school readiness skills. On each of 24 skills, teachers rated their students’ proficiency to be
at one of four levels: (1) “Not yet;” (2) “Beginning;” (3) In progress;” or (4) “Proficient.”

Readiness According to the NEGP

As described in the “Introduction” section of this report, the original Kindergarten Observation Form
sorted (and reported) skills according to five NEGP categories, including:

e Physical Well-Being & Motor Development;

e Social & Emotional Development;

e Approaches Toward Learning;

e Communication & Language Usage; and

e Cognition & General Knowledge.
The figure that follows uses these NEGP readiness dimensions to examine children’s readiness
scores (plus a newer set of four items reflecting children’s coping skills). Children’s scores were the

lowest on Communication & Language Usage; children scored the highest on Physical Well-Being &
Motor Development.
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Figure 42. Students’ Proficiency across the Five NEGP Readiness Dimensions

3.51

Physical Well-  Social & Emotional ~ Approaches ~ Communication &  Cognition &  Coping Skills (Not
Being & Motor Development  Toward Learning Language Usage General from NEGP)
Development Knowledge

Source: Kindergarten Observation Form | (2008)

Note: Means can range from | to 4. Scale points are as follows: |=not yet, 2=just beginning, 3=in progress, 4=proficient. Scores are based on

524-540 students.

Moving from the NEGP to the Basic Building Blocks

There is certainly a strong rationale for continuing to report on readiness using this classification
system; the NEGP is still widely used among many researchers and school readiness experts.
However, a more recent data-driven sorting of the skills — based on a statistical procedure called
factor analysis that has been conducted on multiple years of assessment data — has shown that the
underlying dimensions of readiness are actually better represented by four skill groups that have
been labeled the Basic Building Blocks of readiness. This new way of classifying the readiness skills
has been used more recently both because it is data-driven and because it has an intuitive appeal;
school readiness experts and practitioners have responded very positively to these groups and
support their use to advance discussions about how to define and address school readiness issues.

The sorting of the 24 readiness skills into these four dimensions is shown in Figure 43 that follows.
As the figure shows, the Basic Building Blocks include the following components: Self-Care & Motor
Skills, Self-Regulation, Social Expression, and Kindergarten Academics. Reliability analyses
conducted with data collected in this assessment again revealed strong interrelationships among the
items within each Basic Building Blocks, with Cronbach’s alpha coefficients ranging from 0.87 to
0.95:

e Self-Care & Motor Skills: Alpha = 0.87

e Self-Regulation: Alpha = 0.95

e Social Expression: Alpha = 0.93

e Kindergarten Academics: Alpha = 0.93

Applied Survey Research | 58 |



Notably, the Basic Building Blocks have been represented in the figure below and in previous
assessments as a pyramid. Although we strongly believe that all the skill dimensions are essential
components of readiness, the pyramid representation has been deliberately chosen to suggest a
framework of skill progression. Basic skills related to taking care of oneself are the foundation, upon
which rest key social-emotional component of readiness. The apex of the pyramid contains the
beginnings of the more academically-oriented skills that will in turn provide children with a
foundation for the content covered in kindergarten and beyond.

Figure 43. Basic Building Blocks of Readiness

K
Academics

Recog. letters
Recog. shapes
Recog. colors

Counts 10 objects

Engages with books

Writes own first name
Can recognize rhyming words

Self-Regulation Social Expression

Comforts self Expresses empathy
Pays attention Relates well to adults
Controls impulses Has expressive abilities
Follows directions Curious & eager to learn
Negotiates solutions Expresses needs & wants
Plays cooperatively Engages in symbolic play
Participates in circle time
Handles frustration well

Self-Care & Motor Skills

Use of small manipulatives

Has general coordination

Performs basic self-help / self-care tasks

A summary table on the next page provides a “crosswalking” of skills across the two different sorting
methods. Each of the 24 readiness items is shown according to which of the five NEGP dimensions
of readiness it sorts into, as well as in which one of the four Basic Building Blocks of readiness it
belongs.

The NEGP Physical Well-Being & Motor Development category maps perfectly onto the Basic
Building Block dimension of Self-Care & Motor Skills. Approaches to Learning skills mostly sort into
the Self-Regulation skills in the Basic Building Blocks (with one skill going into Social Expression),
whereas Social & Emotional Development divides evenly into the Basic Building Blocks categories of
Self-Regulation and Social Expression. Communication & Language Usage and Cognition & General
Knowledge largely map onto the Kindergarten Academics dimension, with two skills in the Social
Expression group.
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Figure 44. Crosswalking Readiness Items from NEGP to Basic Building Blocks

Skill ltems
Uses small manipulatives
Has general coordination on the playground

Performs self-help/self-care tasks

Relates appropriately to adults other than
parent / primary caregiver
Appropriately expresses needs and wants
verbally in primary language

Works and plays cooperatively with peers
Controls impulses and self-regulates
Expresses curiosity and eagerness for learning
Stays focused / pays attention during activities
Follows one- to two-step directions
Participates successfully in circle time

Has expressive abilities

Recognizes the letters of the alphabet

Writes own name

Can recognize rhyming words

Engages with books

Engages in symbolic/imaginative play

Can count 10 obijects correctly

Recognizes primary colors

Recognizes primary shapes

Comforts self with adult guidance

Negotiates with peers to resolve social conflicts
with adult guidance

Expresses empathy or caring for others

Handles frustration well

NEGP Dimensions
Phys Well-Being/Motor Dev
Phys Well-Being/Motor Dev

Phys Well-Being/Motor Dev

Social & Emotional Dev

Social & Emotional Dev

Social & Emotional Del
Social & Emotional Dev
Approaches to Learning
Approaches to Learning
Approaches to Learning
Approaches to Learning
Communication & Lang
Communication & Lang
Communication & Lang
Communication & Lang
Communication & Lang
Cognition & Gen’l Knowledge
Cognition & Gen’l Knowledge
Cognition & Gen’l Knowledge
Cognition & Gen’l Knowledge
N/A
N/A
N/A

N/A

Basic Building Blocks
Self-Care & Motor Skills
Self-Care & Motor Skills

Self-Care & Motor Skills

Social Expression

Social Expression

Self-Regulation
Self-Regulation
Social Expression
Self-Regulation
Self-Regulation
Self-Regulation
Social Expression
Kindergarten Academics
Kindergarten Academics
Kindergarten Academics
Kindergarten Academics
Social Expression
Kindergarten Academics
Kindergarten Academics
Kindergarten Academics

Self-Regulation
Self-Regulation

Social Expression

Self-Regulation

Proficiency on the Basic Building Blocks

The figure that follows displays students’ average scores — overall and on each of the four Basic
Building Blocks dimensions — on a scale ranging from 1 (“Not yet”) to 4 (“Proficient”). The figure
shows that children’s overall readiness level was 3.19 out of 4 possible, which corresponds to a
score that is well above the “In progress” level of 3.00. Children’s Self-Care & Motor Skills were the
most advanced; on this dimension of readiness, children’s scores averaged 3.51. Students were next
most proficient on their Social Expression skills (with an average score of 3.26), followed by Self-
Regulation (average score = 3.14). Students were the least proficient in their Kindergarten
Academics skills; they scored roughly at the “In progress” level on these skills (average score = 3.01).
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Figure 45. Students’ Proficiency across Four Basic Building Blocks of Readiness

3.51

Overall Readiness Self-Care & Motor  Self-Regulation  Social Expression Kindergarten
Skills Academics

Source: Kindergarten Observation Form | (2008)

Note: Scores are based on 537-540 students. Means can range from | to 4. Scale points are as follows: |=not yet, 2=just beginning, 3=in
progress, 4=proficient.

Proficiency Levels for the 24 Readiness Skills

Figure 46 on the following page shows the percentage of children at each level of readiness on the
individual skills.
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Figure 46. Students’ Proficiency Levels Across 24 School Readiness Skills

u Not Yet + Beginning [ In Progress H Proficient

Uses small manipulatives 30% 54%
General coordination on the playground 32% 59% Self-Care. &
Motor Skills
Performs self-help/self-care X7}  19% | 75%
Comfonts self 46% 38%
Pays attention [IDETAEEN 36% 41% Self-Regulation
Controls impulses I/ 36% 44% Shls
Follows directions A7 29% @ 54%
Negotiates with peers I LL/ NN 42% 29%
Plays cooperatively 34% 50%
Participates in circle time 36% 41%
Handles frustration well 40% 36%
Relates appropriately to adults |INEL/N 33% 550%
Appropriately expresses needs 7l 28% @ | 57%
Expresses empathy |IFIC/NEEN 38% 41%
Has expressive abilities [P/ 39% 39%
Expresses curiosity forlearning 14% I 1L 7S 57%

Engages in symbolicplay 34% 549% S 4

Recognizes all letters of alphabet | (7S 30% 26%
w . . Kindergarten
i o 7% A .
rites own name 27 46 Academics
Recognizes thyming words  IEEEG_—_—- L7 30% 19% Skills
Engages with books |G TY7 N 37% 34%
Can count 10 objects 28% | 17% | 55%
Recognizes primary colors 7l 16% | 68%
Recognizes primary shapes 23% | 22% | 559% \ /
0% 25% 50% 75% 100%

Source: Kindergarten Observation Form | (2008)

Note: Percentages are based on 338-540 students. Don’t know/ Not observed responses are not included.
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As the figure below shows, students were most proficient on the following skills:
e Performs self-help / self-care;
e General coordination on playground;
e Recognizes primary colors;
e Appropriately expresses needs; and
e Expresses curiosity for learning.

Average scores for all of these items were well above the “In progress” level; for the most part, most
students were at or close to proficiency on these skills.

Figure 47. Students’ Top Five Readiness Strengths

Students’ average

Top five strengths score (out of 4.00
possible)

1. Performs self-help/ self-care 3.69

2. General coordination on the playground 3.50

3. Recognizes primary colors 3.46

4. Appropriately expresses needs 3.39

5. Expresses curiosity for learning 3.38

Source: Kindergarten Observation Form | (2008)

Note: Means are based on 353-538 students. Don’t know/ Not observed responses are not included.
In contrast, students had the greatest needs on the following five items:
e Recognizes rhyming words;
e Recognizes letters of the alphabet;
e Negotiates with peers;
e Engages with books; and
e Handles frustration well.

On all of those skills but “Handles frustration well,” children’s average proficiency score did not
reach the “In progress” level.
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Figure 48. Students’ Top Five Readiness Challenges

Students’ average

Top five challenges score (out of 4.00
possible)

1. Recognizes rhyming words 2.33

2. Recognizes letters of the alphabet 2.66

3. Negotiates with peers 2.91

4. Engages with books 2.95

5. Handles frustration well 3.06

Source: Kindergarten Observation Form | (2008)

Note: Means are based on 353-528 students. Don’t know/ Not observed responses are not included.

Providing a Context for Understanding Children’s Readiness Levels

Knowing where children’s skill levels lay is informative, but without additional information about
where those skills should be, our ability to understand their readiness is limited. This section
discusses the readiness levels of students in the assessment using two different benchmarks: (1)
teachers’ beliefs about how ready students should be to have a successful transition to
kindergarten; and (2) average levels of readiness observed at kindergarten entry among children
who later scored highly on their third grade standardized test scores.

Readiness in the Context of Teachers’ Desired Proficiency Levels

An important component of the Fall 2008 school readiness assessment in Alameda County involved
getting feedback from participating teachers to help contextualize the readiness levels observed in
their entering kindergarten students. Teachers completed a form called the Teacher Survey of the
Importance of Readiness Skills after they had completed all of their assessment measures. Part of
this form included having teachers provide their opinion about the level at which children should be
performing on each of the 24 skills to ensure a smooth transition into school.

The figure that follows displays average scores for teachers’ desired levels of proficiency for their
students as they enter kindergarten. Notably, these expectations follow the same pattern as the
actual proficiency levels of children; teachers expect the highest proficiency in Self-Care & Motor
Skills, and they expect the lowest proficiency on children’s Kindergarten Academics skills.
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Figure 49. Teachers’ Desired Levels of Proficiency on the Basic Building Blocks of Readiness
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ce: Teacher Survey of the Importance of Readiness Skills (2008)

Note: Scores are based on 37 teachers.

The following figure maps students’ observed skill levels on the Basic Building Blocks against their
teachers’ expectations about what their desired proficiency levels should be. As the figure shows,
children’s scores are generally close to what their teachers think they should be. Children’s skill
levels are on average slightly higher than their teachers’ expectations for Self-Care & Motor Skills
and Kindergarten Academics, and they are exactly the same as what teachers expect for Social
Expression skills. On Self-Regulation, however, there is a slight gap in children’s skills; children’s
average skill levels on this readiness dimension are somewhat lower than what their teachers think
they should be to ensure school success. Combining all skills together, children’s readiness levels are
just slightly lower than — but very close to — their teachers’ overall desired level of proficiency.

Figure 50. Putting It All Together — Students’ SKill Levels in the Context of Teachers’ Desired
Proficiencies

Proficient
4 | 3.56
= Children's
2.96 Readiness Levels
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—— Teachers' Desired
.. Levels of
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2

Not yet

Overall Self-Care & Motor Self-Regulation Social Expression Kindergarten
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Source: Kindergarten Observation Form | (2008) and Teacher Survey of the Importance of Readiness Skills (2008)

Note: Scores are based on 537-540 students and 37 teachers.

Another way of contextualizing children’s readiness is to determine how many children were
performing far below their teacher’s desired proficiency levels. To compute this, children were
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flagged if their readiness score in each Basic Building Block was more than one standard deviation
below teachers’ desired proficiency levels. This pulls out only those students whose performance
was much lower than what teachers think it needs to be in order to be successful in school. The
figure that follows shows the percentage of students performing far below teacher expectations in
each of the Basic Building Blocks. In Self-Care & Motor Skills and Self-Regulation, about one in four
children was performing far below teacher expectations; for Social Expression and Kindergarten
Academics, it was about one in five children. Taken together, this amounted to 22 percent of
students whose skills were far below the level at which teachers think children should be performing
to be successful when they enter school.

Figure 51. Percent of Children Significantly Below Teachers’ Proficiency Expectations
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Source: Kindergarten Observation Form | and Teacher Survey on Importance of Readiness Skills (2008).

Note: Means are based on 537-540 students.

Introducing the ““Longitudinal Study Standard’” of School Readiness

In addition to these teacher-calibrated standards of readiness, ASR also has developed a standard
that is based not on teacher perceptions, but on the actual kindergarten readiness levels of children
who went on to be academically successful in third grade. This standard is dubbed the Longitudinal
Study Standard because the data come from ASR’s recent analysis of non-experimental, longitudinal
readiness and achievement data of children who had participated in the kindergarten readiness
assessments in San Mateo County in 2001-2003.” Linking the kindergarten readiness scores of these
children to their third-grade STAR test scores showed strong connections between children’s
kindergarten readiness and their later academic success.

To create the Longitudinal Study Standard, third-grade children who scored at the Proficient or
Advanced levels on their English Language Arts and Mathematics STAR tests were first identified.
The average kindergarten readiness scores for this group of academically successful children were
calculated, and these average readiness scores were used as the benchmark defining “kindergarten
readiness of children who went on to academic success in third grade.” It should be noted that this

7 The full report entitled Does Readiness Matter? How Kindergarten Readiness Translates Into Academic Success can be

downloaded from www.appliedsurveyresearch.org.
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standard has not been verified for children in Alameda County, and that many children who did not
meet or exceed this standard still went on to achieve success in third grade. The standard is merely
offered as a loose reference point for defining how many children may be “at risk” based on their
skills at entry into kindergarten.

The average readiness scores that serve as the longitudinal benchmark for each readiness dimension
are shown in the figure that follows.
Figure 52. Mean Readiness Scores for Students Who Went on to Be Successful at Third Grade

Basic Building Blocks kengfiinelliel) Sl

Standard
Overall Readiness 3.53
Self-Care & Motor Skills 3.66
Self-Regulation 3.42
Social Expression 3.49
Kindergarten Academics 3.52

Source: ASR Longitudinal Study 2008

Note: The Longitudinal Study Standard is based on the kindergarten readiness scores of 277 children (of a possible 719 children) who: (a)
participated in the 2001, 2002, or 2003 readiness assessments in San Mateo County, and (b) scored at the Proficient or Advanced levels on both
their English and Math STAR tests in third grade.

Figure 53 shows the percentage of children who met or exceeded the Longitudinal Study Standard.
Thirty-nine percent of incoming kindergarten students were as ready as (or more ready than) the
group of academically successful children had been at kindergarten. A larger proportion of children
met the Longitudinal Study Standard in Self-Care & Motor Skills, Social Expression, and Self-
Regulation; and fewer met the standard in Kindergarten Academics.

Figure 53. Percentage of Children Meeting or Exceeding the “Longitudinal Study Standard”
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Source: Kindergarten Observation Form | (2008)

Note: Percentages are based 537-540 students.
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Identifying Patterns of School Readiness Skills

Background

The overall readiness data give a very broad picture of children’s strengths and challenges as they
enter kindergarten. The data presented thus far tell us about children’s general levels of proficiency
within different types of readiness skills. But as any kindergarten teacher well knows, the mix of
children’s skills and abilities are very diverse at this age — each child may be strong in some areas,
and in need of greater development in others. In an effort to better identify and describe the
diversity of children entering school, ASR used a technique called cluster analysis to identify
different groupings of children based on their patterns of readiness across the Basic Building Blocks.

In 2004, ASR first introduced four Readiness Portraits that provided a richer understanding of
readiness patterns. Since 2004, ASR has validated the four distinct readiness profiles in both 2005
and 2006 in Santa Clara County (ASR, 2005; ASR, 2006, ASR, 2007). The same Readiness Portraits
have also been found across four years of assessment in San Mateo County, and in ASR’s assessment
with San Francisco Unified School District students in 2007 (ASR, 2007).

Because 2008 represents the first readiness assessment using the Kindergarten Observation Form |
in Alameda County, ASR started from “scratch,” exploring whether children in this region would sort
into different groupings based on different patterns of readiness. In fact, the results of an
exploratory cluster analysis perfectly matched the patterns that ASR had found among the
Readiness Portraits in other counties. For consistency, we have labeled these portraits as follows:

e Al Stars;

e Needs Prep students;

e Social Stars; and

e fFocused-on-the-Facts students.

Each portrait reflects a different pattern of developmental strengths and challenges, basic student
and family characteristics, and prevalence rates. A complete discussion of the attributes of each
portrait follows.

Proficiency Patterns

The dark shading in Figure 54 shows where children in each portrait are near-proficient on the
associated skills. All Stars are ready for kindergarten across all dimensions, whereas Needs Prep
children need to catch up across all dimensions. The Social Stars and Focused-on-the-Facts profiles
were proficient in some Basic Building Blocks but not others. Social Stars were skilled when it came
to the foundational Self-Care & Motor Skills and critical social-emotional skills, whereas Focused-on-
the-Facts children were skilled at the nuts and bolts of learning — the Kindergarten Academics (as
well as Self-Care & Motor Skills) — but had more challenges in the social-emotional arenas.
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Figure 54. Four Readiness Portraits
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Prevalence of the Readiness Portraits in Alameda County

In Alameda County in 2008, just under half of the sampled children fell into the All Star profile,
entering kindergarten well-rounded across the four dimensions of readiness (49%). Twenty-two
percent of new kindergarten students were Focused-on-the-Facts students who were solid on their
Kindergarten Academics skills, but who needed to make some progress on their social-emotional
skills. About 17 percent of new kindergarten students showed the opposite pattern of readiness;
these Social Stars were strong on Self-Regulation and Social Expression, but had some needs in the
area of Kindergarten Academics skills. And finally, about 11 percent of children sorted into the
Needs Prep profile; these children have readiness needs across all Basic Building Blocks. (See Figure

55.)
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Figure 55. Prevalence of Four Portraits of Students’ Readiness
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Source: Kindergarten Observation Form | (2008).

Note: This chart is based on 540 students.

Readiness Scores Across the Portraits

Figure 56 shows the Basic Building Blocks scores across the Readiness Portraits.® All of the means
differ significantly from one another (according to one-way analyses of variance, p’s <.001). For each
Basic Building Block, All Stars received the highest scores. Almost half the sampled children entering
Alameda County schools are well-poised at this point for learning success. They possess the skills
needed to focus and manage their behavior in the classroom, their language skills would appear to
be on track in terms of their expressiveness, and they are familiar with the basics of kindergarten
content. In contrast, Needs Prep students may struggle as they enter school. They are just beginning
to build skills in all important areas. Social Stars and Focused-on-the-Facts children score in the
middle, with Social Stars exhibiting social-emotional strengths and Focused-on-the-Facts exhibiting
strengths in Kindergarten Academics, although they are not as strong in these skills as the All Stars.

Figure 56. Basic Building Blocks Scores, by Readiness Portrait

Basic Building Blocks Scores Overall All Stars F?E:s_::;zn' s;:iil Needs Prep
Sample sizes 537-540 265-267 119-120 94 59
Self-Care & Motor Skills 3.51 3.86 3.37 3.47 2.29
Self-Regulation Skills 3.14 3.67 2.70 3.06 1.73
Social Expression 3.26 3.79 2.78 3.27 1.82
Kindergarten Academics 3.01 3.60 3.13 2.01 1.73

Source: Kindergarten Observation Form | (2008).

8

NEGP scores by Readiness Portrait are available in Appendix 7.
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Who Are the Child

ren in Each Readiness Portrait?

Figure 57 summarizes the many child and family differences across the portraits:

e Needs Prep and Focused-on-the-Facts are more likely to have special needs than the Social

Stars or

All Stars.

e Hispanic/Latino students are concentrated in the Social Star category.

e All Stars

and Focused-on-the-Facts students seemed to look similar in many ways, as did the

Social Stars and Needs Prep. Specifically, All Stars and Focused-on-the-Facts students were

more lik

(0]

(0]

(0]

(0]

ely than Social Stars and Needs Prep students to:

Be five years old or older;

Be proficient in English;

Have mothers with post-high school education;

Have household incomes of $35,000 or more per year;
Have attended preschool;

Have been read to daily, on average; and

Have done more kindergarten transition activities.

Children in the four portraits did not differ in terms of the number of family activities they engaged
in weekly; the number of programs, services, and supports they received; nor their levels of
parenting coping and resources.
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Figure 57. Child and Family Characteristics, By Readiness Portrait
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H sk
Percent English Learners D D AB AB
52% 49% 79% 59%
P t Hispanic/Latino®**
ercent Hispanic/Latino c c ABD c
Child has special needs (parent or teacher 10% 17% 7% 19%
report)* BD AC BD AC
52% 55% 34% 32%
_high- f oy
Mother has post-high-school education D D AB AB
51% 54% 34% 29%
sk
Household earns $35,000 or more /year D D AB AB
56% 59% 26% 32%
hild att hool***
Child attended preschool D D AB AB
159 159 69 59
Percent who are read to daily* 7 & 7o 7o
cd cd ab ab
Number of weekly family activities 31.66 31.77 29.04 29.25
4.40 4.45 3.48 3.73
f K transiti tivities***
Number o ransition activities Db D AB AB
Average parent coping and social support 3.58 3.53 3.59 3.54
Parent programs, services, supports received 2.67 2.65 2.36 2.44

Source: Kindergarten Observation Form | and Parent Information Form (2008.)

Note: Sample sizes range from 189-267 for All-Stars, 93-120 for Focused-on-the-Facts, 61-94 for Social-Stars, and 48-59 for Needs-Prep
students. Significant differences according to appropriate statistical tests (chi-square tests or oneway ANOVAs) are indicated as follows: +p <

one another; lower-case letters indicate marginal differences. See “Statistical Notation” in Methodology section for an explanation of this
notation.

Parents’ Perceptions of their Children’s Readiness

How ready did parents think their children were for school? On a set of four general types of school
skills, including physical, social/emotional, language, and academic skills — most parents evaluated
their child’s skill level as “average” or “a little above average.” Parents were most likely to rate their
child as being below average on academic skills; they believed their children were strongest on their
physical well-being and motor skills.

Applied Survey Research | 2|



Figure 58. Parents’ Perceptions of Their Child’ Readiness for Kindergarten

B Far below average DA little below average M Average WA little above average Far above avel
Physical well-being and skills . 38% 34% 24%
(coloring, jumping, hopping) |
43% 29% 18%
Social and emotional readiness |
Language development (speaking 35% 34% 20%
and listening) |
Academic readiness (colors, numbers, 39% 31% 15%
shapes, letters, reading readiness) |
T T T T T 1
0% 20% 40% 60% 80% 100%

Source: Parent Information Form (2008)

Note: Percentages are based on the following sample sizes (from top to bottom): 533, 527, 528, and 522. Percentages less than 5% are not
labeled.

Section Summary

Children’s overall readiness was well above the “In progress” level; their average readiness score
was 3.19 on a one to four scale where four was “Proficient.” Children were most ready in the NEGP
skill dimension of Physical Well-Being & Motor Skills (Self-Care & Motor Skills in the Basic Building
Blocks framework). They were least ready in the NEGP area of Communication & Language Usage;
according to the Basic Building Blocks groupings of skills, children were least ready in their
Kindergarten Academics skills.

A comparison of students’ proficiency levels in relation to their teachers’ expectations revealed that
students were generally on track with what their teachers expected, but they were entering school
somewhat less prepared in Self-Regulation skills than their teachers would like, and about one in
five students entered kindergarten significantly below their teacher’s desired levels of overall skill
proficiency. Using the “longitudinal study standard,” which uses as a loose benchmark the average
readiness scores of students who later achieve “Proficient” or “Advanced” status on their third
grade STAR tests, about 39% of students are on track for success at third grade.

As with previous assessments, children’s patterns of readiness sorted into four profiles, including All
Stars who were ready for school across the board, Focused on the Facts students who were ready in
Kindergarten Academics but had needs in social-emotional domains of readiness, Social Stars who
were social and emotionally ready but did not have strong academics skills, and Needs Prep students
who were struggling across the spectrum of readiness skills. Data revealed that about half of
students (49%) were All Stars, whereas about one in ten (11%) were Needs Prep students.
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Most parents evaluated their child’s skill level on a set of four skill types as being “average” or “a
little above average.” Parents were most likely to rate their child as being below average on their
academic skills.
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Student and Family Factors Associated with School
Readiness

Section Overview

The analyses reported to this point primarily serve a descriptive function. They provide an
understanding of just how ready children are to enter kindergarten, and who tends to be more or
less ready for school. For example, when we examine the characteristics of All Star students versus
Needs Prep students, we focus on student or family characteristics one by one, without taking into
account other (perhaps) related variables. Whereas this univariate approach -- looking at one
variable at a time -- is critical to understanding who is “how ready” for school; univariate analyses
cannot inform us about how the multitude of variables interact together to influence readiness
scores. The underlying reasons children are more or less prepared for school need to be examined
using a multivariate approach.

In this report section we take a multivariate approach — simultaneously taking into account all
important measured variables — in order to better understand how variables interact to influence
children’s readiness for kindergarten. Often we isolate the same variables described earlier (e.g.,
preschool experience), but in the analyses that follow we examine the differences of children with
and without preschool experience, for example, after ironing out children’s differences on a wide
range of other family, student, and school-level factors.

One important thing to note with these multivariate analyses is that they cannot tell us why children
vary; these analyses are correlational and cannot be used to infer that these variables cause greater
school readiness. The only way to truly determine what causes increased readiness is by conducting
a well-controlled experiment. It is also important to note that there are likely many other variables
that could affect readiness that are beyond the scope of this assessment. Variables like
temperament, parenting practices, sheer intelligence, and style of attachment to parents /
guardians, for example, are not measured in this study.

Factors Associated with Overall Readiness

In each readiness assessment conducted by ASR, a core set of key student, family, and
environmental factors that may play a role in promoting or inhibiting readiness has been compiled
and submitted to a regression analysis to simultaneously examine all of these factors to determine
which ones are independently associated with school readiness — above and beyond their
associations with other factors. Some trends have clearly emerged; for example, several years worth
of readiness assessment data have shown that children who are older at kindergarten entry, who
are girls, who have no special needs, and who have had preschool experience are also those children
who tend to have higher readiness scores (ASR, 2005; ASR, 2006; ASR, 2007; ASR, 2008). Variables
like maternal education level have also frequently been important in previous assessment years.
These variables, as well as several others, were included in this exploratory regression analysis. The
possible readiness predictors for Alameda County students included:

e Child variables: Child’s age at enrollment, gender, special needs status, and English Learner
status.

Applied Survey Research 75



e  Family background variables: Income and maternal education level.

e Child health variables: A 3-item index of child well-being (child is well-fed, well-rested,
generally healthy), low birth weight and having a regular medical provider.

e Family stressors and support/coping resources: index of family risk (including being a teen
mother, being a single parent, having lost a job in the last year, having moved frequently
since the child was born, and having few parent supports); number of local family resources
used; and parental social support and coping.

e Direct school readiness-related variables: preschool attendance, attendance at F5AC's
Summer Pre-K, frequency of reading in the home, and number of kindergarten preparation
activities in which parents had engaged.

In addition, a few variables were added into the regression equation to control for any additional
influence they might have on readiness scores. These included the number of days between school
start date and observation date, whether children were in a full or half day kindergarten classroom,
teachers’ experience level, and teachers’ expectations about the readiness levels children need to
be successful.

Figure 59 shows the results of this regression analysis; depicted are those factors that are
significantly related to overall kindergarten school readiness after taking into account all of the
other variables. Before discussing the specific results, however, it may be helpful to provide
background information regarding regression analysis. Regression analysis results in a set of what
are called “beta coefficients.” Each bar in Figure 59 represents the size of a beta coefficient.

e Beta coefficients are a measure of the strength of association between each factor and
overall readiness, over and above all of the other variables in the model. For example, this
analysis shows the pure and independent relation between age and school readiness, taking
out any association that age might share with other variables like preschool experience (i.e.,
those who went to preschool tend to be older when they start kindergarten).

e The magnitude of each beta coefficient signals whether the factor in question is strongly or
weakly associated with school readiness. All of the factors depicted in Figure 59 are
statistically significant and, therefore, associations with readiness are statistically strong.

o All coefficients can be compared to one another to determine their relative strengths. A
coefficient of .20, for example, is twice as strong as is a coefficient of .10.

Regression results indicated that five factors explained nearly one third of children’s readiness
scores. The strongest predictor of readiness was whether children scored highly on an index of well-
being. This three-item index gave children a score based on whether teachers indicated that they
seemed well-rested, well-fed, and generally healthy. Most children scored highly on this index, but
there were a small number of children who did not appear to their teachers to have optimal levels
of well-being; these children also tended to struggle with their readiness skills. This index should be
interpreted with some caution, as it was a subjective assessment provided by children’s teachers.

Three other child-level variables emerged as significant predictors of readiness as well. Older
children tended to be more ready for school than were younger children, and girls were typically
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more ready than boys. Children with special needs were not as ready for school as were children
who did not have special needs. And, finally, children who had attended preschool had higher
readiness levels than did children who had not been exposed to preschool.

Figure 59. Relative Strength of Factors Significantly Associated with Overall School Readiness

0 0.1 0.2 0.3 0.4
Greater child well-being 0.31
Child is older | 0.19
Child is a girl | 0.18

Child has preschool experience 0.10

Child has no special needs 0.09

Source: Kindergarten Observation Form | and Parent Information Form (2008)

Note: Values for each factor listed above represent standardized beta coefficients that were significant (p < .05)). For a full listing of all
variables entered into the model, see text. The overall regression model was highly significant, F = 9.58, p <.001, explaining 30% of the variance
in kindergarten readiness (R? = .34; Adj. R* = .30).

Factors Associated with Each Basic Building Blocks Dimension of Readiness

The previous figure shows the factors that were associated with overall readiness scores. To see
how each individual Basic Building Block readiness dimension was related to the different factors,
ASR performed a regression on each skill dimension, using the same set variables described
previously. Figure 60 shows which factors emerged as significant or marginally significant predictors
of each Basic Building Block, and it displays how much of the readiness dimensions were explained
by the predictors (as indicated by the R? and adjusted R? statistics at the bottom of the table). It is
particularly noteworthy that the predictors did a very good job of explaining Kindergarten
Academics (Adj R?= .33), but in comparison, they explained much less of the variability in Social
Expression skills (Adj R® = .18).
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Figure 60. Beta Weights of Factors Significantly Associated with the Basic Building Blocks of
School Readiness

Predict Overall Self-Care & Self R lati Social Kindergarten

redictors Readiness Motor Skills elt Regulation Expression Academics
Greater child well-being 30 34 31 28 18
Is older 19 .22 A2 .09 .27
Is a girl 18 12 .20 A5 AN
No special needs .09 .09 .10 .10
Preschool experience .10 12 17
F5AC ‘Summer Pre-K 11 08
experience
Greater use of local

. .08
family resources
Greater maternal

. .10

education
Is not an English Learner 11
Have engaged in more K 10
transition activities :
Overall R2/Adjusted R? .34/.30 .25/.21 .29/.25 .22/.18 .37/.33

Note: Factors with a beta weight listed were significant or marginally significant predictors of readiness when all other variables were
simultaneously entered into the model. The regression models for all the Basic Building Blocks and overall readiness were statistically significant.

As the figure shows, several factors — child well-being, age, and sex — were related to all dimensions
of readiness. Preschool attendance was associated with significant boosts in Self-Care & Motor Skills
and Kindergarten Academics, but was not a significant predictor of the social-emotional and
expressive dimensions of readiness when all of the other child and family factors were taken into
account. Notably, experience in F5AC’s Summer Pre-K program was associated with enhanced
readiness in Self-Care & Motor Skills and Self-Regulation, a point that will be discussed in greater
detail in the section that follows.

Section Summary

Five factors explained nearly one third of children’s readiness scores in Alameda County. By far, the
strongest predictor of readiness was whether children scored highly on an index of well-being.
Children who were not well-rested, well-fed, or generally healthy trailed significantly in their
readiness for school. In addition, older children, girls, and children who did not have special needs
were most ready for school. Preschool experience also emerged as an important predictor of
students’ overall readiness for school.

Children’s well-being, age, and sex were important in explaining each of the Basic Building Blocks as
well. Preschool experience was strongly related to Self-Care & Motor Skills and Kindergarten
Academics, and enrollment in FSAC’s Summer Pre-K was associated with greater readiness in Self-
Care & Motor Skills and Self-Regulation.
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Special Section: A Closer Look at Participation in
F5AC Programs and School Readiness

Section Overview

A key research question examined in this pilot assessment was the following: To what extent is
exposure to F5AC programs and services associated with enhanced school readiness? The previous
section’s regression results revealed a significant relationship between participation in F5AC’s
Summer Pre-K and enhanced skills in some domains of readiness. This section delves further into
this question, examining who received F5AC services and providing a more comprehensive analysis
of the readiness levels of FSAC program recipients.

Background

F5AC Programs Examined

F5AC database records were merged with the assessment data to: (1) identify those children who
had received F5AC intervention(s); and (2) compare their readiness levels to those of their peers
who had not received F5AC services. For purposes of this research effort, F5AC provided
participation data on five core programs. The “Methodology” section of this report describes that
matching process in greater detail; in sum, that effort led to 163 matches to the F5AC database. In
other words, 28 percent of the consenting families who participated in the assessment had been
touched by one or more of the five FS5AC programs targeted for examination in this study. The five
programs included the following (the number of children in the assessment matched to the program
is listed in parentheses):

e Post-partum home visits: This program includes up to three home postpartum visits for
medical/ weight checks, basic anticipatory guidance for parents, and resource referral (66
matches).

e Intensive Family Support Case Management: The program involves up to three years of
home-based case management. The program targets populations at very high social and/or
medical risk (e.g., infants discharged from NICU, children of teen parents, families with calls
to Child Protective Services). The case management focuses on caregiver-child
relationships, maternal depression and developmental screenings and providing parents
with support in navigating community resources (9 matches).

e Pediatric Development Screening Support - Healthy Steps: This program provides
developmental screening of children referred for potential development concerns (10
matches)

e Preschool with Mental Health Consultations: Preschool teachers receive consultation from
mental health specialists on classroom management and addressing challenging behaviors
(5 matches).
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e Summer Pre-K: This program is a five-to-six week Summer Pre-K program for children with
no prior preschool or licensed childcare experience. The program is designed to provide
children with an opportunity to learn in a developmentally appropriate classroom
environment and expose them to social experiences and develop various skills necessary for
success in Kindergarten. Parents and children are introduced to the school setting easing the
transition to Kindergarten.

Participants in FSAC Programs

Initial analyses divided the sample of children assessed into those who did versus did not received
one or more of these F5AC interventions. As Figure 62 reveals, the group of families receiving F5AC
services was clearly a high-need group. For example, as compared with those who did not receive
F5AC services, those who did:

e Were more likely to have a teen mother;

e Have been more mobile since their child was born;

e Were more likely to have a parent who lost a job in the last year;
e Came from families with lower income and education levels;

e Engaged in fewer family activities; and

e Had less social support and coping resources.

In sum, F5AC was certainly targeting an appropriate group to receive its services. These were
families who had many needs and were facing difficult life circumstances. Moreover, the presence
of these differences between F5AC program recipients and non-recipients should not be taken as
evidence that the F5AC services they were receiving were not effective; in fact, on some dimensions
that were related to the services delivered, the two groups showed no significant differences. For
example, the two groups had used similar numbers of parenting services and supports, and they had
done similar amounts of kindergarten transition activities. Also noteworthy is the fact that the rate
of special needs among the two groups of children was significantly higher for those receiving FSAC
services than those who did not (15% versus 10% respectively, p < .05 according to chi-square tests);
this is likely because children with special needs were a target of these services, but it also may
indicate that children were being screened for these needs at higher rates and thus their special
needs were more likely to have been detected. In general, however, it is beyond the scope of this
assessment data to determine the effectiveness of these programs for these types of variables, as it
is not possible to know what these levels would have been without the interventions delivered by
F5AC.
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Figure 62. How Do F5AC Program Recipients Differ from Non-Recipients?

Child & Family Characteristics Non-recipients Recipients
Teen mom* 7% 13%
Single parent 22% 26%
Number of addresses since child’s birth*** 1.97 2.47
Lost job last year* 22% 28%
Mother has post-high-school education™** 53% 33%
Household earns $35,000 or more/year*** 55% 32%
Number of K transition activities 4.23 4.03
Number of weekly family activities** 31.91 28.56
Average parent coping and social support** 3.59 3.47
Parent programs, services, supports received 2.58 2.47

Source: Kindergarten Observation Form | and Parent Information Form (2008)

Note: Sample sizes range from 308-415 for FSAC non-recipients and |14-163 for recipients. Significant differences according to chi-square

Initial Exploration of Links between Readiness and Receipt of FSAC Services

Given that families receiving F5AC services were clearly higher in need than families who did not
receive F5AC services, any examinations of readiness must first attempt to “even out” the many
differences between these two groups that could also have an impact on children being prepared to
succeed in school. Thus, before comparisons of children’s readiness levels were made, a 10-item
“risk index” variable was computed and used to control for the considerable differences between
those who did and did not receive F5AC services. Even with this correction, however, analyses
showed no readiness boosts among those who had received any of the five targeted F5AC programs.

Given the nature of most of these programs, this is not necessarily troubling. In theory, any of these
programs could lead to enhanced readiness skills, but for some programs the connection to
readiness is more direct than it is for others. For example, it is possible that receiving one to three
postpartum visits after the birth of a child might lay the foundation for a family context that
facilitates development of the child’s school skills. But there are also many other intervening factors
— as well as the passage of a great deal of time — that make this connection less strong than would
be expected in a program like the FSAC Summer Pre-K, which directly addresses development of
school readiness skills.

With this in mind, ASR followed up these general, exploratory analyses with a much more focused
set of analyses. Specifically, the following set of questions was examined:

e How do the readiness levels of children who participated in F5AC’s Summer Pre-K program
compare to those of children who had not had any preschool experience?
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e How do children who have participated in the FSAC Summer Pre-K compare to children who
attended preschool?

Do Children Who Attend the Summer Pre-K Program Show Enhanced Readiness
Skills?

In conjunction with the regression analyses suggesting benefits to children who participated in
F5AC’s Summer Pre-K program, ASR used analysis of covariance techniques to examine average
readiness levels of participants in F5AC’s Summer Pre-K program, paying particular attention to
social-emotional domains where the program concentrates its efforts. To conduct this analysis,
children were divided into three groups: (1) those without preschool experience of any kind; (2)
those who were verified through the F5AC database as having attended the Summer Pre-K program;
and (3) those who had attended full (verified) preschool. ASR compared the three groups on their
overall readiness levels, as well as each of the individual Basic Building Blocks.

Significant readiness differences were found among the three groups, according to an analysis of
covariance that controlled for initial differences in the groups’ make-up — including a composite
“family risk” measure as well as children’s special needs status and the district in which children
were enrolled. The adjusted means for each of the three groups is displayed in Figure 63. In
addition to confirming findings shown across all readiness assessments conducted to date that
students with preschool experience outperform students who have had no preschool experience,
there was also support for the benefits of shorter-term pre-K programs, as described further below.

Were Summer Pre-K students more ready for school than children with no preschool experience,
particularly in social-emotional readiness domains that are targeted in the program? Yes. Across
the spectrum of school readiness skills, Summer Pre-K students had higher readiness scores than
students with no pre-K experience. This difference was statistically significant for Self-Care & Motor
Skills and Self-Regulation; for Social Expression, the Summer Pre-K students scored higher than their
no-pre-K counterparts, but the difference was not significant. There was a slight boost in the
Kindergarten Academics scores of Summer Pre-K students, but the difference was fairly small, as
might be expected given that the program did not focus its efforts on those types of skills.

How do children who have participated in the FSAC Summer Pre-K compare to children who
attended preschool? As the figure on the next page shows, students who attended Summer Pre-K
made the most of their short time in the program. On Self-Care & Motor Skills, Self-Regulation, and
Social Expression, they were performing nearly at the levels of children who had attended full
preschool. On Kindergarten Academics (which were not a core component of the Summer Pre-K)
they were still significantly below students with preschool experience. (This difference drove their
overall readiness scores to be significantly lower than that of children with full preschool
experience.)
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Figure 63. Students’ Readiness as a Function of Pre-K Experience (Means Adjusted for Family
Risk, Special Needs Status, and District)

ONo Pre-K Summer Pre-K  H Preschool
Proficient 4 i
I 3.603.61
3.40
3.32 3.34
3.18 | 3.203.22 317329 3.27
3.07 3.03
In progress 3 i 2.802-85
I
I
Just beginning 2 |
I
I
Not yet 1 5
Overall Readiness Self-Care & Motor Self-Regulation Social Expression Kindergarten
Skills Academics
p <.001 p <.01 p <.05 p<.10 p <.001
No Pre-K, SPK < No Pre-K < No Pre-K < No Pre-K < Presch No Pre-K, SPK <
Presch SPK, Presch SPK, Presch No Pre-K = SPK Preschool
SPK = Presch
Source: Kindergarten Observation Form | (2008)
Note: Means can range from | to 4. Scale points are as follows: |=not yet, 2=just beginning, 3=in progress, 4=proficient. Scores are based on

172-174 “No Pre-K” students, 85 “Summer Pre-K” students, and 213-214 “Preschool” students. Differences in mean scores are indicated
above, according to oneway analyses of covariance, controlling for district, special needs status, and average family risk score on a |0-item risk
index; post-hoc tests revealed marginal or significant group differences as indicated above.

ASR next examined whether Summer Pre-K students were more likely than children without any
pre-K experience to be in the All Star category of students, i.e., those students who arrived very
prepared for school, across the full spectrum of readiness skills. As Figure 64 shows, 42 percent of
children without any pre-K experience were All Stars; for those in the Summer Pre-K, this
percentage was 47% -- higher, but not statistically significant. Given that the program focuses on
social-emotional skills, it may be that some children who started out as Focused-on-the-Facts
children are moving out of that category and into the All Stars, as there are more Focused-on-the-
Facts students in the “No Pre-K” group than the “Summer Pre-K” group. Similar shifts from Needs
Prep to Social Stars may be occurring as well. However, both groups still trail the preschool group in
the number of All Stars, with well over half of the preschoolers falling into that category of
readiness.
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Figure 64. Readiness Portraits as a Function of Pre-K Experience
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No preschool
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Source: Kindergarten Observation Form | (2008)

Note: This chart is based on 194 No Preschool students, 91 Summer Pre-K students, and 231 Preschool students.

Section Summary

Comparisons of those who had and had not received F5AC services showed that F5AC was truly
targeting the neediest families in the county regions where the assessment was conducted.
Compared to those who did not receive F5AC services, recipients were more likely to have been
born to a teen mother and were from families that were less stable in their jobs, less-educated and
had lower incomes. The families engaged in fewer activities together and the parents reported less
social support and resources for coping with parenting.

Focused examinations comparing children who had no preschool or pre-K experience to F5AC
Summer Pre-K and preschool students revealed that Summer Pre-K students were more ready for
school than children with no preschool experience, particularly in the areas of Self-Care & Motor
Skills and Self-Regulation. Moreover, on Self-Care & Motor Skills, Self-Regulation, and Social
Expression, Summer Pre-K students were performing nearly at the levels of children who had
attended full preschool. Kindergarten Academics skills did not show much of a boost from
attendance at a summer Pre-K, but those skills are not focal parts of the program. Examinations of
the readiness portraits of children in each group showed some movement toward increasing
numbers of All Stars among students who had attended Summer Pre-K as well.
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A Portrait of Teachers and Classrooms

Section Overview

The primary purpose of the Teacher Survey on Importance of Readiness Skills was to learn how
teachers view students readiness for school —including what proficiency levels they think are
required for success in school, as well as the skills that they think are most important for school
entry, the skills they believe are easiest to impact, and on which skills they spend the most time.
However, this survey also included some basic information about the students’ kindergarten
classrooms and teachers.

Kindergarten Classroom and Teacher Characteristics

To gain a better understanding of the classrooms that new kindergarten students enter — as well as
the teachers who are so integral to their successful transition into school — all kindergarten teachers
participating in the assessment answered a series of questions about their kindergarten classroom
and their own background on the teacher survey.

Most classrooms in the assessment were half-day kindergarten classrooms, but three teachers
indicated that they taught for a full day.

Figure 65. Type of Kindergarten Classrooms

Classroom type Number Percentage
Half-day 31 91%
Full day 3 9%

Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample size = 34.

Despite the high percentage of English Learners among their students, more than three fourths of
the classrooms (77%) did not include any instruction in a language other than English. Four teachers
(12%) indicated that up to ten percent of their instruction was done in a language other than
English, and in another four classrooms (those teaching with a bilingual program), more than 50
percent of instruction was conducted in a language other than English.

Figure 66. Use of Languages Other than English for Classroom Instruction

Number Percentage
Percentage of instruction in language other than English
0% 27 77%
1-10% 4 12%
More than 50% 4 12%
Percent teaching with a bilingual program 4 1%
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Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample sizes are as follows: 35, 36.

Most of the teachers participating in the assessment were Caucasian (69%). The next most common
racial/ethnic background was Hispanic/Latino, with three teachers falling into this category.

Figure 67. Race/Ethnicity of Participating Kindergarten Teachers

Ethnicity Number Percentage
Caucasian 25 69%
Hispanic/Latino 3 9%
East Asian 2 6%
African American 2 6%
Filipino 1 3%
Multi-ethnic 1 3%
Other 2 6%

Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample size = 36. Total does not sum to 100 due to rounding.

As Figures 68 and 69 show, almost one third of the teachers in the assessment were bilingual — most
of them spoke Spanish as their second language.

Figure 68. Bilingual Status of Participating Kindergarten Teachers

Language Status Number Percentage
Bilingual 11 32%
Not bilingual 23 68%

Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample size = 34.

Figure 69. Languages Spoken by Bilingual Teachers

Language Number Percentage
Spanish 8 80%
Chinese 1 10%
Other 1 10%

Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample size = 10 of || teachers who indicated they were bilingual and provided a response to the question.

Teachers had a wide range of experience teaching elementary school and kindergarten. Figure 70
shows the number of years teachers have taught elementary school (mean = 15.83 years), whereas
Figure 71 shows the number of years teachers have taught kindergarten (mean = 9.17 years).
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Figure 70. Number of Teachers with Different Levels of Experience Teaching Elementary School

15 4
11
10 4
51 3
o .
5 years or less 6-10 years 11-15 years 16-20 years > 20 years

Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample size = 36.

Figure 71. Number of Teachers with Different Levels of Experience Teaching Kindergarten

15 4
10 4
5 4
0 -
5 years or less 6-10 years 11-15 years 16-20 years

Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample size = 36.

Teachers indicated all levels of education they had completed. All teachers had at least completed a
bachelor’s degree, and another one third had gotten an advanced degree.
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Figure 72. Teachers’ Descriptions of Their Levels of Education Completed

Education Level Number Percentage
Associates degree 10 28%
Bachelor’s degree 29 81%
Advanced degree 12 33%
Other degree 3 8%

Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample size = 36. Total exceeds 100% because teachers were instructed to choose all that applied.

All teachers in the assessment had a full teaching credential; in addition, almost one fourth had
taught early childhood education in addition to their elementary school experience.

Figure 73. Other Teacher Background and Training
Experience Number Percentage

Teachers who have a full credential 36 100%

Teachers who have taught early childhood

0,
education 8 24%

Source: Teacher Survey on Importance of Readiness Skills (2008).

Note: Sample sizes are as follows: 36, 33.

Teacher Beliefs about School Readiness

Desired Levels of Proficiency for Incoming Kindergarten Students

As described previously, the bulk of the teacher survey focused on teachers’ beliefs about readiness;
in particular, on each of the 24 readiness skills that they had previously rated their students’ skills
on, teachers were asked to rate how proficient they thought children should be in order to have a
successful transition to kindergarten. Those desired proficiency levels were bundled according to the
Basic Building Blocks and presented alongside children’s actual readiness levels in the section
entitled “School Readiness in Alameda County — 2008.”

The figure on the following page provides a more detailed look at those desired proficiency levels —
this time looking at teachers’ average desired proficiency ratings for each individual readiness skill.
As the figure shows, teachers expect children to be most proficient on skills relating to self-help and
use of small manipulatives, as well as basic impulse control/self-regulation, following directions, and
being able to express their needs and wants. Teachers expect the least from their students mainly in
Kindergarten Academics; four of the skills with the lowest expected proficiency levels come from
that group of skills, including recognizing letters and rhyming words, engaging with books, and
counting 10 objects. Teachers also felt that children did not need to have advanced skills in their
expressive abilities before starting kindergarten.
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Figure 74. Teachers’ Desired Levels of Proficiency Across 24 Readiness Skills

School Readiness Skills Oizziel]
Scores
Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 3.51
Has general coordination on playground (kicking balls, running, climbing) 3.27
Performs basic self-help/self-care tasks (toileting, eating, washing hands) 3.89
Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling) 3.25
Stays focused / pays attention during activities 3.38
Controls impulses and self-regulates (is not disruptive of others or class) 3.44
Follows one- to two-step directions 3.46
Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving) 3.11
Works and plays cooperatively with peers (takes turns and shares, helps others) 3.30
Participates successfully in circle time (listens, focuses, sits still, engages) 3.27
Handles frustration well 3.28
Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from) 3.38
Appropriately expresses needs and wants verbally in primary language 3.49
Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying) 3.14
Has expressive abilities (tells about a story or experience in response to a prompt) 2.89
Expresses curiosity and eagerness for learning (tries new activities, asks questions) 3.32
Engages in symbolic / imaginative play with self or peers (plays house, fire station) 3.31
Recognizes the letters of the alphabet (note: may be CAPs, lowercase or combination) 2.92
Writes own first name (spelling and writing all letters correctly) 3.32
Can recognize rhyming words (“Shoe rhymes with Glue. Does Blue rhyme with Glue? Does Dog?”) 2.38
Engages with books (knows where a book starts, associates print with storyline, pretends to read) 2.89
Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 2.95
Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, black) 3.16
Recognizes three primary shapes (circle, triangle square) 3.08

Source: Teacher Survey on Importance of Readiness Skills (2008)

Note: Scores are based on 35-37 teachers.
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An Overview of Teacher Priorities

In addition to teachers indicating the levels of proficiency they believed children should have in
order to successfully transition to kindergarten, teachers also reported the following:

e  Which five readiness skills they considered to be most important to ensure a smooth
transition into kindergarten;

e  Which five readiness skills were easiest to impact during the course of the school year; and

e On which five skills they spent most of their time during the school year.

A summary of teachers’ priorities follows. This section first presents teacher beliefs about skill
importance, ease-of-change, and time spent on the different Basic Building Blocks of readiness. This
summary information is then followed by a more specific look at the individual skills that teachers
prioritized.

The Basic Building Blocks pyramids shown in Figure 75 are shaded to indicate teachers’ differing
priorities. Darker shading is used to highlight dimensions on which teachers placed a higher priority,
whereas lighter shading is used to show dimensions on which teachers placed less of a priority. The
story told by these pyramids is largely consistent with findings from all previous regional
assessments. Specifically:

e When thinking about which readiness skills are most important to kindergarten entry,
teachers placed the highest importance on Self-Care & Motor Skills, followed closely by Self-
Regulation skills.

e Impacting children’s proficiency in Self-Regulation (and Social Expression) during the
kindergarten year, however, was a tall task in teachers’ eyes — at least within their current
curricula. Skills in the Kindergarten Academics cluster were seen by teachers as the most
amenable to change over the course of the academic year, followed by Self-Care & Motor
Skills.

e Perhaps because the Self-Regulation skills are difficult to impact — or perhaps because so
many children enter school below their teachers’ desired levels of proficiency — teachers
reported spending more classroom time on Self-Regulation (along with teaching
Kindergarten Academics) than they did on skills in the other two clusters.
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Figure 75. Teacher Priorities for Skill Importance, Ease-of-Changing, and Amount of Time Spent

Lowest DD. Highest

K
Academics S
Academics’
Self- Social Self Social Self- Social
Regulation Expression Regulation | Expression Regulation [0 PR
Self-Care & Motor Skills Self-Care & Motor Skills Self-Care & Motor Skills

Relative Importance of Each
Building Block Building Block Relative Amount of Time Spent
on Each Building Block

Relative Ease of Changing Each

Source: Teacher Survey on Importance of Readiness Skills (2008)

Note: Ratings were based on 35, 32, and 33 teachers, respectively. Significant or marginal group differences, according to paired t-tests were as
follows: Importance ratings: = Self-Care & Motor Skills > Self-Regulation > (Social Expression = Kindergarten Academics); Ease of Changing
ratings: Kindergarten Academics > Self-Care & Motor Skills > (Self-Regulation = Social Expression); Amount of Time Spent ratings: (Self-
Regulation = Kindergarten Academics) > Social Expression > Self-Care & Motor Skills.

A Closer Look at What Skills Are Most Important to Teachers

Teachers were asked to check five skills that they considered to be most critical for a smooth
transition into kindergarten. The highest number of teachers prioritized the following skills:
Performs basic self-help/self-care tasks, Controls impulses and self-regulates, and Use of small
manipulatives such as crayons, paintbrush, buttons, zippers, etc. No teachers believed that rhyming
skills, engagement with books, or knowing shapes were important skills that children needed upon
kindergarten entry.
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Figure 76. Skills Selected as a Top-Five Important Skill

Number of
School Readiness Skills teachers
selecting

Performs basic self-help/self-care tasks (toileting, eating, washing hands) 31
Controls impulses and self-regulates (is not disruptive of others or class) 19
Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 17
Stays focused / pays attention during activities 14
Follows one- to two-step directions 12
Works and plays cooperatively with peers (takes turns and shares, helps others) 9
Participates successfully in circle time (listens, focuses, sits still, engages) 9
Handles frustration well 9
Writes own first name (spelling and writing all letters correctly) 9
Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from) 7
Appropriately expresses needs and wants verbally in primary language 7
Recognizes the letters of the alphabet (note: may be CAPs, lowercase or combination) [¢)
Expresses curiosity and eagerness for learning (tries new activities, asks questions) 5
Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 5
Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving) 4
Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling) 3
Has general coordination on playground (kicking balls, running, climbing) 2
Engages in symbolic / imaginative play with self or peers (plays house, fire station) 2
Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying) 1
Has expressive abilities (tells about a story or experience in response to a prompt) 1
Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, black) 1
Can recognize rhyming words (“Shoe rhymes with Glue. Does Blue rhyme with Glue? Does Dog?”) 0
Engages with books (knows where a book starts, associates print with storyline, pretends to read) 0
Recognizes three primary shapes (circle, triangle square) 0

Source: Teacher Survey on Importance of Readiness Skills (2008)

Note: Scores are based on 35 teachers.
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A Closer Look at What Skills Are Easiest to Impact

Teachers were also asked to check the five skills that they considered to be easiest to impact during
the kindergarten year. Skills in the Kindergarten Academics cluster received the most top ratings,
with teachers identifying the following skills as easiest to impact: Engages with books, Recognizes
three primary shapes, and Writes own first name. No teachers felt it was easy to impact skills
related to comforting oneself, handling frustration, or having expressive abilities.

Figure 77. Skills Selected as a Top Five Easiest Skill to Impact

Number of
School Readiness Skills teachers
selecting
Engages with books (knows where a book starts, associates print with storyline, pretends to read) 17
Recognizes three primary shapes (circle, triangle square) 17
Writes own first name (spelling and writing all letters correctly) 15
Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 13
Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, black) 13
Recognizes the letters of the alphabet (note: may be CAPs, lowercase or combination) 11
Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 9
Participates successfully in circle time (listens, focuses, sits still, engages) 8
Follows one- to two-step directions 7
Expresses curiosity and eagerness for learning (tries new activities, asks questions) 7
Works and plays cooperatively with peers (takes turns and shares, helps others) 6
Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from) 5
Stays focused / pays attention during activities 4
Controls impulses and self-regulates (is not disruptive of others or class) 4
Appropriately expresses needs and wants verbally in primary language 4
Engages in symbolic / imaginative play with self or peers (plays house, fire station) 4
Has general coordination on playground (kicking balls, running, climbing) 3
Performs basic self-help/self-care tasks (toileting, eating, washing hands) 3
Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving) 3
Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying) 3
Can recognize rhyming words (“Shoe rhymes with Glue. Does Blue rhyme with Glue? Does Dog?”) 3
Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling) 0]
Handles frustration well 0
Has expressive abilities (tells about a story or experience in response to a prompt) 0

Source: Teacher Survey on Importance of Readiness Skills (2008)

Note: Scores are based on 32 teachers.
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A Closer Look at Where Teachers Spend the Most Time

Teachers were also asked to check the five skills on which they spent the most classroom time. The
highest number of teachers reported spending most of their time on the following skills: Recognizes
the letters of the alphabet, Negotiates with peers to resolve social conflicts with adult guidance, and
Can recognize rhyming words. A number of skills in the Self-Care & Motor Skills and Social Expression
domains were not chosen by any teachers as requiring a great deal of time from them.

Figure 78. Skills Selected as a Top Five on Which Teachers Spend the Most Time

Number of

School Readiness Skills teachers
selecting

Recognizes the letters of the alphabet (note: may be CAPs, lowercase or combination) 26
Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving) 18
Can recognize rhyming words (“Shoe rhymes with Glue. Does Blue rhyme with Glue? Does Dog?”) 18
Stays focused / pays attention during activities 15
Has expressive abilities (tells about a story or experience in response to a prompt) 14
Works and plays cooperatively with peers (takes turns and shares, helps others) 13
Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 13
Participates successfully in circle time (listens, focuses, sits still, engages) 11
Controls impulses and self-regulates (is not disruptive of others or class) 8
Follows one- to two-step directions 8
Engages with books (knows where a book starts, associates print with storyline, pretends to read) 8
Expresses curiosity and eagerness for learning (tries new activities, asks questions) 4
Handles frustration well 3
Appropriately expresses needs and wants verbally in primary language 2
Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 1
Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling) 1
Writes own first name (spelling and writing all letters correctly) 1
Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, 1
black)
Has general coordination on playground (kicking balls, running, climbing) 0
Performs basic self-help/self-care tasks (toileting, eating, washing hands) 0
Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from) 0
Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying) 0
Engages in symbolic / imaginative play with self or peers (plays house, fire station) 0
Recognizes three primary shapes (circle, triangle square) 0

Source: Teacher Survey on Importance of Readiness Skills (2008)

Note: Scores are based on 33 teachers.
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Section Summary

Most teachers in the assessment were teaching in full-day monolingual English-speaking classrooms.
The majority were Caucasian, and almost one third were bilingual. The teachers were an
experienced group, with an average of over 15 years in elementary education, nine of which was in
kindergarten specifically.

When teachers were asked to choose the five skills they felt were most important for kindergarten
entry, skills in the Self-Care & Motor Skills group were most often chosen, followed closely by Self-
Regulation skills. Teachers found Self-Regulation skills -- along with and Social Expression skills — to
be the hardest for them to impact, despite the fact that they felt they spent the most time on Self-
Regulation, in addition to the Kindergarten Academics skills that were closer to their regular
classroom curriculum.
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About the Researcher

ASR is a nonprofit, social research firm dedicated to helping people build better communities by
creating meaningful evaluative and assessment data, facilitating information-based planning, and
developing custom strategies. Incorporated in 1981, the firm has over twenty-seven years of
experience working with public and private agencies, health and human service organizations, city
and county offices, school districts, institutions of higher learning, and charitable foundations.
Through community assessments, program evaluations, and related studies, ASR provides the
information that communities need for effective strategic planning and community interventions.
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San Jose Office
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Kindergarten Observation Form 2008

a component of the ASR School Readiness Assessment Model TM

(ALAMEDA COUNTY)

PART 1- CHILD DEMOGRAPHIC INFORMATION

Today's Date (n= School name:

Tatas Do [ ]
Start date of instruction Teacher's |ast name: |:|
{MM-DD-YYYY)
Mother's first name:
Child's date of birth
(MM-DD-YYYY):
Child's Sex:
D Male
|:| Female Child's initials (First, Middle, Last):
Info not availabie/
Yes Don't Know

Has the child participated in a state preschool or district Child
Development Center (CDC)?

Has the child participated in a Head Start program?

Has the child participated in another licensed preschool/child care
center?

Has the child participated in a licensed family child care program?

Has the child participated in a Summer Pre-K program?

Qb5a Ifyes, was this child enrolled in a Summer Pre-K program
that YOU taught?

Does this child generally come to school well-rested?
Does this child generally come to school well-fed?
Does this child seem generally healthy?

Does this child have Special Needs Status or an IEP?
Q9a Ifyes please specify

What is the child's primary race/ethnicity?

0000 OO0 00O O
0000 000 00O Os
OO0O0 000 0o O

D Hispanic/Latino D Black |:| Multi-racial
|:| Asian D Alaskan Native or American Indian |:| Other
D Pacific Islander CaucasianMWhite (ncivding Arabes D Don't know

Middhs Egslarn)
What is the child's primary language?
|:| English |:| Chinese/Canto Mandarin ':l Farsi or Dari
D Spanish D Filipino D Other
|:| Vietnamese D Korean

For a child of hisfher age, how would you describe this child's progress in his/her primary language?

|:| Delayed D On track |:| Advanced D Cannot determine
Is this child an English Language Learner?
Yes No Information not avaiiable
L] L] L]

If the child's primary language is English please turn the sheet over to continue. If the child's primary
language in NOT English please answer Q14-Q16.

Early

Baginning intermediate Infermed sl Advanced Advanced
How would you rate this child's skills in understanding English
(receptive language skills)? |:| |:| D |:| D
How would you rate this child's skills in speaking English D D |:| D D

(expressive language skills)?

Do you speak this child's primary language well enough to communicate with the child?

|:| Yes D No

* If "NO™ do not assess the child on FLAGGED items on the reverse side (Q:20, 21, 24, 26 28, 29, 31, 34, 35, 36, 37).
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Class #Child#
PART 2 - CHILD ASSESSMENT
How would you rate this child's competency in terms of the following skills, knowledge and behaviors?
Not yet (NOT YET): Child does not demonstrate skill, knowledge, or behavior yet, cannot perform without assistance
Beginning (BEGIN.) ; Child is just beginning to demonstrate skill, knowledge, behavior; needs significant or frequent assistance

In Progress (IN PROG.): Demonstrates skill, knowledge, behavior occasionally and somewhat competently; has room for improvement and needs
minor or occasional assistance

Proficient (PROF.): Demonstrates skill, knowledge, behavior, consistently and competently, performs independently

Don't know (DK): Mot observed/unable to provide answer

* Remember: If you do not speak the child's primary language well enough to communicate with himiher, please skip the FLAGGED items.

PHYSICAL WELL-BEING & MOTOR DEVELOPMENT

ROTYET ~ BEGIN. INPROG.  PROF oK
ait7 Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. D D D |:| |:|
Q18 Has general coordination on playaround (kicking bells, running, climbing) O O 0o g o
Q19 Performs basic self-help/self-care tasks (toileting, eating, washing hands) D D D |:| |:|
SECIAL R EHCTEOHAL DEVELOFHENT NOT YET ~BEGIN  INPROG  PROF O
Q20 ;EKRser::;tlzsﬁﬁ;'opnatdy to adulls other than parent/primary caregiver (converses with, |:| D |:| I:l |:|
Q21 * Appropriately expresses needs and wants verbally in primary language O O O O 0O
Q22 Works and plays cooperatively with peers (takes turns and shares, helps cthers) D D D l:l |:|
Q23 Controls impulses and self-requlates (is not disruptive of others or class) O O 0o o g
ARRROACHES TOWARD LEARNING NOT YET ~ BEGIN INPROG  PROF oK

Q24 *  Expresses curiosity and eagerness for learning (tries new activities, asks questions) |:| D |:| ':l
Q25 Stays focused / pays attention during activities D D |:| |:| |:|
Q% * Follows one- to two-step directions 0 O O o o
Q27 Participates successfully in circle time (listens, focuses, sits still, engages) D D D |:| |:|

COMMUNICATION & LANGUAGE USAGE

NOTYET BEGIN INPROG  PROF DK

Q28 * Has expressive abilities (tells about a story or experience in response to a prompt) D [:l |:| |:| |:|
Q29 * Recognizes the letters of the alphabet (note: may be CAPs, lowercase or combination)

(Mone=Not yet, 1-12 letters=Beginning, 13-25 letters=In progress, All 26 letters=Proficient) D D D D D

Q3o Writes own first name (spelling and writing all letters correctly) |:] [:l |:| |:| |:|

Q31 *# Can recognize rhyming words (* ‘Shoe' rhymes with 'Glue' Does ‘Blue'? Does ‘Dog'?') D [:l |:| |:| |:|
Q32 Engages with books (knows where a book starts, associates print with storyline, pretends to

Eron OO0 0 g o

COGNITION & GENERAL KNOWLEDGE
NOT YET ~ BEGIN  IN PROG

Q33 Engages in symbalic /imaginative play with self or peers (plays house, fire station) D D |:|
Q34 * Can count 10 objects comectly (*Please give Maria 5 crayons” or “Flease put 10 blocks |:] [:l |:|

in the basket”) (Mone=Not yet, 1-5 objects= Beginning, 6-9 objects=In progress, all 10

objects= Proficient)
Q35 * Recognizes primary colors (Crayola basic 8; red, orange, yellow, green, blue, purple, |:] [:l |:|

brown, and black) (None= Net vet, 1-4 colors=Beginning, 5-7 colors=In progress,

all & colors =Proficient)

Q36 *  Recognizes primary shapes (circle, triangle, square) (Mone=hot yet, 1 D
shape=Beginning, 2 shapes=In progress, All 3 shapes=Proficient)

0O O 004
0O O 0O0#

O]

O

aEnilus NOTYET BEGIN. INPROG. PROF oK

Q37 :mm;m:gs}df“h adult guidance (.g., goes to quiet area when upset; identifies emotion D D |:| I:l |:|

Q38 E{e‘;%losﬁizsdﬂ:'réfeem to resolve social conflicts with adult guidance (e.g, engages in D D D D |:|

Q39 Expresses empathy o caring for others (¢.g. consoles or comfonts afriendwhoiseingy | [ [ [ [

Q40 ;I:;:ﬁ;::;r}anon well (e.g., does not act out, asks for help, does not withdraw / become D El D I:l |:|
Notes:
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Kindergarten Observation Form Il 2008

Please complete the questions below for each child in your classroom for whom you completed a yellow Kindergarten Observation Form.
When we say “school,” we mean the whole school environment (e.g., the classroom, the playground, the cafeteria).

SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Class #

Child
1D

Child
Initials

Hew SMOOTH was this child’s
transition into school?

How NERVOUS does this
child seem at school?

How often does this child
PARTICIPATE in class discussion?

How much does this child seem to
ENJOY school?

Somewhat Mot
Smooth smooth

Very

Smaoth
smooth

Mot Somewhat
MNervous MNervous

Very

MNervous
MNervous

Very Mow and Hardly
often Often then ever

Daoes not
enjoy

Enjoys
very much

Enjoys

Eni
nioys somewhat

01

02

03

04

05

06

07

o8

09

10

11

12

13

14

15

16

17

18

19

20
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Class # Child #

Parent Information Form 2008

The following survey asks you questions about your son or daughter who just started kindergarten. To thank you for your time,
your child's teacher will give your child a new book to keep. When you are finished, please return this form to your child's teacher in the
envelope provided. This survey is confidential - please do not write your child's name on it. This information will be used to understand how
preschools and elementary schools can better support new students. Thank you very much!

1. What is your relationship to this child? O Mother Q Father Q Grandparent Q Foster Parent 0O Other;
2. What is your child’s birth date? Month, Day Year What are his or her initials? First ___ Middle ___ Last ___
3. Isthischild a boy oragirl? QBoy Q0 Girl

4. In the past year, who usually provided child care for your child?

A relative or neighbor? O Yes < ffyes? a Howmany hours per week?
J No 0120 02130 Q31+

A babysitter or nanny? dYes = Myes= a How many hours per week?
Q No 0120 D21-30 D31+

Licensed child care in someone's home? dYes 2 ffyes 3 a How many hours per week?
3 No Q120 021-30 Q31+

Licensed child care in a center or preschool? 0 Yes 2 ffyes 3 _ o many hours per week?

U No 0120 029-30 031+

What was the name of the center or preschool? (Please be as specific as possible)

A 'stay-at-home' parent? d Yes
a No

5. In the past year, what language(s) were spoken in the places where your child received child care?
O English QO Spanish 0 Chinese/Cantonese/Mandarin 0 Vietnamese 0 Filipino O Korean U Farsior Dari 1 Other

6. Which of these things did you do before the first day of school? Please check all that apply.

O Attended a parent meeting or orientation O Read books or articles about your child’s transition to school
Q Visited the school with your child QO Asked child’s child care provider/preschool questions about
QO Met your child’'s kindergarten teacher kindergarten
QO Worked with your child on school skills O Asked child’s child care provider/preschool whether child was
O Had child attend summer pre-kindergarten program ready for kindergarten
O Read books or watched videos about kindergarten with Q  Other

your child QO None of the above

7. How comfortable did you feel about your child starting school? Please check one.

Q0 Not at all comfortable  Q Slightly comfortable 0 Mostly comfortable Q Very comfortable

8. How would you rate your child’s readiness for kindergarten in terms of...

Far below Alittle below A little above Far above
average average Average average average |
Your child's physical well-being and skills (coloring, 0 o a a a
jumping, hopping)
Your child's language development (speaking and " " " " =)
listening)
Your child's academic readiness (colors, numbers, A A A A A
shapes, letters, reading readiness)
Your child's social and emotional readiness a a a a a

9. In a typical week, how often do you or any other family member do the following things with your child? Your child may do these
things in school or elsewhere, buf please lell us how often these activities happen in your family.

Read for more than five minutes . About times per week
. Tell stories or sing songs together . About ____times per week

Involve your child in household chores like cooking, cleaning, setting the table, or caring for pets About times per week
I Play games or do puzzles with your child I About _____ times per week
IDo arts or crafts with your child IAbout___times per week
. Take your child outside to play or do sports together . About ____ times per week
. Take your child out to places like the park, a playground, or the library . About _____ times per week
I Eat family meals together I About ______ times per week

10. About how many hours a day does your child watch television, watch videos, or play video- or computer games total?

About hours and minutes per day = Of this time, how much time is spent on learning activities? (e.g., walching
Sesame Street, playing video or computer games to learn letters or colors)

About hours and minutes per day
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Below are a few health-related questions about your child.

1.

12.

13.

14.

15.

16.

17.

When your child was born, did hefshe weigh less than 5 pounds 8 ounces (2,500 grams)? O No O Yes O Don't know

Does your child have a regular doctor, pediatric provider or clinic? QO Yes QO No

Does your child have a regular dentist? U Yes dNo

In the past year, has your child had a dental exam? O Yes O No

What type of health insurance does your child have? U Mo insurance d Medi-Cal O Healthy Families d Other private insurance
In the past year, has your child had a developmental screening? dYes U No

Does your child have any special needs that might affect his or her participation in Kindergarten, such as vision, hearing,
chronic iliness, behavioral problems, ADHD? O No OYes <= Ifyes, please complete tems 17a-17d below.

17a. If yes, what special need does your child have?

17b. How did you learn that your child had this special need?

0 Diagnosisfassessment by your child's pediatrician or other doctor 0 Diagnosisfassessment by another professional
O Your own diagnosisfassessment Q  Other:

17c. How old was your child when this need was first identified? years and months.

17d. Has your child received professional help for this special need (e.g., help from a pediatrician, school professional,
therapist, regional center services)? U No U Yes - If yes, whattype of help did you receive?

Now we have a few questions about you!

18.

19.

20.

21.

24,

25,

26,

What kinds of parenting programs, services, or supports have you received? Please check all that apply.

O Parent education classes O  Information or programs at your church/religious organization
0 Information from your child's child care provider 0  Regular medical check-ups while pregnant
O Home visits from a nurse, community worker, or other 0 Help from extended family
provider QO Help from neighbors and/or friends
0 Parent support groups 1 Mone of the abave
a  WIC (Women, Infants, and Children)

What types of local family resources have you used? Flease check all that apply.

O Community clinic 3 Local museum(s) 0 Libraries O  Other:
a Arts/music programs d  Local parks O Recreational activities, camps, a  Mone of the above
and sports

Please tell us the extent to which the following statements are true for you by making one mark for each item below.

Definitely Somewhat Mot very true Not at all
true for me true for me for me true for me

When | need help with problems in my family, | am able to ask for
help from others.

There is someone | can count on to watch my child when | need a
break.

| feel confident in my ability to help my child grow and develop. |

| can easily find someone to talk to when | need advice about how
to raise my child.

| am coping well with the day-to-day demands of parenting. |

What is the child’s mother's date of birth? Month Day Year

. Do you consider yourself to be a single parent? QYes QNo

. How many people live in your household, including you? Children ages 0-5___ Children ages 6-17 ___ Adults (ages 18+)

At how many different addresses / places have you lived since your kindergarten child was born? Addresses / places
Have you or any other primary parent / guardian lost your job during the past year? QYes O No
What is the language you use MOST often with your child at home?

2  English Q  Vietnamese 0 Farsior Dari
Q  Spanish Q  Filipino (Pilipinc or Tagaleg) Q  Other
0 Chinese/Cantonese/ Mandarin Q Korean
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27. How well do YOU speak English?

Q  Very well; English is my primary language O Notvery well; | know some words in English, but often not
Q  Very well, but English is not my first language enough to communicate what | want to say
Q Somewhat well; | usually — but not always — can O Notatall; | know very few or no English words

communicate what | want to say in English

28. What is the highest education level the child’s mother has completed?

0 Lessthan 6" grade Q High school O Bachelor's degree (BA or BS)
o 6" grade Q Some college O Advanced degree
a 7Morg" grade QO Associate’s degree (AA or AS) QO Don’t know

29. What is your child’s primary ethnicity?

O Mexican Q  African
O Cuban / Puerto Rican Q Pacific Islander (Please mark: 0 Samoan U Tongan U Fijian O Other)
Q Central American O East Asian (Please mark: Q Japanese W Chinese U Korean O Taiwanese 4
Q Other Hispanic or Latino Cther)
O Caucasian / White Q  Filipino
O Middle Eastern O Other Southeast Asian (Please mark: U Thai O Viethamese [ Other)
Q African American O South Asian (Please mark: d Indian O Pakistani O Bangladeshi Q Other)
Q Native American Q  Multi-ethnic
Q Cther

30. What is your approximate household income per year (optional)?

Q $0-$14,999 0 $35,000 - $49,999 0 $75,000 — $99,999
0 $15,000 - $34,909 0 $50,000 - $74,999 o $100,000 or more

Thank you! Please fold your survey into the envelope provided, seal it, and return to your child's teacher.



Class # Child #

Forma de informacién Para los Padres 2008

La siguiente encuesta le hara preguntas con respecto a su hijo/a que acaba de ingresar a kindergarten. Como agradecimiento por
su tiempo, la profesora o profesor de su hijo/a le cbsequiara un cuento para nifios. Cuando termine la encuesta, por favor, sirvase
entregar el formulario a la profesora o profesor de su hijofa en el sobre provisto. Esta encuesta es confidencial- por favor, no escriba el
nombre de su hijofa. Esta informacién sera utilizada para saber como el pre-escolar y el inicial pueda mejorar en brindarles mejor ayuda a
sus alumnos. Muchas gracias!

1. ¢Cudl es su parentesco con el nifiofa? O Madre O Padre O Abuelo O Padres Adoptivos 4 Otro:
2a. ¢Cual es la fecha de nacimiento del nifiofa? Mes__ Dia__ Afo__

2b. ¢Cudles son las primeras iniciales del nifiofa? Nombre ___ Segundo nombre __ Apellido___

3. ;El menor que ird a kindergarten es nifio o nifia? O Nifio U Nifia

4. En el dltime afie, iquien solia cuidar a su nifiofa?

&Un familiar o vecino? S 2Siesque g, ;Cuantas horas a la semana?
one S 0120 02130 031+

iUna nifiera? S PSiesque a. ;Cuantas horas a la semana?
ONe S 0120 02130 031+

¢Una guarderia en casa de alguien con asi #Siesque a ;Cuantas horas a la semana?

licencia? OnNe 2 01-20 Q2130 031+

&Un centro de guarderia con licencia? Qs :S;ES que 5 ;Cuantas horas a la semana?
Q Ne

Q1-20 O21-30 Q31+

¢ Cual era el nombre del pre-escolar o del centro de cuidado infantil? (Por favor, sea o mas especifico posible)

Es usted madre o padre de tiempo complete? 0 Si
d No

5. ¢Qué idiomals se hablé o hablaron en el lugar donde su hijofa recibié cuidado infantil?
Ulinglés Q Espafiol Q Chino/Cantones/Mandarin 0 Viethamés O Filipino W Coreanc U Farsi o Darii  Q Otros

6. ¢Cudl de las siguientes cosas hizo antes del primer dia de clase de su hijofa? Por favor marque todas las que apliguen.

O Asistir a una orientacion o reunion de padres de familia O Leyé libros o articulos acerca de la transicion de su hijofa a la

O Visito la escuela con su hijo/a escuela.

O Conocié a la maestra o maestro de kindergartendesu 0  Le pregunto al proveedor del cuidado infantil de su hijo/a
hijofa preguntas sobre el kindergarten

Q Trabajo con su hijofa a desarrollar sus habilidades O Le pregunto al proveedor del cuidado infantil de su hijo/a o al
escolares pre-escolar si es que su hijo/a esta preparado/a para el

Su hijofa asistié a un programa de verano pre-kindergarten ingreso a kindergarten

Otro

Ley6 libros o vio videos de kindergarten con su hijo/a Qa
QO Ninguno de los anteriores

7. ¢Quétan cémodo se sinti6 en relacién al ingreso de su hijofa a la escuela? Por favor margue una respuesta.

Q Incomodo Q Ligeramente comodo 0O Cémodo Q0 Muy cémodo

8. Cdmo calificaria la preparacién de su hijo/a a kindergarten basandose en las siguientes alternativas...

Muy por Un poco Sobre el Muy por
debajo del debajo del Promedio promedio encima del
promedio promedio promedio

El bienestar fisico de su hijofa y sus habilidades " " =] I A
(coloreando, jugando, Brincando) '
El desarrollo del lenguaje de su hijofa (en el habla y A =] " " A
al escuchar)

La preparacion académica de su hijo/a (colores, a a a a )
nuamereos, figuras, letras, y en la lectura)

La preparacién social y emocional de su hijo/a a a a a m

9. En unasemana tipica, ;qué tan a menudo usted y su familia hacen las siguientes cosas con su hijo/a? De pronto su hijo/a hace
las siguientes actividades en la escuela o en algun ofrc lugar, pero por favor, nos gustaria saber que tan a menudo hacen las
actividades en su familia.

Aproximadamente, veces

Leer por mas de cinco minutos por semana
. Aproximadamente___ veces

Contarles cuentos o cantar juntos por semana
Involucrar a su hijofa en los quehaceres domeésticos, tales como: cocinar, limpiar, poner la mesa o Apreximadamente veces

cuidar de alguna mascota por semana
. . Aproximadamente VECes

Jugar con juegos o armar rompecabezas con su hijofa por semana
. = Aproximadamente veces

Hacer manualidades con su hijofa por semana
. . ; . Aproximadamente VECes

Llevar a su hijo/a a jugar a la calle o hacer algun deporte juntos por semana
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e : L Aproximadamente veces
Llevar a su hijofa al parque , a la zona de juegos o a |a biblicteca por semana
Comer juntos en familia Aproximadamente _____ veces

por semana

10. Aproximadamente, ;cuédntas horas al dia en total ve su hijo/a televisién, videos o juega video juegos o juegos de
computadora?

Aproximadamente horas y minutos por dia = En base a este tiempo, ¢ Cuantas tiempo se dedica su hijofa en

actividades de aprendizaje? (gj., viendo Plaza Sésamo, jugando video juegos o
Jjuegos de compuladora para aprender las letras © los cofores)
Aproximadamente horas y minutos por dia

Las siguientes preguntas estdn relacionadas con la salud de su hijola.

11. ;Cudndo nacid su hijo/a peso menos de 5 libras 8 onzas (2,500 gramos)? O Mo O Si O No Se

12. ¢Su hijofa tiene un doctor, pediatra o clinica donde va regularmente? JSi U No

13. ¢Su hijo/a tiene un dentista donde va regularmente? 1 Si dNo

14. ¢Su hijofa recibié un examen dental este afio? W Si dNo

15. ;Qué tipo de segurc medico tiene su hijo/a? O No tiene seguro medico 1 Medi-Cal  Familias Sanas 1 Seguro privado

16. En el dltimo afio, ;su hijofa ha recibido un escaneo de desarrolle? O Si QMo

17. ¢Su hijofa tiene alguna necesidad especial que pueda afectar su participacién en kindergarten? Estas pueden ser: Problemas
de la vista, problemas del oido, enfermedad crénica, preblemas de comportamiento o DDAH (Desorden de deficiencia de
atencion e hiperactividad)? QNo QSi > Sies que SI, por favor, completar las preguntas 17a — 17d.

17a. Si es que Si, (qué necesidad especial tiene su hijofa?

17b. ¢Cémo se entero de la necesidad especial de su hijola?

O Diagnostico o asesoramiento por su pediatra o doctor general 0 Diagnosticolasesoramiento por algun profesional
O Su propio diagnostico/asesoramiento O  Otros:
17¢. ¢Cudntos afos tenia su hijo/a cuando esta necesidad fue identificada por primera vez? anos y meses

17d. ¢Su hijofa ha recibido ayuda profesional para este tipo de necesidad especial? (g]., ayuda de algtin pediatra, profesional
de la escuela, terapista, centro de servicios regionales)? QNo QSi < Sies que Si, ;¢ qué clase de ayuda recibié?

Ahora le haremos algunas preguntas a usted!

18. ;Qué clase de programa para padres, servicios o ayuda ha recibido? Por favor marque todas las gue apliguen.

4  Clases para educar a los padres Q  Informacion o programas en su iglesia u organizacion religiosa
O Informacion del cuidado infantil de su hijofa 0O Chequeos médicos regulares durante el embarazo
0 \Visitas a domicilio de enfermeras, trabajadores sociales y 0 Ayuda de algun familiar
otro proveedor O Ayuda de algun vecino ylo amigos
O  Grupo de apoyo para padres de familia 0 Minguno de los anteriores
0 WIC (Mujeres Lactantes y Nifios)
19. ¢Qué clase de recursos de familias locales ha usado?
1 Clinica Comunitaria 3  Museo(s) locales 0O Bibliotecas 0 Otros:
3 Programas de 3 Parques locales 0 Actividades recreativas, O Minguno de los anteriores
Artes/musica campamento y deportes

20. Por favor, déjenos saber cudl de las siguientes declaraciones son ciertas para usted...

Clerto Algo clerto No muy clerto | No es clerto

Cuando tengo algin problema familiar y necesito ayuda, puedo
contar con alguien que pueda ayudarme.

Tengo a alguien a quien puedo contar en dejarle a mi hijofa
cuando necesito un descanso.

Estoy segurafo de mi capacidad para ayudar a mi hijo/a en su
desarrollo y crecimiento.

Puedo encontrar a alguien con quien puedo hablar con facilidad
cuando necesito algin consejo de céme criar a mi hijo/a.

Estoy afrontando las demandas de criar a mi hijo/a bien.

21. ¢Cudl es la fecha de nacimiento de la madre del nifiofa? Mes Dia Afio

22, ;(Se considera madre o padre solterafo? JSi WdNeo
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23.

24,

25.

26.

27.

28,

29.

30.

¢Cuantas personas viven en su casa incluyendo usted? Nifios de edades entre 0-5 _ Nifios de edades entre 6-17 ___ Adultos
(edades18+)

¢En cuantos lugares o direcciones diferentes ha vivido desde que nacié su hijo/a? Direcciones / Lugares
¢En el (ltimo afio usted, algln familiar o guardian perdié su trabajo? QSi Q1 No

¢Qué idioma utiliza mas para hablar con su hijo/a en casa?

Q Inglés Q Vietnamés Q Farsio Darii
O Espafiol Q Filipino (Pilipino o Tagalo) a Otro:
O Chino/Cantones/ Mandarin a  Coreano
¢Qué tan bien habla USTED Inglés?
Q Muy bien; Inglés es mi primer idioma O No muy bien; se unas palabras en Inglés, pero a
QO Muy bien; pero Inglés no es mi primer idioma menudo no es suficiente para comunicar lo que
O Mas o menos bien; usualmente, pero no siempre, quiero decir
puedo comunicar lo que quiero decir en Inglés QO No hablo Inglés; Solo conozco algunas palabras en
Inglés
¢Cudl es el grado educativo méas alto que ha completado la madre del nifio?
O Menos de sexto QO Secundaria O Grado de Bachiller en Arte o
grado 0 Estudios Generales Ciencias (BA o BC)
Q0 Sexto grado 0 Grado de Asociado en Arte o Ciencias (AA O Grado Avanzado
a Séptimo u Octavo o AC) O Nose
grado
¢Cudl es el origen étnico principal de su hijo/a?
O Mexicano O Africano
Q Cubano/ Puerto Riquefio O De Las Islas del Pacifico (Por favor marcar: 0 Samoano W Tongano U Fiyiano
Q Centro Americano Q Otro)
QO Otro Hispano o Latino QO Asia del Este (Por favor marcar: 0 Japonés [ Chino Q0 Coreano W Taiwanés
Q Caucasico /Blanco O Otro)
QO Del Medio Este Q Filipino
a Afro- Americano Q Otros del Sud-Este Asiatico (Por favor marcar: O Tailandés O Vietnamés
O Nativo Americano Q Otros)
QO Asia del Sur (Por favor marcar: 4 Indio U Pakistani U Bangladesi 1 Otro)
O Multiétnico
Q  Otro:

¢Cuénto es su ingreso familiar anual por afio - aproximadamente (opcional)?

0 $0-$14,999 0 $35,000 - $49,999 Q  $75,000 - $99,999
0 $15,000 - $34,999 0 $50,000-$74,999 0 $100,000 o mas

Gracias! Por favor doble esta encuesta y coloquela en el sobre provisto. Selle el sobre y entrégueselo a la profesora o

profesor de su hijo/a.
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Lap # Hoe sinh #

Maiu Nén Thoang Tin Phui Huynh 2008

Balin khallo salit d66Ui fiady sed holi quyll vo vea con trai hoa&c con galii quyl vo vBoa baét fiadu hoic 16Up maiu gialio. Nea
calim &n quyl vo fiad dagnh thogi gian fiiean baiin khaiio saut nagy, giato viedn sed géiii cho em moéat cuoan salich maui. Khi
quyil vo hoagn tit madu fidn, vui logng boil vago bao thd vae fida laii cho gialo viedn. Badn khailo sait nagy fiddic bao maat — vui loang
khoang viedt tean con quyl vé. Thoang tin nagy sed fiddic s60 duing fiea giulip calic tré6@ng madu gialio vag trodang tieau hoic hoa tréi
cauc em hoic sinh méui. Caum én quyl vo raat nhieau!

1. Quan hed cula quyi vé vdUi hoic sinh napy lag gi? O Mei U Cha W OAngBag U Cha Mei Nuoadi O Khaic:

2. Ngaey sinh cuiia con quyil v6? Thaiing Ngaay MNaém Chéd fiaau tiedan cuiia tedn em lag gi? Tean___ Tean Lot
Hoi

3. Hoic sinh napy lag con trai hay con gati? U ConTrai O Con Gaui

4. Trong naém vooa roai, ai thédeng xuyean chaém solc cho con quyl vo?

MNgéowi bag con hay hagng xoum? d Cou 2 Neducod 2 a Maay gide modi tuaan?
a ag1-20 0O 21-30 31+
Khoang

Ngébei ié tred hay vui em? Qcoy 7 Neducod 2, mazy giog mosi tuaan?
] Q120 O21-30 Q31+
Khoang

Dach vui giod tred col giaay phelp taii nhag? O Col 3 Neducol 3 Maay gidée modi tuaan?
] ag1-20 0O 21-30 31+
Khoang

Déch vui giod trell Rddic cadp giady phelp QCou @ Neducod 3 a. Mady giog modi tuaan?

taii trung tadm hoaéc nhag tred? =]
Khoang 0120 02130 QO3+

Tedn trung tadm hoaéc trédeng dagnh cho tred chéa Aud tuodi fii hoic? (Vui losng cho biedt caeng cui thea cagng foal)

Phui huynh 0 nhag? 4 Col
o
Khoang

5. Trong naém véea qua, (calc) ngodn ngdéd nago Adoic nodi 6l nhddng ndi quyl vo gddi bed?
O Tiedang Anh 1 Tieang Tady Ban Nha O Tieang Hoa/Quaing Noang/Quan Thoaii 1 Tiedng Vieat O Tieang Philippine O
Tieang Hagn O Tieang Farsi hoaéc Dari O Khauc
6. Nhédng viedc nago sau fiady quyl vo fiad lagm tréclc ngaey fiaau tiedn Ai hoic? (Xin Aalnh dadu vaso tadt cal calc oa phue
héip):

Q  Tham d6i moat buoai hoip phui huynh hoaéc buoai hoip O Noic salich hoaéc balio vea viesic chuyean tiedp sang fi hoic

fiénh haoung cho con quyl vo
0 Tham quan tréd@ng hoic cugng con quyl vo 0 Holi ngédei cung caap doch vui chaém solc trel culia con
4 Gaep gialo viean madu gialo cula em quyl vofhoaéc nhag tred nhddng caau holi ved trédang
0 Giulp em hoic nhadng kyd naéng fiea chuaan bo vago maiu giatio
loup 3 Houi ngéogi cung caap doch vui chaém souc tred culia con
0 Nba con quyl vo fiean tham dai choéng trinh tiean- quyl vofhoaéc nhag tred vea vieac con quyu vo fiad saln
maau gialo vago muga heg sa@ng fiil maiu giauo hay choa
O Noic salich vag xem baéng video vea 16ip madu gialo O Khauc
cugng voui con quyl vo 0O Khoang fiiedau nago trong soa trean

7. Quyl vo thady an tadm ra sao vea viedc con minh baét fiadu fii hoic? Xin Aalinh dadu moat oa:

J Hoaen toasn khoang J Hoi an taam U Antaam  Raat an taam
an taam

8. Quyl vo fialnh gial nhé thed nago ved molic fiod salin sasng fi hoic madu gialo culia con quyl vo ...

D&oGi xa Daoui trung Tredn trung | Trean trung
mdadc trung binh moat it Trung binh binh moat it | binh raat

binh nhieau
Thea traing vag nhédng kyd naéng cula con quyl =) o a o a
v (toa magu, chaiy nhady, fi laii)
Sai phait triean ngoén ngod cula con quyl vo (nodi a a a a a
vag nghe)
Soi tieap thu vea hoic hagnh cuda con quyl vo a a a a a
(magu saéc, soa hoic, hinh, chod cali, ficic chod)
Sai salin sagng vea maét xad hoadi vag tinh catm =] =] =) =) o
culia con quyl vo

9. Trong modt tuadn binh thédeng, quyld vo vae bait kye thaenh viean trong gia fiinh lagm nhédng viedc sau fiady véli con quyl
vo thodeng xuyedn nhd thed naso? Con guyd vo cou thea lasm nhédng viedc napy 60 trééeng hoaéc moat néi nago khatic, nhéng
vui loeng cho chutng toai bieat nhééng hoait fiodng naey diedn ra thodeng xuyean nhé thed nago 60 gia fAinh quyl vo.

S : . . Khoalng _____ laan modi
Noic satich hén 5 phudt aan

Kea chuyeén hoaéc cugng nhau haut ::I;:ﬂng ——-laan mesi
Cho em tham gia nhédng viedc vaét trong gia fiinh nhé nadu aén, réia chein, doin bagn, hoaée wkl;ﬁﬂng —ladnimoé]
chaém souc vaat nuoai

ration Form
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Khoalng _____ laan modi
tuaan
Khoadng laan modi
tuaan
Khoadng _____ laén modi
tuaén
Khoadng laan modi
tuaan
Khoalng _____ laén modi
tuaan

Chai trog choi hoagc foa vui

Cugng lagm thul coang vouli nhau

Néa em ra ngoagi chéi hoaéc cugng nhau chéi thea thao

Néa em fii fiean nhédng néi nhé coang viean, saan choi, hoaéc thé viean

Cugng aén nhidng bébda com gia finh

10. Toang codng khoaiing bao nhiedu giée con quyl vo xem tivi, xem video, hoaéc chdi game tredn mady vi tinh hoaéc maly
game?

Khoalng giée vae phuit moét ngagy = Trong sod thogi gian nagy, bao nhisdu gidée dagnh cho heoait fiodng hoic
tadp? (v dui, xem Sesame Street, choi game fredn mady vi tinh hoaéc mady game
fiea hoic vea nhodng ky tof vag masu sagc)

Khoaung gioe vag phudt moat ngagy

Bedn dooui lae modt vaei cadu hoiii liedn quan fiedn séuc khode culia con quyl vo.

11. Khi em m&ui sinh, em cadn naéng it hén 5 pounds 8 ounces (2,500 grams)? O Khodng (Col ( Khoang bieat

12. Con quyt vo cou fii khaim 60 baue 6, batc s6 nhi khoa hoaéc bednh viedn fieau fiaén khoang? (Cou
Khoang

13. Con quyl vo cou fii khaim &0 nha s6 fiedu fiaén khodang? W Cou U Khoang
14, Trong naém véga qua, em col fii khalm raéng khodng? O Cou O Khoang

15. Em fiang col loaii balic hieam y ted nago? U Khoang cou balo hiedm O Medi-Cal U Healthy Families O Balo hieam cal nhaan
khalc

16. Trong naém véea qua, em cou AG6ic kieam tra phalt triedn ch6a? U Cou U Khoang

17. Con quyl vo coll baat kye nhu caau fiaéc bieét nago mag coll thea alinh h66iing fiedn viedc fii hoic madu gialio, vi dui nhd tho
giauc, thinh giatc, bednh madn tinh, nhééng vaan fied vea hagnh vi, ADHD? 0 Khoang U Colu = Neau cou, vui logng hoagn
taat muic17a-17d bean désui.

17a. Neau cou, tred caan nhédng nhu caau fiaéc biedt nago?

17b. Laem sao quyl vo bieat con quyu vo cou nhééng nhu caau fiaéc bieédt nagy?

0 Chadn ficaun/faunh gial bédi baic s6 nhi khoa hoaéc baic s6 0 Chaan ficaun/Aalnh gial bodi chuyeén gia
khauc cuda con quyl vo khauc
QO Chaan ficaln/fialinh giat cuda riedng quyt vo QO Khauc:
17c. Con quyl vo bao nhieau tuoai lulic nhu caau nagy fi6dic nhaén thady faau tiean? naém vag thating

17d. Con quyl vo fiad nhadn fiddic soT giulp Aid6 chuyean gia cho nhu caau fiaéc biedt nagy chéa? (vi dui, giulp A66 toe
balic sé nhi khoa, chuyean gia hoic fiddeng, balic s6 chuyedn khoa, nhééng déch vui culia trung tadm trong vueng)?
d Khoang W Col = Nedu cod, quyld vé fad nhadn loall giulp A6 naso?

Bady giép chuiing todi coll moat vaei cadu holi vea quyu vo!

18. Quyl vo fiad nhadn fiddic nhdédng ¢hédng trinh, doch vui, hoaée s61 hod tréi dasnh cho phui huynh nagoe? Xin daunh daau taat
cal calc oa phue hdip.

O Calc 16Up hoic gialo duic dagnh cho phui huynh

O  Thoang tin tée ngodei cung caap déch vui chaém solc tred
culia con quyl v

O Y tal, nhaan viean codng fioang, hoaéc ngddei cung caap
khalc fiean thaém nhag

0 Caule nhoum hod trél phui huynh

O Phui N&&, Tred Sé Sinh vag Trel Em — Chodng Trinh WIC

Thoéng tin hoaéc nhééng chiéng trinh taii nhag thée/toa chéuc
toan giauo

Nhédng cuocéc kieam tra y tea fionh kye khi quyl vé mang thai

Giudp f6o tée hoi hagng

Giubp 66 toe hagng xoum vas/hoaéc bain beg

Khoang fieau nago trong soa trean

cooo o

19. Quyu vo fiad sél duing nhédng nguoan tagi nguyean fiéa phéong daenh cho gia fiinh nage? Xin Aaunh dadu faat cal calc 0a
phua héip.

J Beanh viean coang d  {Cauc) viean Q Tho viean ad  Khauc:
fioang batio tagng fida 0 MNhédng hoait finang saiing 0 Khoéng fieau nago trong
O Choong trinh nghea phaéng taio, caém traii, vae thea thao s0a trean
thuast/aam nhaic 1 Coangviean ida
phoéng

20, Vuilogng cho chuling todi biedt molc fiod chinh xalc culia nhddng 16@i phait bieau sau fady Aodi voui quyl vé baéng calich
fiatinh dadu tdeng muic bedn dédui.

Hoaen toasn Todng fioal Khoang Hoasn
fulng fioal fuung fioal fulng noal toasn
voui toal voui toal voui toal khoang
fiulng fioai
voul toal




21,

22

23.

24.

25.

26.

27.

28.

29

30

Khi toai caan giutp fidd voui nhédng vaan fiea trong gia finh toai,

todi col thea xin s&i giulp ARG toe ngdoei khalc.

Col ai fioll mag toai col thed nhoe cady fiea trodng giulp con toai

khi toai caan ngha ngdi.

Todi caim thady tin t6éilng vago minh fied giulp con todi 1dun lean

va@ phalt triean.

Todi col thed ded dagng tim modt ngédei nago fiol fied noli

chuyean khi toai caan lo@i khuyean vea calch nuodi con toai.

Toai fiang coi thea fiddng fiaau voli nhidng yeau cadu hasng

ngagy vea vieac lagm cha mei.
Ngaey sinh culla mei em bel lag ngasy mady? Thaing Mgaay Naém
Quyl vo coll phaili lae modt cha/mei nén nodc? U Col W Khodng

Cou bao nhiedu ng66gi sodng trong nhag quyu vo, bao goam call quyu vo? Trel emtucai 0-5__ Treliemtuoai 6-17 _
Ng66@i [6un (trean 18 tuod)

Quyl vo fiad sodng taii bao nhieau ndiffida cheae khalic nhau kea tég khi idlia con fiang hoic madu giato culia quyl vo ra
io6ei? Noa chee / nbi

Quyl vo hoaé&c baat kye cha mei/ ngd6ei gialm hod chinh coll bé maét viefic trong naém véga qua? U Col 0 Khoang

Quyl vo dugng ngoan ngéé nago thédeng xuyean NHAAT vdUi con minh khi 6 nhag?
Q Tieang Anh Q Tieang Vieat Q Farsi hoaéc Dari
0 Tiedng Taay Ban Nha Q Filipino (Pilipino hoaéc Tagalog) QO Khauc
O Tieang Hoa/Quatng Noang/Quan Q Tieang Hagn
Thoaii
QUYU VO notii tiedng Anh toat nho thed nago?
O Raat todt; tiedng Anh lag ngoén ngds thél nhaat O Khoang toat laém; toai biedt moat soa tég baéng tieang Anh,
cula toai nhéng théésng khoéng fiud fied giao tieap nhédng gi toai
0O Raat toat, nhéng tieang Anh khoang lag ngoan ngéo muoan noui
théu nhaat culia todi 0O Khoang toat; todi bieat rast it téa hoaéc khoang bieat tég tieang
O Hditoat; todi thédeng xuyeén —nhdng khoadng luoan Anh nago

luoan — col thea giao tieap nhadng gi mag toai
muoan noui baéng tieang Anh

M&Uc hoic vadn cao nhaat mae mel culia em bel fiait Adoic lag gi?

O Chéa heat 16up 6 Q Trung hoic O Baéng faii hoic (BA hoaéc BS)

O Léup 6 O Vagi naém fiaii hoic O Baéng cao caap

Q LéUp 7 hoaéc 8 0O Baéng Associate (AA hoaéc AS) O Khoang bieat

. Saéc todc chinh culia con quyl vo lag gi?
0O Ngbbsi Meahicoa O Ngbébégi Chaau Phi
O Ngoowi Cuba / Puerto Ricod O Ngbédwi 60 halio Thaui Binh Dédng (Vui logng fiaunh daau: @ Samoan O Tongan
Q Trung Myd U Fijian O Khauc)
0O Ngo6dai Taay Ban Nha Q0 Ngddwi Noang AU (Vui logng fialnh daau: 1 Ng6oei Nhaat Baan U Ngddgi Trung
hoaéc Latin khauc Quoac O Ngobdgi Hagn Quoac 0O Ngoodgi Nagi Loan O Khauc)
0O Ngbbdgi Caup-ca / Da 0 Ngddwi Philippine
Traéng_ O Noang Nam AU khauc (Vui logng fiaunh daau: Q Ngodai Thaui Q Ngodei Vieat Q
Q Trung Noang Khatc o
Q0 Ngoodei Myd goac Phi O Nam AU (Vui logng fialnh daau: O Ngoogi AAn Noa 0 Ngéowi Pakistan 0O Ngodai
0 Ngbbdgi Myd Da Nol Bangladesh 0 Khauc)
O Ngbédwi ha chuling todc
a  Khauc:
. Khoaling 15ii tduc hod gia fiinh moét naém culla quyl vo lag bao nhiedu (tugy choin)?
a $0-—$14,999 a  $35,000 - $49,999 a  $75,000 — $99,999
0 $15,000 - $34,999 Q  $50,000 - $74,999 Q $100.000 hoaéc cao
hén

Xin catim 6n! Vui loeng gaap badn khato saut culia quyt vo bod vapo phong bi gbdi keem saiin, daun laii, vae gédi cho giatio
vieidn cuda con quyt vo.



Class # Child #

Porma para sa Impormasyon sa Magulang 2008

Ang sumusunod na survey ay may mga tanong sa inyo tungkol sa inyong anak na lalaki o babae na kapapasok pa lang sa
kindergarten. Para magpasalamat sa inyong oras, magbibigay ang guro ng inyong anak ng bageng libro sa inyeng anak. Kapag
tapos na kayo, mangyaring ibalik ang porma na ito sa gure ng inyong anak sa kalakip na sobre. Kompidensyal ang survey na ito —
mangyaring huwag isulat ang pangalan ng inyong anak dito. Ang impormasyong ito ay gagamitin upang maunawaan kung paano ang mga
paaralan sa prescheool at elementarya ay mas mabuting masupertahan ang mga bagong mag-aaral. Maraming salamat!

1. Ano ang inyong relasyon sa batang ite? Qina O Ama OLlcloolola Q Foster Parent O lba pa:

2.  Ano ang petsa ng kapanganakan ng inyong anak? Buwan Araw___ Taon Ano ang kanyang mga inisyal? Una__
Gitna ___ Huli

3. Ang batang ito ba ay lalaki o babae? U Lalaki 1 Babae

4. Nitong nakaraang taon, sino ang karaniwang nag-aalaga sa inyong anak?

Kamag-anak o kapit-bahay? JCo = Kung oo 3 a. llang oras bawat linggo?

J Hindi 01-20 0O21-30 Q31+
Isang tagabantay o yaya? 0o < Kungoo 2  a llang oras bawat linggo?

2 Hindi 01-20 02130 Q31+
Lisensyadong tagapangalaga ng bata sa JCo = Kung oo 3 a. llang oras bawat linggo?
bahay ng ibang tao? 1 Hindi 01-20 021-30 Q31+
Lisensyadong tagapangalaga ng bata sa Q0o @ Kungoo # 5 yjang oras bawat linggo?
isang center o preschool? O Hindi

J1-20 Q21-30 Q31+

Ano ang pangalan ng senter o preschool? (Mangyaring maging tiyak hanggat maaari)

Isang “nasa bahay' na magulang? 0o
J Hindi

5. Nitong nakaraang taon, anong (mga) wika ang sinasalita sa mga lugar kung saan nakatanggap ng pangangalaga sa bata ang
inyong anak?

U Ingles 0 Espanyol O Chinese/Cantonese/Mandarin U Viethamese U Tagalog O Korean O Farsio Dari O Iba pa

6. Alin sa mga bagay na ito ang ginawa ninyo bago ang unang araw sa paaralan? Mangyaring lagyan ng tsek lahat ng naaangkop.

O Dumalo sa isang pulong o oryentasyon para sa QO Nagbasa ng mga libro o artikulo tungkol sa transisyon ng
magulang inyong anak sa paaralan

O Binisita ang paaralan kasama ang inyong anak O Nagtanong sa mga tagabigay sa pangangalaga sa

O Nakipagkita sa guro sa kindergarten ng inyong anak bata/preschool tungkel sa kindergarten ng inyong anak

Q Tinuruan ang inyong anak sa mga gawain sa paaralan Q0 Nagtanong sa mga tagabigay sa pangangalaga sa

0O Pinadalo ang anak sa isang programa noong tag-init bata/kindergarten kung ang bata ay handa na para sa
para sa pre-kindergarten kindergarten

O Nagbasa ng mga libro o hanood ng video tungkol sa Q lbapa
kindergarten kasama ang inyong anak QO Wala sa nabanggit sa itaas

7. Gaano kakomportable ang inyong pakiramdam sa pagsisimula ng inyong anak sa paaralan? Manyaring lagyan ng tsek ang isa.

0 Hindi komportable 0 Bahagyang komportable 0 Komportable 0 Talagang komportable

8. Paano ninyo susukatin ang kahandaan ng inyong anak para sa kindergarten sa mga...

Lubhang Medyo Medyo Lubhang
Mababa sa mababa sa Karaniwan mataas sa mataas sa
| karaniwan karaniwan karaniwan karaniwan
Ang pisikal na kasapatan at kakayahan ng inyong " a A a "
anak ( pagkulay, pagtalon, paglukso) :
Ang pag-unlad sa wika ng inyong anak (pagsasalita at
pakikinig) o o o o =
Ang kahandaan sa pag-aaral ng inyong anak (mga A A A A "
kulay, numero, hugis, letra, kahandaan sa pagbasa)
Ang sosyal at emosyonal na kahandaan ng inyong
anak a a a a a

9. Saisang karaniwang linggo, gaano kadalas ka o sinumang miyembre ng pamilya ang ginagawa ang sumusunod na mga
bagay kasama ang inyong anak? Maaaring gawin ng inyong anak ang mga bagay na ito sa paarafan o kahit saan, ngunit
mangyaring sabihin sa amin gaano kadalas nangyayari ang mga aktibidad na ito sa inyong pamilya.

. Magbasa ng higit sa limang minuto Mga _____ beses bawat linggo .
Magkuwento ng mga istorya o kumanta ng sabay Mga_____ beses bawat linggo
Ls:;:a?:air;:orr:‘g;:g?:gs;:r?:y%i\_wing—bahay tulad ng pagluluto, paglilinis, paghahanda ng mesa, o (Ea_ Grerplseslim

. Maglaro o mag-puzzle kasama ang inyong anak Mga_____ beses bawat linggo
Gumawa ng arts o crafts kasama ang inyong anak Mga ___ beses bawat linggo
Dalhin ang inyong anak sa labas para maglaro o sabay na mag-isports Mga _____ beses bawat linggo
Dalhin ang inyong anak sa mga lugar tulad ng parke, palaruan, o silid-aklatan Mga _____ beses bawat linggo




Magkasabay na kumain ang pamilya Mga

beses bawat linggo

10. Sa kabuuan mga ilang oras sa isang araw ang inyong anak nanonood sa telebisyon, nanonood ng video, o naglalaro ng video

o computer na laro?

Mga oras at minuto bawat araw =+ Sa oras na ito, ilang oras ang ginugol sa mga gawain sa pag-aaral? (hal,
nanonood ng Sesame Streel, naglalaro ng video o computer para matutunan ang
mya letra o mga Kulay)

Maga oras at minuto bawat araw

Sa ibaba ay ang ilang may-kaugnayan sa kalusugan na mga tanong tungkol sa inyong anak.

.

12.

13.

14.

15.

16.

17.

Mang ipinanganak ang inyong anak, siya ba ay tumitimbang_nang_ mababa sa 5 libra at 8 onsa (2,500 grams)? O Hindi Q
Qo QO Hindi alam

Mayroong bang regular na doktor, tagabigay na pediatric o Kklinika ang inyong anak? Q1 Ooc O Wala
Mayroon bang regular na dentista ang inyong anak? U Oo U Wala
Nitong nakaraang taon, nagkaroon ba ng pag-eksamin sa ngipin ang inyong anak? 1 Oo Q Wala

Anong uri ng insurance sa kalusugan mayroon ang inyong anak? 0 Walang insurance U Medi-Cal U Healthy Families QO Iba
pang pribadong insurance

Nitong nakaraang taon, nagkaroon ba ng developmental screening ang inyong anak? [ Oo 0 Wala

Mayroon ba ang inyong anak ng anumang espesyal na pangangailangan na maaaring makaapekto sa kanyang pagsali sa
kindergarten, tulad ng paningin, pandinig, paulit-ulit na sakit, mga problema sa pag-uugali, ADHD? QWala Q0 QOo = Kung
00, mangyaring sagutan ang mga item 17a-17d sa ibaba.

17a. Kung 00, anong espesyal ha pahgangailangan mayroon ang inyong anak?

17b. Paano ninyo nalaman na mayroong ganitong espesyal na pangangailangan ang inyong anak?

Q Diyagnosis/pagtatasa ng pediatrician ng anak ninyo o ibang doktor Q Diyagnosis/pagtatasa ng ibang propesyunal
a  Sarili ninyong diyagnosis/pagtatasa 0  lbapa:

17¢. llang taon ang inyong anak nang unang matukoy ang pangangailangan na ito? taon at buwan

17d. Nakatanggap na ba kayo ng propesyunal na tulong para sa inyong anak para sa espesyal na pangangailangan na ito
{hal., tulong mula sa isang pediatrician, propesyunal sa paaralan na therapist, regional center services)? U Hindi O
Oo = Kung oo, anong uri ng tulong ang inyong natanggap?

Mayroon kami ngayong ilang tanong tungkol sa inyo!

18.

Anong mga uri ng mga programa sa pagiging magulang, serbisyo, o suporta ang inyong natanggap? Mangyaring fagyan ng
tsek lahat ng naaangkop.

O Mga klase para sa edukasyon ng magulang Q Impormasyon o mga programa sa inyong simbahan/pang-
O Impormasyon mula sa inyong tagabigay sa pangangalaga ng relihiyon na organisasyon
inyong anak 0O Regular na medikal na pagpapatingin habang nagdadalang-tao
O Mga pagbisita sa bahay ng nars, manggagawa sa O Tulohg mula sa ibang pamilya
komunidad, o iba pang tagabigay O Tulong mula sa mga kapit-bahay at/o mga kaibigan
a Mga grupo para sa suporta sa magulang QO Woalasa nabanggit sa itaas

O  WIC (Mga Babae, Sanggol at Bata)

19. Anong mga uri ng mga mapagkukunan para sa lokal na pamilya ang nagamit na ninyo? Mangyaring lagyan ng tsek lahat ng

naaangkop.

QO Klinika sa komunidad QO (Mga) Lokal na QO Mga Silid-aklatan Q lbapa:

O Mga programa sa museo QO Mga gawain sa paglilibang, O Wala sa nabanggit sa
sining/musika QO Mga Lokal na kamping, at isports o itaas

parke palakasan
20. Mangyaring sabihin sa amin kung gaano katotoo ang sumusunod na mga pahayag sa inyo sa pag-marka sa bawat isang item
sa ibaba.
Talagang Bahagyang | Hindi gancon Talagang
totoo para totoo para sa totoo sa akin hindi totoo
| saakin | akin para sa akin |

Kapag kailangan ko ng tulong sa mga problema sa aking pamilya,

nakahihingi ako ng tulong mula sa ibang tao.

May isang tao akong maaasahan na tumingin sa aking anak kapag

kailangan ko ng pahinga.

May kumpiyansa ako sa aking kakayahan na tulungan ang aking anak

sa paglaki at pag-unlad.

Madali akong makahanap ng isang taong makakausap kung

kailangan ko ng payo tungkol sa kung paano ko palalakihin ang aking

anak

Ako ay nakakasabay ng maigi sa pang-araw-araw na pagiging magulang. l

Parent Info




21. Ano ang petsa ng kapanganakan ng_ina ng bata? Buwan Araw Taon
22. Ipinalalagay mo baang iyong sarilina nag-iisang magulang? O Oo Q Hindi

23. Gaano karaming tao ang nakatira sa inyong bahay, kabilang ka? Mga batang edad 0-5__ Mga batang edad 6-17 Mga
nakatatanda (edad 18+) __

24. llang magkaka-ibang address/lugar na ang natirhan ninyo mula ng ipinanganak ang inyong anak? Mga address /mga
lugar

25. lkaw ba o sinumang pangunahing magulang/tagapag-alaga ang nawalan ng trabaho nitong nakaraang taon? O Ooc 0 Wala

26. Anoangwika na LAGI ninyong ginagamit Kapag nasa bahay ang inyong anak?

Q Ingles Q Vietnamese Q Farsio Dari
Q Espanyol Q Filipino (Pilipino o Tagalog) Q lbapa:
O Chinese/Cantonese/ Mandarin QO Korean

27. Gaano KA kagaling magsalita ng Ingles?

QO Napakagaling; Ingles ang pangunahin kong wika QO Hindi ganoon kagaling; Alam ko ang ibang salita sa Ingles,

QO Napakagaling, ngunit hindi Ingles ang pangunahin pero madalas hindi sapat para masabi kung ano ang gusto o
kong wika nais kong sabihin

QO Bahagyang magaling; Kadalasan ako ay —ngunit O Hindi talaga; Kaunti lang ang alam kong Ingles o walang alam
hindi lagi— maaaring ipaalam ang nais kong sabihin na salitang Ingles
sa Ingles

28. Ano ang pinakamataas na antas na pinag-aralan ang _hatapos ng_ina ng bata?

QO Mababa sa ika- 6 na Q High school QO Bachelor's degree (BA o BS)
grado Q Ibang kolehiyo QO Advanced degree
Q lka- 6 na grado O Associate’s degree (AA o AS) Q Hindialam

Q l|ka-7 o 8 na grado

29. Ano ang pangunahing pagka-etniko ng inyong anak?

Mexican Q  African

Cuban / Puerto Rican Q Pacffic Islander (Mangyaring markahan: Q Samoan U Tongan U Fijian O Iba pa)
Central American QO East Asian (Mangyaring markahan: Q Japanese Q Chinese O Korean O

Ibang Hispaniko o Latino Taiwanese U Iba pa)

Caucasian / White
Middle Eastern
African American
Native American

Filipino
Iba pang Southeast Asian (Mangyaring markahan: 0 Thai U Vietnamese O lba

ooooopboo

pa)
South Asian (Mangyaring markahan: U Indian U Pakistani U Bangladeshi Q Iba

pa)
Multi-ethnic
Iba pa:

oo 0O OO0

30. Magkano humigit-kumulang ang inyong Kinikita sa household bawat taon {opsiyonal) ?

0 $0-$14,999 O $35,000 - $49,999 a  $75,000 — $99,999
0 $15,000 — $34,999 0 $50,000 - $74,999 O $100,000 o mas malaki

Salamat! Mangyaring tupiin at ilagay ang inyong survey sa kalakip na sobre, isara ito, at ibalik sa guro ng inyong anak.
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Appendix 4 — Kindergarten Teacher Survey
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Class #

Teacher Survey on Importance of Readiness Skills 2008

a component of the ASR School Readiness Assessment Model TM

(ALAMEDA COUNTY)

PART 1 - Please rate the LEVEL OF PROFICIENCY (by placing an "X" in one of the boxes for each item) students must have in the

Q1
Q2
Q3

Q4

Q5
Q6
Q7

Q8
Q9
Q10
an

Q12
Q13

Q14
Q15

Q16

Q17
Q18

Q19

Q20

following skills in order to have a successful transition into kindergarten, e.g. for them to be “school ready".

PHYSICAL WELL-BEING & MOTOR DEVELOPMENT
NOTYET  BEGINNING N PROGRESS PROFICIENT  DON'T KNOW

Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. D D D D D
Has general coordination on playground (kicking balls, running, climbing) D D D D D
Performs basic self-help/self-care tasks (toileting, eating, washing hands) D D D D D

SOCIAL & EMOTIONAL DEVELOPMENT
NOTYET  BEGINNING IV PROGRESS PROFICIENT  DON'T KNOW

Relates appropriately to adults other than parent/primary caregiver (converses with, D D
seeks help from)

Appropriately expresses needs and wants verbally in primary language

Works and plays cooperatively with peers (takes turns and shares, helps others)

I
I (I
[ I
I
[ (.

Controls impulses and self-regulates (is not disruptive of others or class)
APPROACHES TOWARD LEARNING

NOTYET — BEGINNING N PROGRESS PROFICIENT DON'T KNOW
Expresses curiosity and eagerness for learning (tries new activities, asks questions) D D D D D
Stays focused / pays attention during activities D D D D D
Follows one- to two-step directions D D D D D
Participates successfully in circle time (listens, focuses, sits still, engages) D D D D D
COMMUNICATION & LANGUAGE USAGE
NOTYET — BEGINNING N PROGRESS PROFICIENT DON'T KNOW

Has expressive abilities (tells about a story or experience in response to a prompt)

Recognizes the letters of the alphabet (note: may be CAPs, lowercase or
combination) (None=Not yet, 1-12 letters=Beginning, 13-25 letters=In progress, All 26
letters=Proficient)

Writes own first name (spelling and writing all letters correctly)

Can recognize rhyming words (“ ‘Shoe’ rhymes with ‘Glue.” Does ‘Blue’? Does
‘Dog’?”)

Engages with bocks (knows where a book starts, associates print with storyline,
pretends to read)

[]
[]
[]
[

I I Ny O
I Oy O
N O
I Ny I

L]

COGNITION & GENERAL KNOWLEDGE
NOTYET  BEGINNING N PROGRESS PROFICIENT  DON'T KNOW

Engages in symbolic / imaginative play with self or peers (plays house, fire station) D D D D D

Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10

blocks in the basket”) (None=Not vet, 1-5 chjects= Beginning, 6-9 objects=In progress,

all 10 objects= Proficient)

Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, D
purple, brown, and black) (None= Not yet, 1-4 colors=Beginning, 5-7 colors=In

progress, all 8 colors =Proficient)

Recognizes three primary shapes (circle, triangle, square) (None=Not yef,
1 shape=Beginning, 2 shapes=In progress, All 3 shapes=Proficient)

L]

(0 0 O
(0 I
(N N O I
(N I O I

Please continue to the next page=
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Class #

COPING SKILLS
NOT YET  BEGINNING 1N PROGRESS PROFICIENT DON'T KNOW
Q21 Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies
emotion she is feeling) |:| D D D D
Q22 Negotiates with peers to resolve social conflicts with adult guidance (e.g..engages in
problem-solving) |:| D D D D
Q23 Expresses empathy or caring for others (2.9., consoles or comforts a friend who is
B 0 O 0O 0O O
Q24 Handles frustration well (e.g., does not act out, asks for help, does not withdraw /
become unresponsive) D D D D D
Please read through the same list of 24 skills in the table below when answering these three questions: A: Which
skills are most important for entry into kindergarten? In the 1st column, please mark only 5 of the following skills with an "X". B: Which 5 skills

are easiest to impact during the school year? In the 2nd column, please mark only 5 of following skills with an "X".
C. On which 5 skills do you spend most of your time during the school year? In the 3rd column, please mark 5 of the following skills with an "X".

A5 most
important B:5easiest C:5spend
for k entry to impact most time

Q25 Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc.

Q26 Has general coordination on playground (kicking balls, running, climbing)

Q27 Performs basic sel-help/self-care tasks (toileting, eating, washing hands)

Q28  Relates appropriately to adults cther than parent/primary caregiver (converses with, seeks help from)
Q29 Appropriately expresses needs and wants verbally in primary language

Q30  Works and plays cooperatively with peers (takes turns and shares, helps others)

Q31  Controls impulses and self-regulates (is not disruptive of others or class)

Q32  Expresses curiosity and eagerness for leaming (tries new activities, asks questions)

Q33  Stays focused / pays attention during activities

Q34  Follows one- to two-step directions

Q35  Participates successfully in circle time (listens, focuses, sits still, engages)

Q36  Has expressive abilities (tells about a story or experience in response to a prompt)

Q37  Recognizes the letters of the alphabet (note: may be CAPs, lowercase or combination)

Q38  Can recognize rhyming words (*‘Shoe’ thymes with ‘Glue.” Does ‘Blue’? Does ‘Dog'?”)

Q39 Writes own first name (spelling and writing all letters correctly)

Q40  Engages with books (knows where a book starts, associates print with storyline, pretends to read)

Q41 Engages in symbolic /imaginative play with self or peers (plays house, fire station)

Q42 Can count 10 ohjects correctly (‘Please give Maria 5 crayons™ or “Please put 10 blocks in the basket”)
Q43  Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, and black)
Q44 Recognizes three primary shapes (circle, triangle, square)

Q45  Comforts self with adult guidance (e.g., goes to quiet area when upsat; identifies emotion she is feeling)
Q46  Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving)

Q47  Expresses empathy or caring for others (e.g., consoles a friend who is crying)

(NN {0 O
(NN A I O (O
(N {0 O O

Q48 Handles frustration well (e.g., does not act out, asks for help, does not withdraw / become unresponsive)
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Class #

Q49

Q50

PART 2 - Please take a moment to fill out the information below.

Is your kindergarten class full-day or half-day?
|:] Full-day |:| Half-day

What percent of your curriculum instruction is done in a language other than English?

(Please write in a percentage 0-100)

Q51

Q52

Q52a

Q53

Q55

Q56

Q57

Q59

Do you teach using a bilingual program?
D Yes |:| No
Are you bilingual?
D No |:| Yes
If yes, in what language other than English?

|:| Spanish

D Chinese/Cantonese/Mandarin
D Vietnamese

D Filipino
D Korean

D Farsi or Dari

54
Including this year, how many @

years have you taught glementary
school?

Of these years, how many years
have you spent teaching
kindergarten?

D Other

Please indicate below ALL of the levels of education you have completed. If, for example, if you have both an AA degree and a BA degree,

please check both boxes.

|:| Associates degree (e.g.,
AAAS)

What type of teaching credential do you have?
|:| Full credential |:| University internship

D District internship D Emergency Permit

|:| Bachelor's degree (e.g.,

BABS) MA/PhD)

D Waiver

Q58
How many years have you taught

Early Childhood Education {ECE),
not Including kindergarten?

earned?

What racefethnicity do you consider yourself to be? (Please check ONE response)
|:| Native American

|:| African American

|:| African
|:| Filipino

|:| Multi-ethnic

Mexican

Cuban/Puerto Rican
Central American

Other Hispanic or Latino
Caucasian/White

Middle Eastern Facific Islander: Please circle Samoan

Tongan Fijian Other

] |

THANK YOU!!

|:| Advanced degree (e.g.,

|:| Pre-internship

How many ECE units have you

|:| Other

I:I East Asian: Please circle Japanese
Chinese Korean Talwanese Other

D Other Southeast Asian : Please circle
Thai Vietnamese Other

':l South Asian : Please circle Indian
Pakistani Bangladeshi Other

D Other
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Classt#t Child#

First 5 Alameda County School Readiness Study
[ZFIRST5

ALAMEDA COUNTY

Dear Parent,

We have selected your child’s class to be in a study of children as they enter kindergarten. The study will take
place in several schools in Alameda County. The study results will help Alameda County learn more about how
ready children are for school, and what kind of activities and supports mav help children to be more ready for
kindergarten.

Your child’s teacher will complete a short, 2-page observation form for your child and all children in the class.
On the observation form, the teacher notes how your child participates in activities such as circle time,
classroom discussions and various learning activities.

In order to understand the backgrounds of the children in the study, the teacher will give you a parent survey to
complete. Please fill in this survey immediately and return it to your child’s teacher. To thank you for your
time, your child will get a children’s book to keep when you return your parent survey.

Your child’s information in the study is very confidential. For instance:

e The observation form that the teacher completes for your child will NOT be used as part of your
child’s grade in the class.

e The observation form will NOT become part of your child’s student record. It will be given back to
the researchers.

e The researchers will NOT know the name of your child or any other personal information to identify
your family, because there will be no names on any forms. (We will only collect your child’s birthdate
so that we can match your parent survey to the teacher’s observation form on your child.)

e  Finally, the researchers will never release your child’s information to anyone.
o The information for the hundreds of children in the study will be looked at and summarized together

in any reports.

If you agree to have your child be in this study, please sign this form below and return it to your child’s teacher. If
you agree to let your child’s teacher fill out a form for your child, but do not want to fill out the parent survey,
we would still like you to sign this form to show that you agree to let your child be observed by the teacher.

[ ] YES, Igive my permission to have my child participate in the study and be observed by his/her teacher.

|:| NO, | do NOT give my permission to have my child participate in the study and be observed by his/her

teacher.

Sign Below:

Signature Date

Thank you for your help!

For more information about the study, please contact Applied Survey Research: )
Kristi Kelly or Angie Aguirre, 408-247-8319 ~ APPUEDSURVEY RESEARCIH
Revised May 29, 2008
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Class# Child#

c h i I d First 5 y el Condado de Alameda-Estudio para School Readiness

"AFIRST 5

ALAMEDA COUNTY

Estimados Padres de Familia,

El salén de clase de su hijo/a ha sido seleccionado para participar en un estudio con respecto a la preparacion de los
nifios a kindergarten. El estudio se estard llevando a cabo en una serie de escuelas seleccionadas al azar en todo el
condado de Alameda. Los resultados de este estudio seran utilizados para el desarrollo de nuevos programas que
ayuden a los nifios y sus familias a prepararse para el ingreso a la escuela al grado de kindergarten.

El estudio consiste en que la profesora o el profesor de kindergarten diligencie tanto para su hijo/a como para el resto
de estudiantes del salén un formulario de observacion. En el formulario de observacidn, la profesora o el profesor
anotara que tan bien los niflos pueden realizar ciertas cosas tales como: participar en actividades de grupo, hacer
preguntas en clase y diferentes actividades de aprendizaje.

Con el fin de entender otras caracteristicas, tanto de su hijo como de los demas niiios, la profesora o el profesor le
entregara a Ud. un cuestionario para padres. Por favor complete este cuestionario lo mas pronto posible y devuélvalo
a la profesora o profesor de su hijo. Como agradecimiento por su tiempo, su hijo recibira un cuento para nifios una
vez que regrese el cuestionario de padres.

La informacién de su hijo/a sera confidencial. Por ejemplo:
e Elformulario de informacién que sera llenado por la profesora o profesor para su hijo/a, NO sera usado
como parte de su nota.

e EL formulario de informacion NO sera parte del registro de notas de su hijo/a ni de los estudiantes. Sera
entregado directamente a los investigadores.

e Losinvestigadores NO sabran el nombre de su hijo/a y tampoco ninguna informacién personal que
pueda identificar a su familia; recuerde que no habran nombres en ninguna de las formas (solamente
necesitaremos la fecha de nacimiento de su hijo/a para poder identificar el cuestionario de padres y
adjuntarlo con el formulario de observacién de la profesora o del profesor de su hijo/a).

¢ Finalmente, la informacién de su hijo/a provista a los investigadores, no sera divulgada a nadie.

e Lainformacion de los cientos de niiios que participaran en el estudio sera analizada y resumida en un
reporte.

Si esta de acuerdo en que su hijo/a participe en este estudio, por favor sirvase a firmar este formulario y devuélvaselo
a la profesora o profesor de su hijo/a. Si accede a que la profesora o profesor de su hijo/a llene el formulario pero no
desea llenar el formulario de los padres, de igual manera nos gustaria que firmara este formulario para confirmar su
consentimiento para que la profesora o profesor de su hijo/a la/o observe.

|:| Sl, autorizo a mi hijo/a que participe en el estudio de observacidn provisto por su profesora/o.

|:| NO autorizo a mi hijo/a que participe en el estudio de observacién provisto por su profesora/o.

Firme a continuacion:

Firma Fecha

GRACIAS POR SU AYUDA Y COLABORACION!
Para mas informacidn sobre este estudio, por favor sirvase contactar a Applied Survey Research: Kristi Kelly o Angie
Aguirre, 408-247-8319
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Class# Child#

EF'RST 5 First 5 Alameda County School Readiness Study

ALAMEDA COUNTY

Kinh gddi Quyu Vo Phui Huynh:

Chuling toai fiad choin 16Up hoic culia con quyt vo fied thdic hieidn nghiedn couu vea trel em bdouc vago maiu giado.
Cuoéc nghiean couu sed fiddic thdic hiedn 60 moat soa trodgng taii Quaén Hait Alameda. Keét quad cuodc nghiean céuu
sed giuup Quaan Hait Alameda tim hiedu thedm vea mélic fiod salin sagng fied fii hoic cula trel nh6 thea nago, vag
nhodng hoait fiodng vag soi hod troi nago cou thed giutip calc em satin sagng hon fied fii hoic madu giauo.

Giauo viedn culla con quyu vo sed hoagn thagnh moat madu quan saut ngaén goam 2 trang vea con quyu vO vag

cudng nho cauc em khauc trong I6up. Tredn madu quan saut nagy, giauo viean sed ghi laii cauch em tham gia

nhodng hoait iodng nho taép trung sinh hoait theo vogng trogn, thalo luaén trong I6up vag nhieau hoait fiodng
hoic tadp khauc nho thea nago.

Ne& hiedu theam vea lai I6¢ch bailin thaan calic em trong cuodc nghiean céuu nagy, giatio viean sed gddi cho quyu

vO moat badn khato saut phui huynh fied hoagn taat. Xin vui logng fiiean ngay vago baln khado salt nagy vag goQi

laii cho giavo viean cufla con quyl vo. Calic em sed nhaan i6dic moat quyeén salich thiedu nhi khi quyt vo goai
laii balin khalo saut phui huynh cuGia minh.

Thoéang tin vea con quyu vo trong cuo&c nghiean céuu nagy sebd fiodic balio maat. Chalng hain nho:

o Ma&u quan salt mag giatio vieAn hoagn taat sed KHOANG fiédic s60 duing lagm fiiedm fied chaam calic
em trong l6up hoic.

. Madu quan saut sed KHOANG tro0 thagnh moat phaan hoa sé hoic sinh culia con quyu vo. Nol chee
fA6dic goai laii cho nhag nghieén coéuu.

. Cauc nhag nghiean céuu sed KHOANG bieéat fié6ic tean culia calic em hoaéc baéat kyg thoang tin cau
thaan nago khalic fied nhaan daing gia fiinh cua quyu vo, bodi vi sed khoang cou tean trean baat kya
madu fién nago. (Chuling toai sed chae thu thaip ngagy sinh culia calic em fied cou thed saép xeap toong
oung badn khado saut phui huynh véui madu quan saut cuQa giauo viean.)

. Cuoai cugng, cauc nhag nghiean céuu sed khoang bao giég cung caap thoang tin vea con quyu vo cho
baéat kyg ngdbégi nago khauc.

. Thoang tin cho cal hagng traém trei em trong cuodc nghiean céuu sed fiddic tham khalo vag fiutc
keét chung laii trong cauc badn t6dgng trinh.
Ne&u quyu vo fioang yu cho pheup con minh tham gia cuoéc nghiedn céuu nagy, vui logng kyu tedn phia bean dééui vag
godi laii cho gialio viean culia con quyt vo. Neau quyu vo fioang yu fied giado viean iiean badn khatio sadt cho con
quyu vo, nhdng khoang muoan fiiean vago baln khalo saut phui huynh, chutuing toéi vadn caan quyu vo kyu tean

[0 VAANG, toai cho phelp con toai tham gia cuo&c nghiean célu vag fiddic quan saut bodi giavo
viean cula em.

[ KHOANG, todi KHOANG cho phelp con toai tham gia cuodc nghiean célu vag fiédic quan satt bodi
giauo viean culia em.

Kyu Tean Bean DooUi:

Choo kyu Ngagy
Caum 6n s6igiutp fi6d cula quyu vo!

Ned bieat theam thoang tin vea cuoéc nghiean céuu, vui logng liedn heéd Boa Phaén I'
Applied Survey Research: \\ APPUEDRURTY RESEARCH

Kristi Kelly hoaéc Angie Aguirre, 408-247-8319

Parent Consent Form Revised May 29, 2008
(Vietnamese)
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Classt#t Child#

child
EF'RST 5 First 5 Alameda County School Readiness Study

ALAMEDA COUNTY

Mahal naming Magulang,

Pinili namin ang klase ng inyong anak para sa pag-aaral sa mga bata sa kanilang pagpasok sa kindergarten. Isasagawa
ang pag-aaral sa ilang mga paaralan sa Alameda County. Ang mga resulta sa pag-aaral ay makatutulong sa Alameda
County na malaman ang maraming bagay tungkol sa kung gaano kahanda ang mga bata sa paaralan, at anong uri ng mga
gawain at mga suporta ang maaaring makatulong sa mga bata na mas maging handa para sa kindergarten,

Ang guro ng inyong anak ay kukumpletuhin ang isang maikli, 2-pahinang form ng obserbasyon para sa inyong anak at
sa lahat ng mga bata sa klase. Sa form ng obserbasyon, ilalagay ng guro paano sumasali ang inyong anak sa mga
gawain tulad ng circle time, mga pag-uusap sa klase at iba’t-ibang mga gawain sa pag-aaral.

Para maunawaan ang pinanggalingan ng mga batang pinag-aaralan, bibigyan kayo ng guro ng survey para sa
magulang para sagutan. Mangyaring sagutan kaagad ang survey na ito at ibalik ito sa guro ng inyong anak. Para
magpasalamat sa inyong oras, makatatanggap ang inyong anak ng pambatang libro kapag ibinalik na ninyo ang survey
para sa magulang.

Ang impormasyon ng inyong anak na pinag-aaralan ay lubos na kompidensyal. Gaya ng:

e Angform ng obserbasyon na kinumpleto ng guro para sa inyong anak ay HINDI gagamitin bilang bahagi
ng grado ng inyong anak sa klase.

e Angform ngobserbasyon ay HINDI magiging bahagi ng talaan sa pag-aaral ng inyong anak. Ibabalik ito sa
mga tagapagsaliksik.

e Ang mga tagapagsaliksik ay HINDI malalaman ang pangalan ng inyong anak o anumang personal na
impormasyon upang matukoy ang inyong pamilya, sapagkat walang mga pangalan sa anumang mga
porma. (Kokolektahin lamang namin ang araw ng kapanganakan ng inyong anak upang maitugma namin
ang inyong survey para sa magulang sa form ng obserbasyon ng guro sa inyong anak.)

e  Sa huli, ang mga tagapagsaliksik ay hind kailanman ilalabas ang impormasyon ng inyong anak kaninuman.

e Angimpormasyon para sa daan-daang mga batang pinag-aaralan ay titingnan at ibubuod ng sama-sama
sa anumang mga ulat.

Kung sumang-ayon kayo na mapasama ang inyong anak sa pag-aaral na ito, mangyaring lagdaan ang form na ito sa ibaba
at ibalik sa guro ng inyong anak. Kung sumang-ayon kayo na payagan ang guro ng inyong anak na sagutan ang form
para sa inyong anak, ngunit hindi nais na sagutan ang survey para sa magulang, nais pa rin namin na lagdaan ninyo
ang form na ito upang ipakita na sumang-ayon kayo na ma-obserbahan ng guro ang inyong anak.

|:| 00, binibigay ko ang aking permiso na isali ang aking anak sa pinag-aaralan at inoobserbahan ng
kanyang guro.

[] HINDI, HINDI ko binibigay ang aking permiso na isali ang aking anak sa pinag-aaralan at
inoobserbahan ng kanyang guro.

Lumagda sa Ibaba:

Lagda Petsa

Salamat sa inyong pagtulong !
Para sa karagdagang impormasyon tungkol sa pag-aaral, mangyaring makipag-ugnayan sa Applied
Survey Research: Kristi Kelly o Angie Aguirre, 408-247-8319

|
N APPLEEDSURVEY RESEARCH

Parent Consent Form .
(Tagalog) Revised May 29, 2008
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Appendix 6 — Defining Preschool in this Report

|II

For purposes of this report, the term “preschool” is used to indicate that children had regular
experience in a formal, curriculum-based, child care center during the year prior to kindergarten. A
child was considered to have preschool experience if at least one of the following were true: (1) the
kindergarten teacher indicated that the child had participated in an state preschool or district Child
Development Center (CDC), a Head Start program, or another licensed preschool/ child care center;
and / or (2) parents listed a preschool that was checked and verified against a 4Cs list of valid,
licensed, child care centers. It is important to note that a measure of the quality of the preschool
was not included in this study. In addition, we recognize that there are high-quality Family Child Care
Homes (FCCH) that provide preschool-like experiences and that use quality curricula. However,
because we could not validate which children were exposed to preschool-like settings within their
Family Child Care Homes, children with FCCH experience were not included in the preschooler
category. (Recall too that a small percentage of the sample attended a FCCH during the year prior to
kindergarten entry.)

Any child who was not confirmed as having preschool experience in one of these ways was not
included in the calculation of the sample’s preschool rate. Thus, as the figure below shows,
approximately five percent of the sample did not have enough information from either a teacher or
parent report with which to determine their preschool status.

Figure 79. Preschool Attendance

Attended preschool? Frequency Percent of total Percent of known
No 279 48% 50%

Yes 275 47% 50%

Cannot determine 29 5% !
Total 583 100% 100%

Source: Kindergarten Observation Form and Parent Information Form (2008).

Note: Children were counted as having preschool experience if their teacher marked that they had attended preschool, or if their parent
wrote in the name of a licensed child care center.
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Appendix 7 — NEGP Scores for Each Readiness Portrait

Figure 80 shows the NEGP readiness scores as a function of children’s readiness portrait that.

Figure 80. NEGP Scores by Readiness Portrait

NEGP Dimension All Stars FOCUS::C:;n i Social Stars Needs Prep
Ehe{;‘f:;r::::"'aeing & Motor 3.86 3.37 3.47 2.29
Social & Emotional Development 3.78 2.83 3.37 1.90
Approaches to Learning 3.72 2.79 3.07 1.68
Communication & Language Usage 3.51 2.92 1.99 1.63
Cognition & General Knowledge 3.84 3.26 2.72 1.94
Coping Skills (Not from NEGP) 3.60 2.54 2.98 1.74

Source: Kindergarten Observation Form | (2008)

Note: Means can range from | to 4. Scale points are as follows: |=not yet, 2=just beginning, 3=in progress, 4=proficient. Scores are based on

261-267 All Stars, |14-120 Focused on the Facts students, 91-94 Social Stars, and 58-59 Needs Prep students. Means for all four groups are
significantly different form each other for each NEGP category, according to oneway ANOVAs and post hoc LSD tests (p < .05).
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Appendix 8 — Summary of Responses for All
Assessment Forms
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Kindergarten Observation Form 2008

acomponent of the ASR School Readiness Assessment Model TM

(ALAMEDA COUNTY)

Class #Child# SEI0#

al

Q3

Qs

Qs
ar
Qs
Qg

Qo

Qi

Qlz

Qi3

Q4

ais

Qe

PART 1- CHILD DEMOGRAPHIC INFORMATION

Today's Date School name:
(MM-DD-YYYY):

Start date of instruction

{MM-DD-YYYY) Teacher's last name:
Child's date of birth
(MM-DD-YYYY):
Child's Sex:

Mother's first name:

47% Male

53%  Female N =563 Child's initials (First, Middle, Last):

Yes No N

Has the child participated in a state preschool or district 10% 90% 370
Child Development Center (CDC)?
Has the child participated in a Head Start program? 9% 91% 262
Has the child participated in another licensed 37% 63% a7ra
preschoolfchild care center?
Has the child participated in a licensed family child care 8% 92% 335
program?
Has the child participated in a Summer Pre-K program? 19% 81% 381
QSa If yes , was this child enrolled in a Summer Pre-K 49% 51% 65
program that YOU taught?
Does this child generally come to school well-rested? 94% 6% 571
Does this child generally come to school well-fed? 97% 3% 568
Does this child seem generally healthy? 7% 3% 568
Does this child have Special Needs Status or an |IEP? 8% 92% 548
Q9a [f yes, please specify
What is the child's primary race/ethnicity? N= 568
56% Hispanic/dLating 8% Black 5% Multi-racial
13% Asian =1% Alaskan Native or American Indian 1% Other
296 Pacific |slander 159% Caucasian/While | nciuding Aratwe’ Meddie | 9% Don't know

Easkrrn)
What is the child's primary language? N=559
36% English 6% Chii i 1% Farsi or Dari
49% Spanish 3% Filiping 4%, Other

2% Vietnamese 0% Korean

For a child of his/her age, how would you describe this child's progress in his/her primary language? N= 566
9% Delayed 63% On track 12% Advanced 15% Cannot determine

Is this child an English Language Learner? MN=564
63% Yes 37% No

If the child's primary language is English please turn the sheet over to continue. If the child's primary
language in NOT English please answer Q14-Q16.

Beginming Early intermediak Early Advanoed Advanoed
intermediate
How would you rate this child's skills in understanding English
{receptive language skills)? MN=353 41% 30% 13% 9% 5%
How would you rate this child's skills in speaking English
{expressive language skills)? MN=353 47% 27% 13% 8% 5%

Do you speak this child's primary language well enough to communicate with the child? MN=22%
47% Yes 53% Ne

If "NO" do not assess the child on FLAGGED items on the reverse side (Q:20, 21, 24, 26 28, 29, 31, 34, 35, 36, 37).
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SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Class #Child#

PART 2 - CHILD ASSESSMENT

How would you rate this child's competency in terms of the following skills, k dedge and behaviors?

Not yet (NOT YET): Child does not demonstrate skill, knowledge, or behavier yet, cannot perform without assistance

Beginning (BEGIN.) : Child is just beginning to demonstrate skill, knowledge, behavior; needs significant or frequent assistance

In Progress (IN PROG.): Demonstrates skill, knowledge, behavior occasionally and somewhat competently, has room for imprevement and needs
minor of occasional assistance

Proficient (PROF.): Demonstrates skill, knowledge, behavior, consistently and competently; performs independently

Don't know (DK): Met cbservediunable to provide answer

Remember: If you do not speak the child's primary language well encugh to communicate with him/her, please skip the FLAGGED items.

EBHYSICAL WELL-BEING & MOTOR DEVELOPMENT

NOT YET  BEGIN. INPROG  PROF N
atv Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 39 13% 30%  54% 540
Q18 Has general coordination on playground (kicking balls, running, climbing) 1% 8% 329 59% 535

(o3 k] Performs basic self-help/self-care tasks (toileting, eating, washing hands) 219 &% 199 75% 538

SOCIAL & EMOTIONAL DEVELOPMENT

NOT YET BEGIN. W PROG PROF N
Q20 Relates appropriately to adults cther than parent/primary caregiver (converses 4% g0 339 55% 360
with, seeks help from)
Q21 Appropriately expresses needs and wants verbally in primary language 49 119 28% 579% 353
Q22 Works and plays cooperatively with peers (takes turns and shares, helps others) a0 139 349%  50% 538
Q23 Controls impulses and self-regulates (is not disruptive of others or class) 596 159% 36% 44% 538
APPROACHES TOWARD LEARNING
NOT YET  BEGIN N PROG PROF N
Q24 Expresses curiosity and eagerness for learning (tries new activities, asks 4% 10% sg%%  57% 359
questions)
Q25 Stays focused / pays attention during activities &% 17% 36% 41% 522
Q26 Follows one- to two-step directions 4% 159 2094 549 358
Q27 Participates successfully in circle time (listens, focuses, sits still, engages) 596 18% 36% 419 535
COMMUNICATION & LANGUAGE USAGE
NOT YET  BEGIN N PROG PROF N
Q28 Has expressive abilities (tells about a story or experience in response to a 8% 14% 39% 39% 361
prompt)
Q29 Recognizes the letters of the alphabet (note: may be CAPs, lowercase or 16%  27% 30%  26% 352
combination) (Mone=MNot yet, 1-12 letters=Beginning, 13-25 letters=In progress,

All 28 letters=Proficient)
Q30 Writes own first name (spelling and writing all letters correctly) 10% 179% 279 AB% 533
a3 Can recognize rhyming words (" 'Shoe’ rhymes with ‘Glue.” Does 'Blue'? Does 35% 17% 30% 19% 338
'Dog'?")
Q32 Engages with books (knows where a book starts, associates print with storyline, a% 209% 379 349 591
pretends to read)
COGNITION & GENERAL KNOWLEDGE
NOT YET BEGIN. W PROG PROF N
Q33 Engages in symbolic / imaginative play with self or peers (plays house, fire 395 g% 349 549 513
station)
Q34 Can count 10 objects correctly ("Flease give Maria 5 crayons” or "Please put 10 1204 16% 179% 559 366

blocks in the basket") (Mone=hot yet 1-5 objects= Eegl
progress, all 10 objects= Proficient)
Q35 Recognizes primary colors (Crayola basic 8. red, orange, yellow, green, blue,
purple, brown, and black) (Mone= Mot yet, 1-4 colors=Beginning, 57 colors=In 5% 1% 6% 68% 367
progress, all 8 colors =Proficient)
Q36 Reoognlz_gs prlmaryﬁsh_apes{flrcle, tnangle.Asq’ll.lare) :_r-.i)n_e:r-.ot e 8% 159% 229, 559 268
1 shape=Beginning, 2 shapes=In progress, All 3 shapes=Proficient)

ning, 6-9 objects=In

COPING SKILLS

NOT YET BEGIN. W PROG PROF N

Q37 Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies &% 10% 46%  38% 349
emetion s/he is feeling)

Q38 !\Iegotates wﬂh_ peers to resolve social conflicts with adult guidance {e.g.,engages 10% 19% 429 299 520
in problem-solving)

Q39 Expresses empathy or caring for others (e.g., consoles or comforts a friend who is 6% 159 380 41% 516
crying)

Q40 Handles frustration well (e.g., does not act out, asks for help, does not withdraw / &% 17% 40%  26% 508

become unresponsive)
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Parent Information Form 2008

SCHOOL READINESS ASSESSMENT REPORT —ALAMEDA COUNTY

Class # Child #

OVERALL RESULTS

The following survey asks you questions about your son or daughter who just started kindergarten. To thank you for your time,
your child’s teacher will give your child a new book to keep. When you are finished, please return this form to your child's teacher in the
envelope provided. This survey is confidential — please do not write your child's name on it. This information will be used to understand how
preschools and elementary schools can better support new students. Thank you very much!

1.  What is your relationship to this child? 82% Mother 10% Father

6% mother &father together (write-in) N=537

What is your child’'s birth date? Month Day Year

3. Isthischild a boy oragirl? 47% Boy 53% Girl (N=518)

1% Grandparent <1% Foster Parent 1% Other:

What are his or her initials? First__ Middle ___ Last___

4. In the past year, who usually provided child care for your child?
A relative or neighbor? (N=532) 29% Yes 2 Ifyes 2 a. How many hours per week?
T1% No 42% 1-20  20% 21-30  38% 31+ (N=147)
A babysitter or nanny? (N=530) 8% Yes 2 Ifyes 2 a How many hours per week?
92% Mo 55% 1-20  18% 21-30 26% 31+ (N =38
Licensed child care in someone's home? 6% Yes 2 Ifyes 2 a. How many hours per week?
(N=528) 94% No 37%1-20  19%21-30  44% 31+ (N=27)
Licensed child care in a center or preschool?  38%Yes > Hyes 2 | How many hours per week?
N=535) - yes d include Kiddie Kolle
(V=535 - yes doss not incl leKollege  62% No a7% 120 16%21-30  36% 31+ (N=140)

What was the name of the center or preschool? (Please be as specific as po.

ikl

68%Yes
32% Mo

A ‘stay-at-home’ parent? (N = 484)

5. Inthe past year, what language(s) were spoken in the places where your child received child care? N = 502

68% English 48% Spanish 5%Chinese/Cantonese/Mandarin 3% \ietnamese

4% Filipino 0% Korean <1% Farsi or Dari  4%Other

6. Which of these things did you do before the first day of school? Please check alf that apply. N = 536

29%
27%

55% Attended a parent meeting or orientation

81% Visited the school with your child

70% Met your child's kindergarten teacher

67% Worked with your child on school skills

20% Had child attend summer pre-kindergarten program
28% Read books or watched videos about kindergarten with 9%

32%

Read books or articles about your child's transition to school
Asked child's child care provider/preschool questions about
kindergarten

Asked child's child care provider/preschool whether child
was ready for kindergarten

Other

your child 1% MNone of the above
7. How comfortable did you feel about your child starting school? FPlease check one. N = 535
2% Mot at all comfortable 8% Slightly comfortable  31% Mostly comfortable  60% Very comfortable
8. How would you rate your child's readiness for kindergarten in terms of...
Far below Alittle below Alittle above Far above
average average Average average average
Your child's physical well-being and skills (coloring, 204 39 28% 34 240%
jumping, hopping) N=533
Your child's language development (speaking and 38 8% 359% 345 0%
listening) N=527
Your child's academic readiness (colors, numbers, a
shapes, letters, reading readiness) N=528 4% % 30% 81% 15%
Your child's social and emotional readiness N=522 2% 8% 43% 20% 18%
9. In a typical week, how often do you or any other family member do the following things with your child? Your child may do these

things in school or elsewhere, but please tell us how often these activities happen in your family.

Read for more than five minutes N = 535

Tell stories or sing songs together N = 534

About _ 4.19__times per week

About __4.10__ times per week

Involve your child in household chores like cooking, cleaning, setting the table, or caring for pets N = 535

About __4.11__times per week

Play games or do puzzles with your child & = 535
Do arts or crafts with your child M = 535
Take your child cutside to play or do sports together N = 534

Take your child out to places like the park, a playground, or the library N = 533

Eat family meals together W =533

About __3.684__ times per week
About _2.40__times per week
About __3.90__ times per week

| About _ 289 __ times per week

About _ 6.56__ times per week

10. About how many hours a day does your child watch television, watch videos, or play video- or computer games total?

About _2__ hrsand _21___ minfday (W= 513) = Of this time, how much time is spent on learning activities? (e.g., walching
Sesame Sireet, playing video ar computer games to fearn letters or colors)

About 1 hoursand _ 27 minutes per day N =470

Applied Survey Research 2008
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Below are a few health-related questions about your child.

11. When your child was born, did hefshe weigh |ess than § pounds 8 ounces (2,500 grams)? 93% No 7% Yes 1% Don't know (M =530)
12. Does your child have a regular doctor, pediatric provider or clinic? 97% Yes 3% No N =532

13. Does your child have a regular dentist? 598% Yes 11% No N =533

14. In the past year, has your child had a dental exam? 93% Yes 7% No N =532

15. What type of health insurance does your child have? 3% Mo insurance 39% Medi-Cal 10% Healthy Families 46% Other private
insurance (2% Medi-Cal + other private both checked) N = 525

16. In the past year, has your child had a developmental screening? 41% Yes 59% Mo N =461

17. Does your child have any special needs that might affect his or her participation in kindergarten, such as vision, hearing,
chronic illness, behavioral problems, ADHD? 93% No 7% Yes = If yes, please complete items 17a-17d below. N = 521

17a. If yes, what special need does your child have?

17b. How did you learn that your child had this special need? N = 34

M=25 Diagnosisfassessment by your child's pediatrician or other doctor M =11 Disgnosisfassessment by ancther professional
M =10 Your own diagnosisfassessment N =1 OCther,

17c. How old was your child when this need was first identified? Under 2yrs n=7; 2-less than 3 yrs n = 9; 3-less than 4 yrs n=3; 4 yrs +
n=12

17d. Has your child received professional help for this special need (e.g., help from a pediatrician, school professional,
therapist, regional center services)? M=6MNo n=27Yes = Ifyes, whattype of help did you receive?

Now we have a few questions about you!

18. What kinds of parenting programs, services, or supports have you received? Please check all that apply. N = 510

17% Parent education classes 16% Information or programs at your church/religious organization
22% Information from your child's child care provider 68% Regular medical check-ups while pregnant
10% Home visits from a nurse, community worker, or other 29% Help from extended family
provider 28% Help from neighbors and/or friends
5%  Parent support groups 12% Mone of the above

51% WIC (Women, Infants, and Children)

19. What types of local family resources have you used? Flease check alf that apply. N = 504

19% Community clinic 20% Local museum(s) 68% Libraries 4%  Cther:
8% Arts/music programs  71% Local parks 33% Recreational activities, camps, 12% MNone of the above
and sports

20. Please tell us the extent to which the following statements are true for you by making one mark for each item below.

Definitely Somewhat Not very true Not at all
true for me true for me for me true for me
When | need help with problems in my family, | am able to ask for 63% 24% 7% 5%
help from others. N = 505
There is someone | can count on to watch my child when | need a 63% 17% 12% 8%
break. N = 570
| feel confident in my ability to help my child grow and develop. I\ = ‘ 88% 10% 1% 1%
499
| can easily find someone to talk to when | need advice about how 69% 21% 5% 4%
to raise my child. N =504
| am coping well with the day-to-day demands of parenting. N = 473 | 69% 24% 2% 5%
21. What is the child's mother's date of birth? Month Day Year

22. Do you consider yourself to be a single parent? 23% Yes 77%MNo N=5713
23. How many people live in your household, including you? Children ages 0-5___ Children ages 6-17 ___ Adults (ages 18+) ___

24. At how many different addresses / places have you lived since your kindergarten child was born? Addresses / places

25. Have you or any other primary parent / guardian lost your job during the past year? 23% Yes 77% No N =508

26. What is the language you use MOST often with your child at home? N = 571

38% English 2% \ietnamese =1% Farsi or Dari

35% Spanish 1% Filipino (Pilipino or Tagalog) 3% Other;

5% Chinese/Cantonese/ Mandarin 0% Korean 9% Eng and Span both checked
3% Eng and Tagalog/ 1% Eng & Viet/ <1% Eng &
Chinese

Applied Survey Research 2008
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27. How well do YOU speak English? N = 509

36% Very well; English is my primary language

14% Mot very well, | know some words in English, but often not

21% Very well, but English is not my first language enough to communicate what | want to say
16% Somewhat well, | usually — but not always — can 13% Mot at all; | know very few or no English words
communicate what | want to say in English

28. What is the highest education level the child's mother has completed? N =516

3% Less than 6" grade

6% 6 grade
7% 7" or 8" grade

37% High school 12% Bachelor's degree (BA or BS)
25% Some college 3% Advanced degree
8% Associate's degree (AA or AS) 1%  Don't know

29. What is your child's primary ethnicity? A/ = 515

40%  Mexican

<1% Cuban / Puerto Rican
2% Central American

10%  Qther Hispanic or Latino
9%  Caucasian / White

1%  Middle Eastern

5%  African American

2%  Native American

2%  African

1% Pacific Islander (Please mark: O Samoan O Tongan O Fijian O Other)

5% East Asian (Please mark: O Japanese O Chinese O Korean U Taiwanese O
Other)

5% Filipino

3% Other Southeast Asian (Please mark: U Thai U Viethamese O Other)

< 1% South Asian (Please mark: O Indian O Pakistani O Bangladeshi Q0 Other)
12% Multi-ethnic

3% Other

30. What is your approximate household income per year (optional)? N =422

23% $0-3$14,999
28% $15,000 — $34,999

17% $35,000 - 549,999 10% $75,000 - $99,999
15% $50,000 - 574,899 8% $100,000 or more

Thank you! Please fold your survey into the envelope provided, seal it, and return to your child’s teacher.
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Kindergarten Observation Form Il 2008 OVERALL RESULTS

Plaase complete the questions below for each child in your classroom for whom you completed a yellow Kindergarten Observation Form,
When we say "school,” we mean the whole school envirenment (e.g., the classroom, the playground, the cafeteria).

Class #_

How NERVOUS dees this

How often does this child

How much does this child seem to

Applied Survey Research

Child | Child How SMOOTH was this child’s
ID | Initials transition inte school? child seem at school? PARTICIPATE in ¢lass discussion? ENJOY school?
Vary Smooatl Somewhat | Mot Mot Semewhat N Very Vary Oft Now and | Hardly Enjoys Eni Enjoys Does not
smooth moomh Smaooth smooth MNervous Mervous ervous MNervous often en then aver very much nieys somewhat ehjoy
3% | 33% | 2% | 1% | e1% [ 20% | 8% [ 6% | 20% | 25% [ s0% | ve% [ 4% [ 41% | 2% | 1%
N =571 N =568 N= 568 N= 565




Fall 2008 School Readiness Assessment

Teacher Survey on Importance of Readiness Skills 2008

acomponent of the ASR School Readiness Assessment Model TM
{ALAMEDA COUNTY)

Class #

PART 1 - Please rate the LEVEL OF PROFICIENCY (by placing an "X" in one of the boxes for each item) students must
have in the following skills in order to have a successful transition into Kindergarten, e.g. for them to be "school ready".
PHYSICAL WELL-BEING & MOTOR DEVELOPMENT

W NOT YET  BEGINMING  IN PROGRESS PROFICIENT AVERAGE
a1 Use of small manipulatives such as crayons, paintbrush, buttons, 37 0% 3% 43% 54% 351
Zippers, ete.
Q2 Has general coordination on playground (kicking balls, running, 37 0% 5% 62% 32% 3.27
climbing)
Q3 Performs basic self-help/self-care tasks (toileting, eating, washing 37 0% 0% 1% 89% 3.89
hands)
SOCIAL & EMOTIONAL DEVELOPMENT
W NOT ¥ET ~ BEGINNING IV PROGAESS PROFICIENT AVERAGE
Q4 Relates appropriately to adults other than parent/primary caregiver 37 0% 5% 91% 43% 3.38
(converses with, seeks help from)
Q5 Appropriately expresses needs and wants verbally in primary 37 0% 5% 41% 54% 3.49
language
Q6 Works and plays cooperatively with peers (takes turns and shares, 37 0% 11% 49% 41% 3.30
helps others)
Q7 Controls impulses and self-regulates (is not disruptive of othersor 36 0% 6% 44% 50% 3.44
class)
APPROACHES TOWARD LEARNING
W NOT YET  BEGINMING  IN PROGRESS PROFICIENT AVERAGE
Q8 Expresses curiosity and eagerness for learning (tries new activities, 37 0% 11% 46% 43% 3.32
asks guestions)
ol:] Stays focused / pays attention during activities 37 0% 8% 46% 46% 3.38
Q10 Follows one- to two-step directions 37 0% 8% 38% 54% 3.46
Q11 Participates successfully in circle time (listens, focuses, sits still, 37 0% 16% 41% 43% 3.27
engages)
COMMUNICATION & LANGUAGE USAGE
N NOT YET BEGINNING N PROGHREES  PROFICIENT  AVERAGE
Q12 Has expressive abilities (tells about a story or experience in 37 3% 24% 54% 19% 289
response to a prompt)
Q13 Recognizes the letters of the alphabet (note: may be CAPs, 37 3% 24% 51% 22% 292
lowercase or combination) (Mone=Not yet, 1-12 letters=Beginning
13-25 letters=In progress, All 26 letters=Proficient)
Q14 Writes own first name (spelling and writing all letters correctly) 37 0% 16% 35% 49% 332
Q15 Can recognize rhyming words (“ ‘Shoe’ rhymes with ‘Glue.’ Does 37 19% 27% 51% 3% 238
‘Blue'? Does ‘Dog’?")
Q16 Engages with books (knows where a book starts, associates print 37 5% 22% 51% 22% 2.89
with storyline, pretends to read)
COGNITION & GENERAL KNOWLEDGE
W NOT YET  BEGINMING  IN PROGRESS PROFICIENT AVERAGE
Q17  Engages in symbolic / imaginative play with self or peers (plays 36 0% 14% 42% 44% 3.3
house, fire station)
018 Can count 10 objects correctly ("Please give Maria 5 crayons” or 37 3% 27% 43% 27% 295
“Please put 10 blocks in the basket”) (MNone=Not yet, 1-5 objects=
Beginning, 8-9 objects=In progress, all 10 objects= Proficient)
Q19 Recognizes eight primary colors (Crayola basic 8: red, orange, 37 5% 14% 41% 41% 3186
yellow, green, blue, purple, brown, and black) (MNone= Mot yet, 1-4
colors=Beginning, 5-7 colors=In progress, all 8 colors =Proficient)
020 Recognizes three primary shapes (circle, triangle, square) 37 5% 22% 32% 1% 3.08

{None=Not yet,
progress, All 3 shapes=Proficient)

1 shape=Beginning, 2 shapes=In

Please continue to the next page=
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Fall 2008 School Readiness Assessment

Class #
COPING SKILLS
N NOT YET BEGINNMING IV PROGRESS PROFICIENT  AVERAGE
021 Comforts self with adult guidance (e.g., goes to quiet area when 36 3% 8% 50% 39% 3.25
upset; identifies emotion sthe is feeling)
Q22 Negotiates with peers to resolve social conflicts with adult guidance 36 3% 14% 53% IN% 31
(e.g.,engages in problem-solving)
Q23 Expresses empathy or caring for others (e.g., consoles or comforts 35 3% 11% 54% 31% 3.14
a friend who is crying)
Q24 Handles frustration well (e.g., does not act out, asks for help, does 36 3% 8% 47% 42% 3.28

not withdraw / become unresponsive)

Please read through the same list of 24 skills in the table below when answering these three questions:

A: Which skills are most important for entry into kindergarten? In the 1st column, please mark only 5 of the following skills with an "X".

B: Which 5 skills are easiest to impact during the school year? In the 2nd column, please mark only 5 of following skills with an "X".

C. On which 5 skills do you spend most of your time during the schoal year? In the 3rd column, please mark 5 of the following skills with an

et
A:Smost B Seasiest C:5spend
important  toimpact  most time
for k entry
Q25  Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 49% 41% 3%
Q26  Has general coordination on playground (kicking balls, running, climbing) 6% 9% 0%
Q27 Performs basic self-help/self-care tasks (toileting, eating, washing hands) 89% 9% 0%
Qze Relates appropriately to adults other than parent/primary caregiver (converses with, seeks 20% 16% 0%
help from)
Q29 Appropriately expresses needs and wants verbally in primary language 20% 13% 6%
Q30  Works and plays cooperatively with peers (takes turns and shares, helps others) 26% 19% 39%
031 Controls impulses and self-regulates (is not disruptive of others or class) 54% 13% 24%
Q32 Expresses curiosity and eagerness for learning (tries new activities, asks questions) 14% 22% 12%
Q33 Stays focused / pays attention during activities 40% 13% 45%
Q34  Follows one- to two-step directions 34% 22% 24%
Q35 Participates successfully in circle time (listens, focuses, sits still, engages) 26% 25% 33%
Q36 Has expressive abilities (tells about a story or experience in response to a prompt) 3% 0% 42%
Q37 Recognizes the letters of the alphabet (note: may be CAPs, lowercase or combination) 17% 34% 79%
Q38 Can recognize rhyming words (* *Shoe’ rhymes with ‘Glue.’ Does ‘Blue’? Does '‘Dog'?") 0% 9% 55%
Q39 Writes own first name (spelling and writing all letters correctly) 26% 47% 3%
Q40 II-EGr;%E;ges with books (knows where a book starts, associates print with storyline, pretends to 0% 539 249%
Q41 Engages in symbolic / imaginative play with self or peers (plays house, fire station) 6% 13% 0%
Q42 g,i%?;ig;;o objects correctly (“Please give Maria 5 crayons” or “Please put 10 blocks in 14% 289% 299
Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, o o
a3 brown, and black) 3% 41% 3%
Q44  Recognizes three primary shapes (circle, triangle, square) 0% 53% 0%
Q45 Cornforis slerf with adult guidance (e.g., goes to quiet area when upset; identifies emotion 9% 0% 39
sthe is feeling)
Q48 Negotiates wjth peers to resolve social conflicts with adult guidance (e.g., engages in 11% 9% 559%
problem-solving)
Q47  Expresses empathy or caring for others (e.g., conscles a friend who is crying) 3% 9% 0%
Q48 Handles frustration well (e.g., does not act out, asks for help, does not withdraw / become 26% 0% 99

unresponsive)



Class #

PART 2 - Please take a moment to fill out the information below.

Q49 Is your kindergarten class full-day or half-day? A=34
91% Fullday 9% Half-day

Q50  What percent of your curriculum instruction is done in a language other than mean= 9.17%
English? (Please write in a percentage 0-100) N=35

Qs Do you teach using a bilingual program? N=36
11% Yes 89% No

Q52  Are you bilingual? N=34
658% No 32% Yes

Q52a [f yes, in what language other than English? N=10

80% Spanish 0% Filipino 10%Other
10% Chinese/Cantonese/Mandarin 0% Korean
0% Vietnamese 0% Farsior Dari
Q53 Q54
Including this year, how many Mean =15.83 Of these years, how many Mean = 9.17 years
years have you taught years years have you spent
elementary school? N=36 teaching kindergarten? N=36

Q55 Please indicate below ALL of the levels of education you have completed. If, for example, if you have both an AA
degree and a BA degree, please check both boxes. N=36

28% Associates degree 81% Bachelor's degree 33% Advanced degree 8% Other
{e.g., AAAS) (e.g., BA/BS) (e.g9., MA/PRD)
Q56  What type of teaching credential do you have? N=36
100% Full credential 0% University internship 0% Pre-internship
0% District infernship 0% Emergency Permit 0% Waiver
Q57 Q58
How many years have you Mean = 3.82 years How many ECE units have  yy  (pag q)
taught Early Childhood you earned? - -

Education (ECE), not Including
kindergarten? =33

Q59  What racefethnicity do you consider yourself to be? (Please check ONE response) N= 36
6% Mexican 0% Mative American 5% East Asian: Please circle
Japanese Chinese Korean
Taiwanese Other

3% Cuban/Puerto Rican 6% African American 0% Other Southeast Asian : Flease
circle Thai Vietnamese Other

0% Central American 0% African 0% South Asian : Please circle
Indian Pakistani Bangladeshi
Other

0% Other Hispanic or Latino 3% Filipino 6% Other

69% CaucasianWhite 3% Multi-ethnic

0% Middle Eastern 0% Pacific Islander: Please circle

Samoan Tongan Fijian Other

THANK YOU!!
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